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C H A P T E R  1 .  
U S I N G  T H I S  M A N U A L

S t reet law-type teaching clinics are a fascinating variant on the clinics that are now
s p reading in law schools in Central and Eastern Euro p e, Russia, the Caucasus, Centra l
Asia and Mongolia. Unlike traditional law school classes where the emphasis is on
memorization of the law, clinical pro g rams such as street law are designed to give stu-
dents the opportunity to develop and practice key skills related to being a law ye r. In
m a ny ways, such clinics are similar to the apprenticeship pro g rams that are already in
place in some Central and East European countries. Howeve r, clinics such as stre e t
l aw are highly attentive to the pre p a ration and supervision of law student wo r k .

The start-up manual for street law-type teaching clinics was developed by the
Constitutional and Legal Po l i cy Institute (COLPI) to further assist the initiation of
s t reet law-type clinics.  This manual was developed in collaboration with a collec-
tion of "street law experts" from the U.S., South Africa, Poland, Russia, Hungary and
other countries. Specialists from Street Law, Inc. in Washington DC (USA) have
g i ven special attention to this project, and will assist in the dissemination of this
manual. Case study input was gathered from on-site visits by Monika Platek (Po l i s h
Association of Legal Education -PSEP) and COLPI; contributions to COLPI's listserv
on street law-type clinics; and a questionnaire that was completed by participants
in the "Street Law - Type Clinics in Law Schools" that was sponsored by COLPI and
carried out by the PSEP in Wa rs aw in December 2000. We are ex t remely grateful for
the advice and input from all these individuals and org a n i z a t i o n s, who have helped
to make this manual rich in illustration from the re g i o n .

The manual was written for law faculty and other individuals interested to initiate
a pro g ram. This manual will be less useful for those who have already initiated a
p ro g ram, although there may be portions of the text - particularly chapters dealing
with sustaining and evaluating pro g rams - that might be useful for street law ve t e r-
a n s. We have collected and integrated numerous examples from Central and Eastern
E u ro p e, Russia, Central Asia and surrounding areas so as to better illustrate the ways
in which street law-type teaching pro g rams can be carried out in various cultura l ,
political and socio-economic contex t s. We recognize that street law-type clinics
embody a simple principle, but can be realized in many different ways. We have
avoided the presentation of any formulas but, ra t h e r, have tried to focus on what
might be considered best pra c t i c e s. This is a dynamic and growing area within the
l a rger region, howeve r, and we recognize that even within a few ye a rs there are like-
ly to be new and interesting "success stories" to be told.
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The chapters of the manual are organized  around the kinds of areas most likely to
be of interest to pro g ram administra t o rs. These areas include:

- the general clinical movement in the region (including street law as a kind of
clinic);

- the goals and structures of street law-type teaching clinics in law schools;
- establishing community partners ;
- the pre p a ration of law students for teaching (including use of intera c t i ve methods);
- d eveloping a law school syllabus and lessons plans for learners ;
- o rganizational issues to attend to; and
- using student assessment and program evaluation to document and improve

the clinic.

We have also included re s o u rces and contact information in Chapter 10, as there are
m a ny organizations and individuals who can share their ex p e r i e n c e s.

Each of the chapters presents key issues that an administrator or professor will face
in building a street law-type pro g ram. This text integrates examples from the re g i o n
and is followed by selective articles and handouts that further illustrate the topic.
Some chapters include "cautions!" to make the reader awa re of specific pro b l e m s
that other clinic supervisors have come across in setting up a pro g ram.  We hope
that this combination of practical guidelines, detailed exa m p l e s, and cautionary
notes will help you to lay a solid foundation in conceptualizing and planning for a
s t reet law-type clinic. 

The many clinic examples reveal the vibrancy of the street law movement with-
in the region, and the strong belief of program leaders that such programs con-
tribute to the development of civil society. A clinical street law program empow-
ers law professors, law students and learners to understand and critically exam-
ine the basis of the law, which promotes the rule of law and respect for human
rights at the grassroots level. 

This manual is COLPI's contribution not only to the law schools of the region who
a re interested or invo l ved in setting up street law-type clinics, but also to the series
of publications that Street Law, Inc. has developed in order to promote law - re l a t e d
education in general. Street Law, Inc. is a not-for-profit corporation located in
Washington, DC. It works throughout the United States and in over 30 other coun-
tries to spread the teaching of law, human rights and democra cy. It has been wo r k-
ing with the Open Society Street Law Network Pro g ram and COLPI since 1997.
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S t reet Law, Inc. offers manuals in the following are a s :
- I n t roduction to Street Law 
- Teacher Training Manual
- Lesson Development for Street Law Classes
- The Mock Trial Manual (Inquisitorial)

Contact Mary Larkin, Director of International Pro g rams at <MLarkin@stre e t l aw. o rg >
for more information.

COLPI has been promoting and supporting clinical legal education and services in
l aw schools since 1997. Projects have been supported that have introduced clinics
into the curriculum of law schools in many CEE countries. These pro g rams include
teaching basic legal education to members of the public or the provision of free legal
aid to the most vulnerable groups in society. To find out more about COLPI pro-
g ramming, please visit their website at http://www.osi.hu/colpi. To inquire about
s t reet law-type clinic support, write Zaza Namoradze <namora d z @ o s i . h u > .

COLPI wishes you much success with your new, or ongoing, pro g ra m .
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C H A P T E R  2 .  
O R I G I N S  O F  S T R E E T  L AW - T Y P E  
T E A C H I N G  C L I N I C S

Like many other good ideas, the inspiration for the original street law clinic came
from some young people. Four Georgetown University law students, including Ed
O'Brien, initiated a class called "Street Law" in which they taught law-related
education in disadvantaged Washington, DC secondary schools. "Street law" is a
term used in the United States to denote law that is practical for "people on the
street" in everyday life. Their goal was to create a practical law course that pro-
vided information on how to avoid legal problems and what to do when such
problems arose. The next year, "Street Law" was offered as an accredited course
at the university, and opened up to other law students.

In the year 2000, street law-type clinics were offered in approximately 40 law
schools in the U.S. and over 30 law schools in other countries, including many
in Central and Eastern Europe and the former Soviet Union.  Street law-type clin-
ics or programs are now offered in law schools in Russia, Poland, Bulgaria,
H u n g a r y, Lithuania, Latvia, Kazakhstan, Ky rg ystan, Ukra i n e, Albania and
Belarus and more are under development as this manual is being prepared. In
some instances, the term "street law" has been translated into law-related edu-
cation courses, programs and non-governmental organization (NGO) titles such
as "We, Us, and the Law" (Kyrgystan), Living Law (St. Petersburg, Russia),
Everyday Law (Perm, Russia) and Law in Everyday Practice (Warsaw, Poland). 

Central to all these teaching programs is the use of interactive, or participatory,
instructional methods. In this approach, the use of lectures is minimal. Instead,
learners participate in discussions, debates, simulations, mock trials and other
activities in order to foster both content knowledge and skill development. Such
methods of instruction are not only highly engaging and "democratic" in nature,
but allow learners to better understand the law through organized experiences.
Some of the skills developed through use of interactive methods include devel-
oping and defending a position on an issue, making clear and concise presenta-
tions, applying critical thinking skills and problem-solving.
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The "classic street law model" involving a law school has the following characteristics: 

( a ) a law school sponsors and supervises the pro g ra m ;
( b ) l aw students re c e i ve credit, get paid for their participation or participate on

a voluntary basis without pay m e n t ;
( c ) the law students are pre p a red to teach a course in practical law to learners

who are not pursuing a law degree; 
( d ) l aw students work in community settings such as secondary schools, pris-

o n s, juvenile justice settings, homeless shelters and other institutions deal-
ing with populations who can benefit from increased knowledge of the law;  

( e ) the street law classes make use of re s o u rce people, such as pra c t i c i n g
l aw ye rs, judges or police officers; 

In the 1980s, the Georgetown program made an important leap overseas through
University of Natal Professor David McQuoid-Mason, who saw the applicability
of the model to his South African law school. At that time, McQuoid-Mason was
working with anti-apartheid groups and saw the street law model as a mecha-
nism for training paralegals and progressive law students for work in majority
communities oppressed by the apartheid regime. This iteration of the street law
model resulted in the addition of democracy and human rights-related curricu-
lum and resource materials. The South African program also directly involved
work with community groups. Part of this model was exported back to the U.S.,
where an adapted version of "Human Rights For All" was developed for an
American audience. The original program at University of Natal has been dupli-
cated in over a dozen law schools in South Africa, and imitated in several coun-
tries in Africa.

The introduction of street law-type clinics in Central and Eastern Europe has seve r-
al origins. Street Law, Inc. established a pro g ram in Hungary in the early 1990s. Law
school pro f e s s o rs from the region traveled to the U.S. and South Africa for fellow-
ships and related conferences and became interested in developing street law - t y p e
p ro g rams in their own countries. Pro g rams at the St. Pe t e rs b u rg Law School in
Russia and Wa rs aw Unive rsity in Poland we re initiated by Victor Pronkin and
M o n i ka Platek, re s p e c t i ve l y, and their pro g rams have become regional re s o u rce cen-
t res for the OSI Street Law Network. They re c e i ved advice from experienced Stre e t
L aw pro f e s s o rs like Ed O'Brien, Richard Roe and David McQuoid-Mason and
re c e i ved financial support from the National Endowment for Democra cy and the
Fo rd and Soros Fo u n d a t i o n s.
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One of the participants in a gro u n d b reaking international street law conference that
took place in Durban, South Africa in 1996 was Zaza Namora d z e, now Deputy
D i rector of COLPI. Zaza, a law school graduate himself, felt that this model could
be well applied  in Central and Eastern Euro p e. Since 1997, COLPI has been sup-
porting the initiation of such law clinics through regional introductory meetings,
study visits to experienced street law-type pro g rams in St. Pe t e rs b u rg and Wa rs aw,
technical assistance and, with local Soros Fo u n d a t i o n s, the provision of funds to ini-
tiate pro g ramming at law schools. Much of COLPI's street law - related work has been
done in cooperation with the Open Society Institute's Street Law Network Pro g ra m .

At the time this manual was being developed, more than 20 law schools in 12 coun-
tries have implemented street law-type pro g ra m s.  Such pro g rams are being carried
out not only in secondary and elementary schools, but also in other venues such as
p r i s o n s, refugee centers, and schools for the physically and mentally handicapped.
While all invo l ve law students, some are administered exc l u s i vely by law schools,
and others by non-governmental organizations affiliated with law schools. In some
c a s e s, teachers are co-teaching with law students. In other cases, secondary teach-
e rs are being trained to teach law - related education lessons on their own. In many
c o u n t r i e s, law students are cooperating in the implementation of law - related edu-
cation for young people, but are not part of any formal pro g ram at a law school.
Some law school pro g rams cooperate not only with secondary schools, but also ele-
mentary schools, or directly with Ministries of Education. There are many va r i a t i o n s
of the original street law model in Central and Eastern Euro p e, which make it a
d i ve rse and dynamic movement - one that is difficult to capture in a single manual.

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s

MONGOLIA: ALT E R N ATIVE STREET LAW-TYPE MODEL

In Mongolia, org a n i z e rs wanted to promote law - related education in sec-
ondary schools in rural are a s, but law schools we re concentrated in the larg-
er cities. To solve this problem, each school region developed a community
team composed of a criminal law ye r, a civil law ye r, a police officer and a
j u d g e. This team assists teachers directly or helps to find the appro p r i a t e
p ra c t i t i o n e r, upon re q u e s t .
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C H A P T E R  3 .  
K E Y  I S S U E S  F O R  L AW  S C H O O L  
T E A C H I N G  P R O G R A M S

T h e re are seve ral organizational and administra t i ve issues that need to be antici-
pated when initiating a street law-type clinic in a law school. These we re deve l o p e d
for the P roject Director's Manual edited by Marg a ret Armancas-Fisher and Gray f re d
B. Gray for Street Law, Inc.1 and the Street Law, Inc. article A Guide to Developing
S t reet Law Pro g rams in Law Schools, and are adapted here.

• Ra t i o n a l e. (Chapter 4)
1 . What are the rationales for having a pro g ram at the law school? 
2 . H ow will you present these convincingly to key administra t o rs in the law school? 

• Ad m i n i s t ra t i ve structure of the pro g ra m . (Chapter 5) 
Academic administra t i o n .

1 . Whose approval at the law school is re q u i red? Dean's? Committee's? Fa c u l t y ' s ?
2 . Will an NGO be established, or is there one already existing, to work with the

l aw school?
3 . Who will direct the pro g ram at the law school? Who will teach the seminar?
4 . What happens when the clinic is not accredited as a course at the unive rs i t y ?
5 . What will the course be called, and what will be the main subject matter?
6 . H ow long will the course last?
7 . H ow will law students be recruited? How many law students altogether and

f rom what ye a rs ?
P ro g ram administra t i o n .
1 . Will law students teach individually, in teams, or in partnership with coopera t-

ing teachers or other adults?
2. For how many hours will the law students receive instruction or participate

in seminars in the law school, and how many hours will they teach in com-
munity settings?

3 . What kind of equipment and re s o u rces will law students re q u i re ?

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s
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• Pa r t n e rships with the community. (Chapter 6)
1 . What community settings are most closely related to the goals of the pro g ra m ?
2 . What are some of the practical elements invo l ved with working with communi-

ty partners ?
3 . H ow can a pro g ram relationship be established with a secondary school?
4 . H ow can a pro g ram relationship be established with other institutions in the

c o m m u n i t y ?
5 . H ow can a pro g ram identify and recruit partners to participate in teaching?
6 . H ow should the work of pra c t i t i o n e rs be organized? 

• Syllabi and lesson deve l o p m e n t . (Chapter 7)
1 . What will be the structure of the law student seminar?
2 . What opportunities will law students have to practice teaching methodology

b e f o re entering the classroom? 
3. What will be the law-related content of both the law school seminar and the

curriculum developed for community learners? How will law students review
legal content?

4 . What teaching materials need to be deve l o p e d ?
5 . H ow will lessons be created and then revised? 
6 . H ow will lessons relate to subjects in the secondary schools? 

• Supervision and eva l u a t i o n . (Chapter 8)
1 . H ow will the law students' teaching be supervised and eva l u a t e d ?
2 . H ow will law students be graded in the seminar?
3 . Will learners, such as secondary students, re c e i ve a grade? On what basis, and

who will give this?
4 . H ow will the faculty and the ove rall results of the pro g ram be evaluated and doc-

u m e n t e d ?

• Funding and Sustainability. (Chapter 9)
1 . What are the start-up issues for a street law-type clinic?
2. What do directors need to be concerned about at the beginning of the acad-

emic year?
3 . What are the daily issues invo l ved with clinic management?
4 . What are the end-of-the-year issues for a clinic?
5 . H ow can one plan for maintenance and sustainability over the long run?

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s
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C H A P T E R  4 .  
R AT I O N A L E S  F O R  S T R E E T  L A W - T Y P E
T E A C H I N G  C L I N I C S

In this chapter, we highlight the different groups that stand to gain from invo l ve m e n t
in a street law-type teaching clinic.  You might want to select some key goals and use
these to build pro g ram identity, and present the clinic to law school administra t o rs
and potential community partners. Re g a rdless of the specific rationales you publicize,
n u m e rous benefits will become apparent with a well-run street law-type clinic, espe-
cially if you organize re s e a rch and evaluation in order to help document the re s u l t s.

L a w  s t u d e n t s .

The primary beneficiaries of the street law-type teaching clinic are the law students
t h e m s e l ve s. In contrast to standard law school cours e s, where students must mem-
orize the law, students in clinics such as these need to not only learn the law, but
d e m o n s t rate it in a "real life" situation. Most law clinics adopt the approach that law
students must know and apply the law working with "real clients." The street law -
type clinic is different, because law students are not providing legal aid, but helping
m e m b e rs of the public know and understand the law related to eve r yd ay life.

L aw students have commented that the teaching clinics are among the hardest, and
most rewa rding, that they take in their law school care e r. The kinds of benefits that
l aw students have enjoyed are :

- g reater familiarity with the content of the law and application of the law (in
o rder to teach the law, you must truly understand the law ) ;

- experience in working as part of a team;
- f i rsthand knowledge of case pre p a ration and criminal pro c e d u re s, through org a-

nization of mock trials;
- ability to connect the law with current policy questions and issues;
- skills in locating legal re s o u rc e s, including non-textbook information;
- experience in communicating legal concepts clearly to the lay pers o n ;
- p ractice in presentation skills and intera c t i ve pedagogical methods; 
- ability to ask and answer questions spontaneously;
- learning re s p o n s i b i l i t y, planning and improv i s a t i o n ;

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s
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- experience in working with large groups of people;
- building solidarity with and sensitivity towa rds non-law ye rs in society, espe-

cially vulnerable gro u p s ;
- better understanding of community pro b l e m s ;
- p re p a ration for care e rs in law - related fields that re q u i re presentation skills, such

as unive rsity teaching and public education;
- self confidence and personal satisfaction  through participation in an important

social pro j e c t .

These skills and knowledge are highly re l evant for care e rs as law ye rs, or in re l a t e d
fields such as unive rsity teaching or administration. Some experienced law students
also remain in the pro g ram as instructors and administra t o rs for the street law - t y p e
c l i n i c, thus giving a small number even greater responsibilities and opportunities for
p rofessional deve l o p m e n t .

L aw pro f e s s o rs and law schools that have initiated street law-type teaching pro-
g rams have found numerous rewa rds from starting such a pro g ram. In some cases,
s t reet law-type pro g rams complement other clinical legal education pro g ra m s
o f f e red at the law school. Other times, the street law-type pro g ram is the first or only
p ro g ram of a clinical nature. The kinds of benefits accrued to law schools and par-
ticipating pro f e s s o rs are :

- Clinical pro g rams better pre p a re students to practice law, for exa m p l e, to ex p l a i n
legal concepts to clients as practicing law ye rs must do;

- L aw pro f e s s o rs working in street law-type clinics have the opportunity to deep-
en their understanding of the teaching and learning pro c e s s e s ;

- In the cases where pro g rams are evaluated, law pro f e s s o rs and law schools can
d e m o n s t rate their effective n e s s ;

- L aw pro f e s s o rs and students have the chance to work with different sections of
the population;

- S t reet law-type teaching clinics win community support for law schools and
u n i ve rsities and often serve as recruitment vehicles of future law students;

- L aw schools have the opportunity to develop relationships with other org a n i z a-
tions in the community;

- Clinical pro g rams help fulfill the social function of the legal pro f e s s i o n ;
- L aw pro f e s s o rs and law students learn how the community perc e i ves the law

and how it affects people's daily live s.
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Community members stand to benefit enormously from well-run street law - t y p e
c l i n i c s. Dire c t o rs of such clinics in this region are awa re that they are operating in
post-totalitarian environments where there remain negative attitudes about the law
as well as a lack of information about existing laws, the state structure, human
r i g h t s, and the rights and responsibilities of individual citizens. Also, there is often
little respect for law ye rs and judges.

M a ny teaching clinics place law students in secondary schools. Law students offer
c redibility to the law classes in the schools, introduce new methods of teaching, and
heighten the role of the youth in teaching others. A goal of public education is to
i n c rease the effectiveness of young citizens, and in street law-type pro g ra m s, pupils
learn practical knowledge about the law, the role of public officials and their ow n
role in shaping their country's political future.

S t reet law-type teaching pro g rams have placed law students in secondary schools,
in teacher tra i n i n g s, in prison settings, in agencies educating homeless people, in
refugee camps and with mental hospital staff. Such community-based org a n i z a t i o n s
benefit from the prestige itself of being associated with a law school. Theore t i c a l l y,
t h e re is no limit to the places where law students might share basic knowledge and
u n d e rstanding of the law - just the limits imposed by time and re s o u rc e s. 

L aw - related education pro g rams carried out by law students help people to under-
stand the areas of law that affect their live s, and to use the law as their ally. Such
p ro g rams help the public learn how to solve problems and to take a stand when nec-
e s s a r y. Even in situations where the rule of law is still being established, law - re l a t-
ed education can help people understand the intent and process of the law, and the
ways in which it can be improved. The pro g ram allows all students, young and old,
to think critically about justice and real problems in society. More ove r, the use of
participatory instructional methods is highly motivational. Fu r t h e r m o re, secondary
school teachers associated with the pro g ram become acquainted with these inter-
a c t i ve methods of teaching - often for the first time.

Although the benefits will vary according to the target group and the specific stre e t
l aw-type pro g ram, one can say with some confidence that the learners gain:

- k n owledge and understanding of basic law and human rights, and in legal are a s
l i kely to be highly re l evant to their eve r yd ay live s ;

- p o s i t i ve contact with the law ;
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- d i rect connection with future law ye rs and other re s o u rce persons invo l ved in the
teaching pro g ra m ;

- ex p o s u re to participatory methods which, for some, are new and intere s t i n g
ways to learn.

The participatory methods are the heart of the pro g ram, as they may have the larg e s t
impact on the law students and those they teach. In former non-democratic soci-
e t i e s, methods of teaching tend to be lecture-oriented with the teacher as the sole
authority in the classroom. Street law-type pro g rams call for students to use partic-
i p a t o r y, democratic methods of teaching, affecting teachers and students alike.

Some pro g rams are deliberately set up in order to reduce juvenile delinquency, and
t h e re is some evidence that Street Law in the U.S. has an impact on reducing the
f a c t o rs related to delinquency. Howeve r, there has been no re s e a rch conducted on
such impacts in the re g i o n .

A deep ethic underlying the clinic and affecting all those invo l ved, is respect for indi-
vidual rights and re s p o n s i b i l i t i e s. Law - related education empowe rs the public to
seek legal re m e d i e s, to believe in their personal efficacy, and to have increased sen-
sitivity to justice and human rights.
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C H A P T E R  5 .  
A D M I N I S T R A T I V E  S T R U C T U R E S  
O F  S T R E E T  L AW - T Y P E  
T E A C H I N G  C L I N I C S

T h e re is no unive rsal model for a clinic. Part of what is so interesting about stre e t
l aw-type teaching pro g rams the world over is the variety of structures that one can
find. In some law schools, a clinical pro g ram is established and one or more facul-
ty members teach a street law-type pro g ram as an a c c redited cours e. One can find
this model in the region in Russia, Latvia, Poland (Cra c ow) and Ukra i n e. In Latvia,
the pro g ram is based both at the Unive rsity of Latvia (which pre p a res law students)
and the Police Ac a d e my. Legal clinics can be a structural branch of a law school,
but separated from it by its own internal re q u i re m e n t s, with its own teaching staff,
service personnel, equipment, and so forth.  This is the case with the Tira n a
U n i ve rsity in Albania and the Plovdiv Law School in Bulgaria, where the street law -
type clinic operates under the "clinic umbrella." 

Another variant is that the clinic is a completely separate legal entity, or NGO, which
" s e r ves" the law school (and perhaps seve ral others ) .1 This is the case with the PSEP
p ro g ram in Poland (Wa rs aw). In some cases, the NGO status of a street law-type clin-
ic may make it easier to conduct fund raising from international sourc e s. In these
i n s t a n c e s, law schools can still make in-kind contributions in terms of meeting space
and faculty time. In Ky rg ystan, the street law pro g ram is a common project of both an
NGO and the Ac a d e my of the Internal Ministry. In other places, NGOs dedicated to
the idea of street law-type models of learning are more distant from the law schools.
In the Czech and Slovak Re p u b l i c s, NGOs train both law students and secondary
t e a c h e rs in law - related education, and law students volunteer in the classroom. 

In other law schools, sometimes until accreditation can be secured, law profes-
sors may work "voluntarily" with law students who receive compensation for
their services from community groups and learners. This model is taking place in
Kazakhstan. Sometimes, law professors and students may simply contract out
their teaching services to secondary schools and other groups for a fee. Since
these are usually at teacher salary rates, the amounts are rather low. Some pro-
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1 A . V. Baikov et al. (1999). Legal Clinics: An Experiment in the Practical Training of Lawyers :

A Te x t b o o k . Saint Pe t e rs b u rg: Ravena, p. 6.
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grams have found ways to compensate law students for their work by arranging
honorariums for them based on lessons they wrote that were eventually pub-
lished in a grant-supported manual.

A final model is where the street law pro g ram is a purely voluntary effort on all
s i d e s. In this case, org a n i z e rs must search hard to find alternative extrinsic motiva-
t o rs for law students to participate in the pro g ram. Some of these include re c o g n i-
tion from the community and professional experience that can be used to help
locate jobs in the future. 

Re g a rdless of the clinic model, the high enthusiasm of law pro f e s s o rs and students
a re requisite for success. This chapter will further elaborate on administra t i ve and
p ro c e d u ral options for street law-type teaching clinics and pro g ra m m i n g .

A .  A c a d e m i c  A d m i n i s t r a t i o n .

1.  Whose approval at the law school is re q u i red? Dean's? Committee's? Fa c u l t y ' s ?

The ideal for any street law-type teaching pro g ram is that the course is accre d i t e d
by the law school. The amount of credit naturally reflects the length of the cours e.
Awa rding credit almost automatically guarantees sustainability for the pro g ram. 

In the ELTE pro g ram in Hungary (Budapest) each semester students re c e i ve two
c redits for their theoretical work - lesson writing and piloting - and two credits for
their practical work - teaching in schools. In the Wa rs aw Unive rsity course sup-
ported by PSEP, students re c e i ve between 12 and 15 cre d i t s, including both theory
and pra c t i c e, like in Hungary. In Bulgaria (Plovdiv), the street law-type clinic is
o f f e red as an optional, 60-hour cours e. In places like the Czech and Slova k
Re p u b l i c s, this is not yet the case.

It should be noted that often the credits offered are not adequate given the high
workload of teachers and students. There are cases, as mentioned before, where
a c c reditation is not technically offered by a law school, but there are still sanctioned
avenues for students and faculty to participate in street law-type teaching activities.

Support from the re c t o rs of the law schools is critical, and can come not only in
terms of political support, but also re s o u rce support. Law school administra t o rs -
including not only the re c t o r, but also department heads and other influential staff
people - control use of teaching space, meeting ro o m s, rooms to administer a pro-
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g ram, accreditation and faculty salaries.  Official support from both law pro f e s s o rs
and administra t o rs can help solve many organizational pro b l e m s. They can help
gather teaching materials; help with finances; help build the prestige of the pro g ra m ;
a l l ow schoolchildren to visit the campus; and help with the printing or publishing
of materials. In other wo rd s, one cannot ove rstate the importance of having support
f rom the rector and key administra t o rs, especially at the beginning of a pro g ram. 

Caution! University and law school administrators can misunderstand the value
and importance of street law-type teaching approaches. They may also be
attached to traditional forms of instruction. In these instances, you will need to
develop "existence proof" models using law students voluntarily in community
settings. Also, if one is thinking nationally, it may be wise to approach a less
prestigious university to initiate this innovative program, and then try to "sell" it
to other universities once it is successful.

At the December 2000 conference in Wa rs aw, a re p re s e n t a t i ve from the Cra c ow Law
School suggested that pro g ram pro m o t e rs hold a seminar or conference that demon-
s t rates street law to law pro f e s s o rs and administra t o rs, municipal education depart-
m e n t s, the Ministry of Education, school teachers, and other community partners. The
seminar should demonstrate law topics and how law students would work in the
s c h o o l s. Such a seminar will build knowledge about and commitment to the pro g ra m .
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IDEAS FOR PRESENTING STREET LAW-TYPE TEACHING 
CLINICS TO LAW SCHOOL ADMINISTRATO RS

• Hold an awa reness raising event with law students, and invite law school
a d m i n i s t ra t o rs, secondary school teachers, community partners and
guests from abro a d .2

• O rganize a pilot group of law students, and document the work in schools
with the assistance of a re s e a rc h e r.  Present this re s e a rch to the Dean and
then ask how he or she can help.

• S u r vey law students or hold a meeting and ask them about the kind of
teaching methodology they would like to see at the law school; use this
to support the street law-type teaching clinic.

2 Detailed suggestions for organizing such awa reness-building events can be found in the

S t reet Law, Inc. publication Teacher Training Manual.



20

2. Will an NGO be established, or is there one already existing, to work with the
l aw school?

Street law-type programming sometimes works through an existing NGO (if not
institutionalized at law school and focusing on teacher training - must then work
its way into the university - as with Czech and Slovak Republics) or newly estab-
lished NGO (some of these within university, others less closely aligned).  NGO
status can facilitate fund raising and allow for the program to be cultivated in
several universities and law schools (e.g., PSEP). Within the region, it is striking
that at present nearly all the existing teaching clinics have some kind of NGO-
related support.

In Central and Eastern Euro p e, there are numerous examples where a motivated law
school pro f e s s o r, with the consent of key administra t o rs, has established a small
n o n - g overnmental organization (NGO) that works closely with the law school but
is not officially a part of it. Two we l l - k n own examples are PSEP (Wa rs aw) and ELT E
(Budapest). Such an NGO would handle the administration, recruitment and fund-
raising for the pro g ram. 

In Belarus (Grodna), Association VIT successfully lobbied to have Street Law
offered as a non-compulsory university subject; the same is true of Poznan,
Poland.  In Slovakia, where three NGOs are involved in promoting this kind of
law-related education, there is no university subject (yet) but many university
and law students are involved as volunteers. In the Czech Republic, the law stu-
dents that served as volunteer resources for secondary teachers have taken the
lead in lobbying their law schools to implement street law-type clinics.
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• Begin by approaching the Head of the Department and introduce the clin-
ic as a faculty subject.  Then show this to the Dean.

• I n vo l ve highly influential faculty from the outset, so that it will be easier
to scale up later.

• If they exist, use official channels for students to introduce an optional
c o u rs e.

• Tips for approaching the Dean in a personal meeting: go as a team of two ,
be positive about the law school, show how the unive rsity will benefit
f rom the pro g ram, use other country examples prudently, be enthusiastic
but serious, where appropriate refer to funding ava i l a b l e.
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In most cases, the model of the street law-type pro g ram is a pure function of oppor-
tunities presented by law school administra t o rs, by available re s o u rc e s, the re s o u rc e
skills of individual SL faculty members, and the demand of community gro u p s. It is
not unusual for street law-type pro g rams to undergo structural and administra t i ve
t ransformation over the course of their live s.

NGOs that have some success in working with their initial unive rsity sometimes
m ove on to assist other unive rsities and community groups in setting up law - re l a t-
ed education and clinics. At the St. Pe t e rs b u rg Law School, the Living Law pro g ra m
works almost like an NGO and is now invo l ved in supporting street law teaching
clinics in over a dozen unive rsities in Russia, and have relationships with differe n t
Police Academies and the pre-service training of pedagogical students. NGOs tend
to be particularly savvy about networking, and local organizations such as peda-
gogical training institutes or Ministries of Education can become formal partners in
the street law endeavo r.

3.  Who will direct the pro g ram at the law school? Who will teach the seminar?

In most law schools, there is one key faculty member responsible for teaching and
administering the pro g ram. This faculty member is often the one who has initiated
the pro g ram, at least in the case of "young" street law-type pro g ra m s. A fully deve l-
oped pro g ram may separate out key tasks to different personnel. For exa m p l e, the
dean of the law department may exe rcise general supervision and control of the clin-
i c. A qualified faculty or staff appointed by the dean could be responsible for dire c t
supervision of students. The same has happened in Poland through PSEP.
I n s t r u c t o rs for the law school seminar could be full-time faculty or part-time instruc-
t o rs retained for the cours e.

When the law students are being pre p a red in pedagogical methods, pro f e s s o rs or
master teachers from pedagogical high schools can also become invo l ved, although
it is essential that they understand how to work in intera c t i ve methods.  In
Budapest, secondary school teachers assist the clinic director in the law school sem-
inar and the supervision of law students. Once the teaching clinic is underway, it
m ay be possible to invo l ve law students with experience in the pro g ram in tra i n i n g
and supervising law students new to the pro g ram. At the Unive rsity of Natal in
South Africa, senior law students are used as Legal Studies Skills Tu t o rs.

Some law school pro f e s s o rs have found it useful to invo l ve the Rector of the uni-
ve rs i t y.  The Rector may recognize that the clinic can assist in the internal tra n s f o r-
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mation of the unive rsity into a more democratic and pro g re s s i ve learning institution.
O b v i o u s l y, the invo l vement of the Rector will bring substantial political support to
the pro g ram. 

Once you have determined the administra t i ve structure for your street law-type clin-
i c, you should develop a way to share this information with law students and out-
side supporters. A simple write-up might include:
-  n a m e s, titles, and phone numbers of staff
-  location of the clinic offices
- h o u rs of opera t i o n
- types of services prov i d e d
-  academic/institutional affiliations3

4. What happens when the clinic is not accredited as a course at the unive rs i t y ?

I d e a l l y, the street law-type teaching clinic will be offered as a credited course with-
in the unive rs i t y. Howeve r, this may not be possible initially; the pro g ram may firs t
need to "prove" itself. In that case, the clinic can be offered as an optional, vo l u n-
teer opportunity for law students, under the direction of a dedicated law pro f e s s o r
or as part of an active law student association. Under this model, law students may
be paid or they make work as vo l u n t e e rs. The pay may come from the schools, who
p ay for the services of the law students to offer classes, or the pay may come
t h rough an NGO from an outside grant. If you do offer pay to law students (even if
it is only small honorariums), be sure that these amounts are at levels that can be
maintained in the future, without the support of outside gra n t s.  Otherwise, you risk
the sustainability of the pro g ram once the project money is gone.

M a ny times, law students are interested to participate in such clinics because the
work is so motivating and rewa rding, and because it can enhance their long-term
ability to find work in the highly competitive legal sector. You will have to discove r
the scenario that works best for your own unive rs i t y, but do not be discouraged if
the course is not initially offered for credit. Re g a rdless of the model offered, be sure
to document the impact of the pro g ram on the law students, as well as the com-
munity learners. This information will help you to "sell" the pro g ram and to make
adjustments in the pro g ram so that it can be more effective.

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s

3 B a i kov, et al, p. 19.



23

5. What will be the title of the cours e, and what will be the legal content?

" S t reet law" is a term not readily understandable outside of English-speaking coun-
t r i e s. Law schools in Europe and Asia have developed alternative titles, such as
" L aw in Eve r yd ay Life," "Law for Eve r yo n e," "Popular Law," and "Practical Law. "
The clinic titles try to convey the idea that the clinic is intended to teach the public
about practical law that affects their personal live s. Within individual countries, the
meaning of the title must be clear and not re q u i re additional ex p l a n a t i o n .

You will also need to develop a description of the cours e, including its goals, seminar
length and meeting times. The course syllabus might also be distributed along with this.
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S T. PETERSBURG LAW SCHOOL, RU S S I A :
C O U RSE DESCRIPTION FOR "LIVING LAW

The work in the Living Law clinic is conducted in seve ral ways :

1 ) Students participate in weekly seminars about psychological and pedagog-
ical aspects of teaching. They learn about intera c t i ve methods, oral pre s e n t a-
tion, legal re s e a rch skills, and so on. All sessions are intera c t i ve. A part of the
session is pre p a red by students in cooperation with clinic tra i n e rs. During these
s e s s i o n s, students have a chance to share their ideas and difficulties about the
teaching pro c e s s. Law ye rs, psyc h o l o g i s t s, judges, re p re s e n t a t i ves fro m
Parliament and other specialists are often invited to those sessions. 

2 ) Students teach Living Law classes and organize different kinds of ex t ra -
curricular activities for high school students, such as mock trials, human
rights confere n c e s, Public Fo r u m s, exc u rsions to Parliament and to the courts,
meetings with police officers, judges, law ye rs, etc. To pre p a re their lessons,
students use different teaching materials from the Clinic libra r y.

3 ) Students elaborate new teaching materials for high school students. Law stu-
dents create lessons based on their own ideas. Also, law students create assess-
ments (exa m s, quizzes and group projects), homework assignments, and they
evaluate students' work. All materials that we re elaborated by law students are
collected in topic folders in order for next year's law students to be able to use it.

S o u rc e : Alissa Fomina, Living Law, contribution to COLPI-Street Law Clinic listserv, 25

S e p t e m b e r, 20 0 0 .
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6.  How long will the course last?

Street law-type clinics have a range of lengths. When the clinics begin, they typ-
ically last for one or two semesters.  In some cases, after a few years of success-
ful programming, the courses have been extended to two years. The rationale for
this is that a significant period of time in the first year is spent learning about les-
son preparation and teaching methods. Once law students have become more
familiar with working in the classroom, they find it much easier to prepare and
teach lessons.

7. How will law students be recruited? How many law students altogether and
f rom what ye a rs ?

T h e re is some debate about what year is most appropriate for involving law stu-
dents in street law-type clinics. In the region of Central and Eastern Euro p e, law
school pro g rams last for either four or five ye a rs. Most law schools with street law -
type pro g rams invo l ve third, fourth or fifth year students only, since these students
will already have completed the basic law classes that they will be applying in a
teaching setting. In St. Pe t e rs b u rg's Living Law pro g ram, howeve r, work begins
a l ready with first year students.

Some law schools have different ways of selecting students for the seminar.
S o m e t i m e s, it is on a "first come, first serve" basis; that is, the first 10 or 15 stu-
dents who register for the course are accepted. If there is a high demand, law
schools can have a lottery system (Georg e t own Unive rs i t y, USA), or they can
decide to have a selection process that looks at the earlier cours ework and
g rades of student re g i s t ra n t s. They can also meet with students and screen them
i n d i v i d u a l l y, in order to determine the level of serious interest of the student and
the likelihood that they will be effective instructors in a classroom setting. If
such a selection pro c e d u re is undertaken, the clinic director will have to con-
sider who will rev i ew the applicants and make the final decision, and what cri-
teria will be used.

In Ky rg ystan, law students compete to participate in course by writing a paper, then
being interviewed. In Hungary, pro s p e c t i ve students are interviewed, and a high
emphasis is placed on how motivated the students are to participate. In genera l ,
clinics have found this initial student attitude to be key to their successful partici-
pation in the pro g ra m .
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The philosophy of the Legal Initiatives Center in Perm, Russia is to accept all inter-
ested law students who subscribe to the principles of teaching and wo r k i n g
described in the Statutes of the clinics. Up to 56 law students have participated in a
c o u rs e. In Perm, students work in teams of 3-4, and the total number of secondary
schools is increased as necessary. In Latvia, law students who participate in the
c o u rse sign "ethical code" contracts that relate to the implementation of lessons and
their work in the schools. If norms or values are violated, there are clear punitive
c o n s e q u e n c e s.

In case there is an under-subscription or over-subscription of students for the sem-
i n a r, the law professor will have to think ahead of time about the minimum and
maximum number of students that would be acceptable for running the cours e.
Ac ross all clinics, the ideal ratio is one teacher to 6-12 students, although up to 25
l aw students or more can be handled, if experienced teaching assistants are used.

C a u t i o n ! Some pro g rams may find that they have a problem motivating law stu-
dents to participate in the pro g ram. Some of the incentives that have wo r ked for oth-
e rs in the region are :

- E x t ra credits for the high workload re q u i red in street law-type clinics. 
- The possibility to participate in international trainings or ove rseas confere n c e s.
- Payment for classes (made by the schools) or compensation for local travel costs

(made by the law school).
- Assistance in applying for international fellowships or study abro a d .
- Participation in high profile and successful events such as city-wide mock trial

c o m p e t i t i o n s.

Generally speaking, the successful law student will be one who is intrinsically
motivated to participate in the street law-type clinic. Program leaders have also
recognized that 'word of mouth' will help promote the program among law stu-
dents. In order to help ensure the best possible experience for the students, the
course design should have sufficient training and support for the students, while
allowing them to take real responsibility and to be creative in their teaching. It is
essential that in the law seminar model a democratic philosophy is promoted
through the interactive methods.
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B .  P r o g r a m  A d m i n i s t r a t i o n .

1. Will law students teach individually, in teams, or in partnership with coop-
e rating teachers or other adults?

T h ree models of teaching street law-type teaching pro g rams are used: (a) teaching by
l aw students, (b) teaching by school teachers, with law students used as re s o u rc e s
in the classroom, and (c) teaching by teams of law students and school teachers.

In most of the pro g ra m s, law students work in teams of two or more in delive r i n g
lessons in community settings. Team teaching can be a useful way of improving the
quality of teaching in a community setting and increase the number of students eli-
gible to participate. Pairing students maximizes the strengths and minimizes the
weakness of the student instructors. There are strong possibilities of pro f e s s i o n a l
d evelopment, as student instructors must work as a team and negotiate their ro l e s
and pers p e c t i ve s.4

In the Hungary pro g ram, law students pair up with secondary school teachers to
d e l i ver the lessons. The teachers are also actively invo l ved in giving feedback to the
l aw students about the lesson, and participate voluntarily in the law school semi-
n a r. In the Czech Re p u b l i c, law students pair up with NGO staff people (many of
whom are psyc h o l o g i s t s ) .

In Russia (Perm), teams of 3-4 law students focus on a specific area of law, and
d e l i ver up to six lessons in four different  schools over the course of the ye a r. The
focus of the lessons is either criminal law, civil law, labor law or theory of law.
H aving to present the same lesson on seve ral occasions enables the student to per-
fect their teaching skills and knowledge of the branch of law, and to also to improve
the theoretical content and methods of the lesson. Critics of this approach say that
l aw students never have the opportunity to develop a close relationship with the
high school students, which may minimize the impact of the pro g ra m .

T h e re are clinics where law students teach on their own. In these cases, instructors
h ave more control of their classes, there is less need for compromise and less fric-
tion. Less time is re q u i red for solo teaching, since there is no need to meet and nego-
tiate what to do in the lesson. One pro g rammatic problem with this approach is that
the law student may have very inadequate teaching skills. In this instance, he or she
might be better off if teamed with another student instructor.
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2. How many hours will the law students re c e i ve instruction or participate in
s e m i n a rs in the law school, and how many hours will they teach in communi-
ty settings?

L aw school instructors will need to decide how long the clinic should be. With
a two- semester cours e, the knowledge and skill level of the student instructor
and the impact on the students taught will probably be higher than for one-
semester cours e s. More sophisticated teaching can occur, and more written
p roducts can be re q u i red.  Secondary pupils in the U.S. have found law student
i n s t r u c t o rs to be much more confident and competent in the second semester.5

A disadvantage of the two-semester option is that fewer law students may be
i n t e rested or able to enro l l .

One-semester courses may attract more law students because they obtain cre d i t
f rom the law school more easily. Howeve r, the schedule will be quite tight if the
c o u rse includes a mock trial.

Most law schools in the region offer street law-type courses as a full year cours e, but
some last only one semester while others may run for two ye a rs. At least two law
schools have adopted an optional multi-year teaching pro g ram so that ex p e r i e n c e d
s t re e t - l aw students can continue in the pro g ram as teaching assistants. This
a p p roach grooms the best law student teachers as future leaders in the field.

B e f o re law students begin to teach, it is important that they re c e i ve a certain amount
of training. This includes training on both what they will teach, and the intera c t i ve
methods they will use in their teaching. At least eight to ten hours of training, and
perhaps some observation in the schools or community setting are re c o m m e n d e d
b e f o re teaching begins. Students can be trained for three to four we e k s, or during
an intensive pre - c o u rse workshop before they begin teaching in schools. It is re c-
ommended that the students begin teaching with proven lessons in order for the law
student to experience initial success in the classroom or community setting.

Ty p i c a l l y, law students teach two to three hours per week in a school or communi-
ty setting. There have been cases where learners come to the campus to re c e i ve
instruction. Sometimes this teaching takes place over the course of an entire ye a r,
with law students visiting classrooms once or more per week, or once or twice per
month. Other times, law students are trained in the fall semester and spend more
ex t e n s i ve time in the schools during the spring semester. 
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If it is inconvenient for law students to travel to the schools or community settings,
classes tend to take place for longer periods of time, less fre q u e n t l y. A major con-
s i d e ration is the continuity of law student teaching in community settings, taking
into account both secondary and law school calendars (which are not necessarily
compatible). These are the practical issues that a street law-type pro g ram adminis-
t rator will have to addre s s, in conjunction with schools and other community sites. 

C a u t i o n ! If a fall teaching schedule is anticipated for law students in the secondary
s c h o o l s, it may be necessary to pre p a re law students to teach in a summer school
or intensive workshop before h a n d .

3. What kind of equipment and re s o u rces will law students re q u i re ?

S t reet law-type teaching classes re q u i re more equipment and re s o u rces than tra d i-
tional classrooms because of the intera c t i ve methods used. Flipcharts, marke rs, blue
tack and tape are standard. Law students may want to use overhead pro j e c t o rs and
t ra n s p a rencies for pupil instruction. Often, handouts for pupils are also used, and these
would need to be photocopied either at the law school or in secondary school or com-
munity setting. Law students may want to bring with them criminal and civil code-
books as re s o u rc e s. All these kinds of re s o u rces need to be acquired ahead of time.
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G E N E R A L  A D M I N I S T R A T I V E  
G U I D E L I N E S  F O R  S T R E E T  L AW - T Y P E
T E A C H I N G  C L I N I C S

S eve ral principles have emerged from the establishment of street law-type teaching
c l i n i c s, and some of these apply also to other kinds of clinics.

(1) A student should work only under the supervision of the instructor who has
re c e i ved training on how to conduct street law  clinics, and this supervision
must be carried out effective l y.6

(2) The law school instructor should observe and critique the teaching of the stu-
dents three or more times during the period of teaching.

(3) Only students from upper level cours e s, who have mastered the fundamentals
of law, should be allowed to participate in the clinic. If necessary, law students
should re c e i ve additional training or materials on practical law re l evant for the
community setting in which they will be teaching.

(4) A syllabus or course outline needs to be developed by the law pro f e s s o r. A guide
to writing intera c t i ve lessons and teaching methodology needs to be provided to
or developed for law students.

(5) L aw students should pre p a re lessons plans in advance of teaching a lesson,
which emphasize use of intera c t i ve methods.

(6) L aw students assigned as teachers to a high school or community setting should
c o l l a b o rate with the teacher or staff person. As much as possible, teach the same
students at least one to two hours per week over a minimum 12-week period.

(7) It is important to invite in as community re s o u rces people with practical ex p e r i-
ence - such as judges, law ye rs, pro s e c u t o rs, re p re s e n t a t i ves of government agen-
c i e s, and politicians - who can participate in lesson activities.

(8) There needs to be constant preparation and critiquing of personnel for work
in the clinics, through the use of seminars, conferences, 'round tables' and
other means.
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C H A P T E R  6 .  
P A R T N E R S H I P S  W I T H  T H E  C O M M U N I T Y

The success of a street law-type teaching clinic is highly dependent upon the ex p e-
riences that law students have working in schools or other community settings such
as prisons. These partners must be carefully selected and pre p a red. When a clinic
is just beginning, successful partnerships will help in the recruitment process for
n ew partners. Ideally, you will want your clinic to have "lifelong" partnerships in
various community settings, although you must also be pre p a red for certain re l a-
tionships to not work out.

1.  What community settings are most closely related to the goals of the pro g ra m ?

The first question you will have to answer is what kind of community setting yo u
will want law students to teach in.  Secondary schools? Schools for the handi-
capped? Prisons or rehabilitation centers? Shelters? Trade unions? Work with other
special populations, such as women, the Roma?  The kinds of community settings
you select should relate to the goals of your pro g ram. Different community settings
will expose law students to different local populations, problems and related legal
a re a s. You might want your law students to become more familiar with the plight
of people living in shelters, or with the conditions of prisons.  You might want to
influence the ove rall approach to law - related education in secondary schools in yo u r
c o u n t r y, and to be able to recruit new students to matriculate at your law school.

The Mongolia pro g ram decided that it was a high priority to service vulnerable pop-
ulations in rural areas where no law schools existed.  These law students tra i n e d
p o l i c e, law ye rs and secondary school teachers in rural areas who, in turn, either
o rganized law - related education in classrooms or served as visiting ex p e r t s. Also in
Mongolia, training pro g rams we re organized for rural law ye rs (where no law
schools exist) to assist secondary school teachers and to work with local institutions
in promoting youth development. 

In a Russian law school, it was decided that it was a priority to invo l ve law students
in the clinic who we re themselves from the more impoverished areas of the country,
w h e re residents had less access to law - related education. In this case, the law school
u n d e rstood that by cultivating the social consciousness of such law students, they
would return home and continue to make lasting contributions to law - related educa-
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tion in their communities. In all cases, the pro g ram must decide what its highest pri-
ority goals are, and to try to reach these goals as practically and cre a t i vely as possible. 

You can always begin in one setting, and spread to another, especially as the clinic
expands in numbers. You may decide that it would be especially beneficial for law stu-
dents to be exposed to prison or juvenile justice populations, and thus offer a second
year of prison or juvenile justice teaching clinic for law students who have alre a d y
taught in a secondary school for one ye a r.  Once you have determined what type of
institutional partner you want, you will need to estimate the specific number of class-
rooms that you will need in order to match the number of law students in the pro-
g ram. This calculation must take into account when students are teaching in teams of
t wo or thre e, of cours e, or whether they will be paired individually with teachers.

2.  What are some of the practical elements invo l ved with working with com-
munity partners ?

Once you have determined which kind of partners you want to purs u e, you will
h ave to answer another set of practical questions.  Will law students (and supervi-
s o rs) be able to travel easily to these places? Will there be sufficient demand for law
school students to teach over the course of a semester or year?  Will the same stu-
dents be present each time the law student teaches or will there always be new
pupils? What are the regulations affecting law students and community pers o n s
teaching in these enviro n m e n t s ?

What do you need to know about your partner in order to move forwa rd with the
p ro g ram, and where can you find it out? What are the practical ways that you will
be able to work together? Will your partner already know something about the law
school, or will you be starting from the beginning?  Answe rs to these questions
should help you to identify which specific institutions you want to cultivate a re l a-
tionship with, and to pre p a re you for the next step.

3. How can a pro g ram relationship be established with a secondary school?

Often schools learn about street law-type teaching clinics through introductory sem-
i n a rs and short workshops designed especially to interest them in the pro g ram. In
such wo r k s h o p s, law students demonstrate the intera c t i ve teaching methods, and
the goals of the pro g ram are shown in action for school administra t o rs and teach-
e rs. Short workshops offered on a semi-regular basis not only advertise a pro g ra m
to pro s p e c t i ve school and community participants, but also provide a useful pro f e s-
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sional development experience for the teachers. Sometimes the recruitment of teach-
e rs has been aided by advertising through the teachers' professional association,
which is a primary communication organ for educators in many countries.

A new pro g ram is greatly assisted by having highly coopera t i ve and enthusiastic
teacher partners. If clinics can be selective about the teachers they work with, it is
recommended that they work with those who are interested in intera c t i ve methods,
h ave a good relationship with their pupils, and are knowledgeable yet ready to
learn. In Slovakia, teachers we re recommended by regional pedagogical centers,
who also provided release time for them to attend tra i n i n g s.  In these training cours-
e s, teachers we re paired with law students, and the org a n i z e rs we re awa re that the
t e a c h e rs had a higher need to learn legal content, whereas law students needed
m o re experience in using participatory methods of instruction. 

In some law schools, such as in Moldova and Kazakhstan, the clinical pro g ra m
established a relationship with the Ministry of Education and municipal education-
al authorities, and re c e i ved their support before approaching specific schools. Law -
related education was not a regular part of the curriculum in Moldova, so this for-
mal support helped to pave the way for teachers and their classes to become
i n vo l ved in the pro g ram. 

In at least two countries, Bulgaria and Latvia, law students must recruit their ow n
secondary school partners. Often, they end up teaching in their former schools, and
this is reported to be a pleasant ex p e r i e n c e.

When setting up a partnership with a school, it is crucial to meet with the re l eva n t
t e a c h e rs, department chairs and headmasters. Beforehand, be sure to collect all the
information you can about the leadership and culture of the school, as well as any
regulations or pro g rams that will affect your ability to offer a street law-type cours e.
In your first meeting, you should explain the goals of the pro g ram.  Once the re l a-
tionship has been established, you can discuss practical issues such as how the law
school lessons will fit in with the existing pro g ram; the fre q u e n cy, length and tim-
ing of the lessons; pupil outcomes; the role of the teacher; and the evaluation of the
l aw students. A centralized schedule of visits should be developed and shared with
the schools or other community setting. You should discuss lesson topics with the
school administrator in case there are issues that should not be raised due to a
school or community policy.  In some countries where street law-type pro g rams are
o p e rating, law schools have organized agreements with Ministries of Education in
o rder to facilitate work in the schools. 
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S t reet law pro g ram coord i n a t o rs typically establish a personal relationship with a
community partner and then negotiate orally the conditions for coopera t i o n .
H oweve r, the pro g ram might encourage law student instructors and coopera t i n g
t e a c h e rs to sign a contract for each seminar in order to give law students some con-
c rete ex p o s u re to contractual re s p o n s i b i l i t i e s. This will also make it clear that the
l aw students will re c e i ve the necessary support from teachers in the classroom. The
c o n t ract could be written in "non-legalese" language, and list the mutual re s p o n s i-
bilities of both the law student and the cooperating teacher in carrying out the law -
related education pro g ra m .

Re l a t i vely little is known about the role of secondary school teachers in CEE class-
rooms where law students are teaching law - related education lessons. In other
re g i o n s, teachers are usually present in the classroom. They may co-teach with the
l aw student, or they can observe and assist in the classroom management as nec-
e s s a r y. Te a c h e rs may want to use law - related education materials provided by the
s t reet law-type clinic on days when law students are not present.  Te a c h e rs can also
be encouraged to link other lessons with those taught by the law student. These are
issues to take up with the teachers in order to build cohesion into the lessons that
secondary school pupils experience with their teacher and law students.  Holding
in-service training pro g rams for cooperating teachers is a practical way to improve
their knowledge and skills, and is likely to improve the support by teachers for law
student instructors. Sometimes it is also possible for teachers to participate in pro-
fessional development organized by foreign organizations and local NGOs.  In the
Hungary pro g ram, secondary school educators co-teach with law students, follow-
ing their participation in a 2-3-day training workshop; often these wo r k s h o p s
i n vo l ve specialists from abroad, which lends prestige to the pro g ra m .

M a ny of the street law-type NGOs and law schools in the region are dire c t l y
i n vo l ved with the training of teachers. In fact, one source of potential sustainability
is to develop lesson plans that can be used both by law students and secondary
t e a c h e rs - with or without the benefit of a law student in the classroom.  In
Ky rg ystan, the subject is already obligatory. In the Vladimir region of Russia, the
clinic works directly with the Pedagogical Centre in helping tra i n e rs to intro d u c e
i n t e ra c t i ve teaching methods at all levels of education. In places like Albania,
S l ovakia, the Czech Re p u b l i c, Hungary, Kazakhstan, and Mongolia, it is possible
that the law - related education lessons that are being developed as part of a stre e t
l aw-type clinic or NGO will be approved by the Ministry of Education as a pupil tex t-
book or teacher manual.  This could result in an even greater spread of street law -
type approaches within a country. Howeve r, there is also the risk that without pro p-
er training and pre p a ration, these pro g rams will not be carried out successfully. 
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Caution! T h e re are many ways that teachers and educational administra t o rs can
become unsupportive of a partnership with a street law-type clinic. They may not
realize initially that law students will actually be teaching classes in the schools.
T h ey may prefer a traditional lecture approach. Te a c h e rs may feel territorial about
sharing their classroom with a law student or afraid of the legal content.

S eve ral suggestions we re proposed by the participants of the 2000 Wa rs aw confere n c e :

4. How can a pro g ram relationship be established with other institutions in the
c o m m u n i t y ?

Ac ross the spectrum of street law-type teaching clinics in the region, you will find
l aw students working not only in regular secondary schools, but with many kinds
of vulnerable populations. In some cases, these are vulnerable adolescents who are
mentally or physically handicapped, in boarding schools away from home, or in
some juvenile justice setting. In other cases, adult populations such as prisoners,
women domestic victims of abuse, minority populations, the Roma, or homeless
people are exposed to law - related education. There is still another segment of the
population that can be targeted for street law-type education - police officers,
l aw ye rs or NGOs who can themselves become invo l ved in delivering the pro g ra m
to different community gro u p s.

D i f f e rent kinds of adaptations can be made for specialized target gro u p s. One obvi-
ous area is legal content. The same exe rcise used for working with secondary pupils
can be used with special populations, but it needs to be established which legal
a reas touch their lives daily. What knowledge and skills do each of these popula-
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P R E PARING FOR POTENTIAL TEACHER RESISTA N C E

• Gain the official support of the headmaster, district educational adminis-
t ration and/or Ministry of Education

• Have the Rector of the university invite local headmasters to a recep-
tion, and have the street law type-clinic director make a presentation
with law students.

• Train law students and secondary school teachers together. 
• H ave the law students initially work as "re s o u rce persons" for the teacher.
• Invite teachers to attend the weekly law school street law-type seminar.
• Build support for the pro g ram among parents by inviting them to seminars.
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tions need in order to understand and use the law effectively? Also, what barriers
do these gro u p s, especially vulnerable populations, may have in terms of making
use of the law?  For exa m p l e, a group that has been discriminated against for some
t i m e, or for whom the laws are not just, will need ex t ra assistance in becoming
e m p owe red to approach the law. Po p u l a t i o n s, such as prisoners, who have a stro n g
d i s l i ke for the law, will need some time before they are ready to enter into genuine
discussions about the basis and purpose of the law.

PSEP has been involved for many years in work with prisons, and they have doc-
umented the ways in which lessons and questions have been tailored to work
with inmates.

In the PSEP prison pro g ram, the main goal is to show inmates that law is not nec-
essarily their enemy, but can be used for their benefit. The lessons teach them about
"the secrets of the law that can be useful" and how to minimize the urge to solve
p roblems using violence. Professor Platek reports that "for four months, once a
week, for an hour, they are re g u l a r, respected people in a group of other people who
a re also respected. And in this junction, although combating violence is not our pur-
p o s e, violence disappears. "1
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POLAND: PSEP AND LEGAL EDUCATION OF INMAT E S

In class we discuss if there is some kind of law that the state should guara n-
t e e. Why do we need law at all? What kind of law do we want? What are
human rights about, that so many people pay lip service to?  How can the
Constitution and legislation provide for basic human needs?  How can one
participate in public life effectively? But also how about solving conflicts
without use of force? How to arrange for an apartment and re g i s t ration after
one has been discharged from prison?  How to solve family problems with-
out exc e s s i ve use of raised voice and fist? How should one deal with the
police and what are the rules of contact between the office and the citizen?

S o u rce: Monika Platek, "Reduction of Violence in Prisons Through Legal
Education of Inmates", PSEP, 2000, p. 4.

1 Ibid., p. 7.
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Certain community groups may re q u i re special delivery models. Instructors at
N ow g o rod State Unive rsity in Russia found that when working with handicapped
students it wo r ked best when the same team of law students taught for the whole
ye a r. Also, since some pupils had trouble reading, more visual aids we re used than
for regular secondary pupils. Another Russian law school works with handicapped
c h i l d ren, juvenile delinquents and boarding school pupils, provides a total of 8-10
lessons for each gro u p .

Warsaw has a special legal programme that focuses on women victims of domes-
tic abuse. The course is run by experienced PSEP members who have several
years experience working in high schools, prisons and centers for young offend-
ers. The programme covers areas of special interest to the women - legal aid for
victims of domestic abuse, family law and penal law. However, other areas of
law, such as civil and administrative law, were also presented so that "partici-
pants feel that they are part of society, and not just 'people with a problem.'"
Local authorities, police officers and even a priest were invited in for the lessons,
in order to speak about the application of the law to their work and related pub-
lic policy issues.

Language and literacy issues are sometimes important considerations when
working with prison, refugee or minority populations.  Special care must be
taken to translate all necessary materials, or to develop instruction techniques
that take into account low levels of literacy.  The guidelines "How to Adapt
Lessons" was developed to assist in the adaptation from lessons from abroad, but
many of the questions apply to any new lesson (original or adapted) developed
for a special population. This are attached at the end of this chapter.

5. How can a pro g ram identify and recruit pra c t i t i o n e rs to participate in the
t e a c h i n g ?

Once you have found your institutional partners, you should consider people in
the community who can assist you.  Savvy clinic administrators quickly realize
that there are numerous community resources that a street law-type program can
bring to bear on their own programming. Practicing lawyers, police, judges, gov-
ernment officials, human rights activists, social workers and teacher trainers can
be brought into street law-type law school courses as resources for law students,
and also into the community settings where teaching will be taking place. In this
way, a street law-type program opens up a two-way avenue between the law
school and the community. These kinds of experts can be quite motivated to con-
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tribute small amounts of their time to a clinic such as street law, especially when
they realize that it is helping to contribute to a positive engagement with the law.
Their reasons for contributing their time will be different - some more altruistic
than others - and it will be important to develop recruitment strategies related to
the more likely motivat i o n s.

6. How should the work of pra c t i t i o n e rs be org a n i z e d ?

Several tips have been offered for working with practitioners or law students who
can serve as resources - or "resource persons" - in a lesson. First, be sure to select
resource people who will be good communicators and present a realistic, accu-
rate and fair view of the law and legal system. It is important that their views be
seen as impartial and credible, so that learners can have open discussions on top-
ics from multiple perspectives. Make a presentation to potential resource persons
about your program, sign a contract with them to present in a class, and collect
details about the times they are available.

Second, meet or communicate with resource people ahead of time about the
goals for the specific class, the context in which the class is to be offered, and
the participatory methods to be used. Also, the resource people should know the
exact time and location of the class.

Third, law students should incorporate the resource person's participation into
the class as much as possible. For example, in order for the resource person not
just to be a lecturer, the law student might assign the resource person a role in a
mock hearing, a critic of a role-play, and so on. 

Fourth, the class should be pre p a red for the re s o u rce person. For exa m p l e, pupils
might be assigned to develop questions prior to the class. The teacher or law student
should debrief with the class after a re s o u rce person has participated, to discuss their
reactions and what they learned. It is also good to have the class write thank-you let-
t e rs to the re s o u rce person, indicating what they learned in the presentation. 

Fifth, keep an updated list of effective resource people, based on feedback from
law students about the work of resource people in the classroom. If possible,
involve resource people in directly recruiting others from within their profession. 

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s



38

E F F E CTIVE USE OF COMMUNITY PEOPLE AND/OR LAW STUDENTS IN
S E C O N DA RY STREET LAW CLASSES

We know that youth conform to and learn societal norms as a result of
bonds established at school, at home, and in the community.  This bond-
ing takes place when youth have re l evant, intera c t i ve experiences with
caring adults who support societal norms.   Youth assess their ow n
chances of success in society partially by the number of adults they
k n ow that have achieved legitimate success within these norms.
T h rough carefully structured, intera c t i ve lessons, Street Law secondary
classes can provide students with these positive experiences and ties
with community adults and/or law students. 

To build positive support for the use of community people and/or law
s t u d e n t s, take steps to ensure a positive classroom experience for eve r y-
one invo l ved: the secondary students, educators, law students and com-
munity people.   

Secondary students in a Street Law class should expect to learn impor-
tant academic skills, gain new information and develop attitudes that
p romote law-abiding behav i o r. A good facilitator can bring new ex p e r-
tise and pers p e c t i ve to the classroom, but a poor presentation can be a
waste of time for eve r yo n e. Ty p i c a l l y, ineffective presentations are those
that are overly technical, focus on purely legal topics and are delive re d
in a lecture format.  Your class presenter must be equipped with the
k n owledge and the planning needed for a highly pro d u c t i ve lesson for
your students.

The effectiveness of the lesson will be substantially increased with tra i n-
ing, a focus on outcomes, and good planning. Go over the attached list of
suggestions with your community person or law student to help them
p re p a re. Know your visitor's qualifications and ex p e r t i s e, and design a
lesson with him or her that you feel will be beneficial to your class,
building on the know l e d g e, skills and interests they already have.
A l ways inform your students of upcoming visitors, so they will be we l l
p re p a re d .

Time-consuming as all of this pre p a ration may sound, it will be a gre a t
i n vestment in what will surely be a great asset to your class.
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SUGGESTIONS FOR THE LAW STUDENT OR COMMUNITY PERS O N

1. Rev i ew the outcomes and lesson plans with the teacher prior to the
l e s s o n .

2. C o o rdinate your roles for the classroom session with the teacher.
You and the teacher should co-teach the class.  The teacher should
m a ke introductions and state outcomes for the class, raise clarify-
ing questions, or issues that have been neglected, help focus a ra m-
bling discussion, step in if problems occur, participate in a ro l e
p l ay, etc. 

3. Assume the students will be unfamiliar with your subject area, but
be pre p a red, as they may know a great deal from personal ex p e r i-
e n c e.  Build on what students do know.

4. M a ke re f e rences to what happens in the real world, especially sit-
uations that relate to young people.

5. Do not lecture.
6. Be enthusiastic and live l y, keep eye contact and use humor.
7. Be objective about the legal system; point out its strong points,

a c k n owledge its flaws, and suggest how it might be improve d .
8. Be certain that both sides of controve rsial issues are brought out

either by the students, yo u rself or the teacher.
9. Frequently ask students if they have questions about what has

been cove red.  Don't use jargon or overly technical language.
10. Admit when you don't know an answer and indicate you'll get

back to the class with an answe r.
11 . Pe rsonalize the topic by mentioning things that happened to yo u ,

but don't let tangents or long personal stories take too much time.
12. Do not forget your class or be late!
1 3 . K n ow that your invo l vement can leave lasting impre s s i o n s, so yo u

should attempt to make it as positive an experience as possible.
1 4 . H ave a good time and enjoy the class.

S t reet Law 2001
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C H A P T E R  7 .  
D E V E L O P M E N T  O F  S Y L L A B U S  
A N D  L E S S O N S

This chapter is devoted to practical issues concerning the development of a law sem-
inar syllabus and pre p a ration of law students for teaching, as well as to lesson deve l-
opment for learners. In addition to the chapter text, numerous samples and guides
a re attached to the end.

1. What will be the structure of the law school seminar?

M a ny law schools in the region offer a street law-type teaching course as a full ye a r
c o u rs e. This is because such a course invo l ves the elements of both preparing the law
students to teach in community settings, and the actual teaching in these settings.  In
the Georg e t own Law School pro g ram, each week throughout the ye a r, law school stu-
dents pre p a re, teach and are debriefed on lessons taught in secondary schools. In
C e n t ral and Eastern Euro p e, a common model is that law students spend the firs t
semester preparing to teach in the community, and the second semester, law students
p resent their lessons in these settings.  This model more easily allows for curriculum
and lesson development, and it may be that once such curriculum are more firmly
established, a model similar to that used by Georg e t own Law School may be adopt-
ed for the region. The Georg e t own syllabus is included at the end of this chapter.
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H U N GA RY: ELTE LAW SEMINAR

The schedule was that the Street Law clinic course took place at the law
school on Monday afternoons, and then Tuesdays and Thursdays were
practice teaching - in the pedagogical high school in the fall term and in
secondary and vocational high schools in the spring term. The university
course was supposed to last from 2 p.m. to 4 p.m., but in practice it last-
ed until 5 p.m. or 6 p.m. The main purpose of the Monday sessions was
to debrief on the previous week's teaching in the schools (1/2 hour) and
to read and try out a new lesson for that week (1 1/2 hours). All law stu-
dents teach the same lesson in their schools in the same week. These are
always observed by a supervisor.
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Once you have determined the ove rall structure for the law school cours e, you will
need to develop a sy l l a b u s. Law school pro f e s s o rs who have organized successful
teaching clinics have included the following elements in their seminars1:

- clear goals of the pro g ram for law students, community learners, and the law school;

- an emphasis on learner-centered teaching, with use of case studies, ro l e - p l ays,
s i m u l a t i o n s, discussion of controve rsial issues, work in small gro u p s, and use of
re s o u rce people; 

- d e m o n s t rations by the professor and/or pedagogical specialists, peer teaching by
the law students, and sometimes rev i ew of videos of law students teaching or
reading of materials concerning teaching methodology;

- an ove r v i ew of educational administra t i ve matters, including communications with
c o o p e rating teachers, holidays, law school exam periods, assessment and gra d i n g ,
relationships with teachers and administra t o rs, and use of school re s o u rc e s ;

- the content and teaching of practical law ;

- time in the seminars for law students to discuss practical problems they face in
the classro o m s ;

- opportunities for cooperating teachers to participate in the law school seminar; The
m o re appropriate sessions may be those addressing teaching methodology, chara c t e r-
istics of local schools and their students, and how to pre p a re students for a mock trial.
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T h e re are 32 lessons in the current curriculum. These lessons are taught by
l aw student pairs in 90-minute teaching blocks. In the first semester, dire c t o r
Agnes Kover wrote all 20 lessons. During the second semester, student teams
w rote lessons. Each team wrote two or three new lessons, and this re s u l t e d
in 12 newly tested lessons at the end of the semester. The law students could
choose the topics they wanted to write about.

S o u rce: author notes from site visit to ELTE pro g ram, June, 20 0 0 .

1 Fisher and Gray, 5.1.1.—2
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2. What opportunities will law students have to practice teaching methodology
b e f o re entering the classro o m ?

Experienced law pro f e s s o rs agree that their law school seminars must include teach-
ing methods as a core part of their substance. Law schools in the region have man-
aged this in different ways. In the ELTE pro g ram in Hungary, the law professor mod-
els and explains teaching methods (with the assistance of former students) during
the first semester, and this is then complemented by practice teaching at a local
teacher training institute. A key trainer from this institute attends the law school
s e m i n a rs and assists the law professor in supervising and supporting the law stu-
dents once they enter the secondary school classrooms in the spring. 

In Ukraine (Kiev), intensive one-day trainings have been organized on conflict re s-
olution, communication and child psyc h o l o g y. In Slovakia and Hungary, psyc h o l o-
gists are used to help law students address classroom management issues or law
student-teacher pro b l e m s. 

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s

TIPS FOR PREPARING LAW STUDENTS TO TEAC H

What do they need?
- k n owledge of intera c t i ve methods
- good theoretical knowledge of general and topical law
- k n owledge of the learning group (and adolescent psyc h o l o g y, if appro p r i a t e )
- clear lesson plans
- ability to lead a lesson within a timefra m e
- substitute teachers when they are unable to teach their class
- a dignified appeara n c e
- an enthusiastic attitude
- a u d i ovisual aids and teaching materials (such as flipcharts)

H ow do we achieve this?
- start-up trainings for law students about methodology
- h ave law students do simulated lessons in the law school seminar
- invite ex p e r t s, such as law ye rs, pedagogical ex p e r t s, teachers and psy-

c h o l o g i s t s, to the law school seminar
- o b s e r ve secondary school classrooms beforehand or co-teach with an

e d u c a t o r
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T h roughout the region, law students have any w h e re between three weeks and six
months before they begin teaching in a community setting. In pro g rams that last one
year or longer, law students usually have one semester to practice teaching within
the law seminar. In older pro g ra m s, where the lessons are "tried and tested" and law
students are not invo l ved in writing or modifying, law students tend to get into the
community setting earlier. Howeve r, there are exceptions to all of these tendencies.

What is essential is that law students feel equipped to lead lessons, otherwise they will
feel overwhelmed once they enter the classroom. The law school training should pre-
p a re students not only for using intera c t i ve methods, but also for dealing with larg e
c l a s s rooms of students and limited space. To this end, observations of the learning
e n v i ronment before presenting lessons will be very useful for preparing the students.

It is unlikely that an effective street law-type teaching clinic can be organized for law
students until the key pro f e s s o rs are themselves familiar with the philosophy and
methodology of using intera c t i ve methods. The kinds of methods used by pro f e s s o rs
include case study, mock trial, simulation, ro l e - p l ay, brainstorming and others. These
methods are presented in detail in Street Law, Inc. publications such as Te a c h e r
Training Manual and The Mock Trial Manual.  Law pro f e s s o rs who feel the need to
k n ow more about how to teach their law seminars using these methods might con-
sult with local teachers who are already using these and/or look for input from pro-
f e s s o rs in other law schools in the region who have mastered this teaching appro a c h .
The Hungary pro g ram actually integrated the use of pedagogical training faculty into
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- l aw students should get to know the learning group beforehand (e. g . ,
mentally ill)

- invite senior law students to have an open discussion about pra c t i c a l
p roblems they encountere d

- o rganize de-briefing sessions with law students so they can discuss their pro b-
lems; if they are shy to do this, have students anonymously complete surveys
concerning their problems and discuss this in the next seminar meeting

- o rganize regular meetings between law students and cooperating teach-
e rs to discuss classroom management issues

- t h e re should be a libra r y / re s o u rce center where law students can pre p a re
their lessons

- m a ke sure that all necessary teaching materials are ready before h a n d
- experts should be available to rev i ew law student lessons
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the law school seminars and the training and supervision of law students. In some
c a s e s, new street law-type clinics have also had the advantage of having access to
specialists from well-established pro g rams in the U.S. and South Africa.

L aw students will continue to get useful feedback on their teaching through super-
vision and de-briefing sessions organized as part of the law school seminar. In
Donetsk, Ukra i n e, "double de-briefs" organized after the lesson included the coop-
e rating teacher who has observed the law student. Law student de-briefs might
include reflection on the success of their ro l e, as well as how well the learners
a c h i eved lesson goals.

It is impossible to ove rstate the importance of law faculty becoming pers o n a l l y
familiar and comfortable with these intera c t i ve methods. All those affiliated with
s t reet law-type pro g ra m s, including experienced pro f e s s o rs, should re c e i ve re g u l a r
p rofessional development through confere n c e s, workshops and guest speake rs.
Without a concerted effort to employ such methods, seminars (and lessons taught
in the secondary schools) are destined to be either lecture-oriented or poorly run.
Both undermine the goal to promote not only the spread of legal knowledge and the
ability to apply it, but also an attitude that empowe rs the public to understand and
critically examine the basis of the law. Respect for the law and an empowe red citi-
zenry are seen as central to democratic deve l o p m e n t .

In addition to a key law school pro f e s s o r, one or more colleagues can contribute sig-
nificantly to carrying out the pro g ram. Often, these other colleagues can act as guest
l e c t u re s. In the early ye a rs of a street law-type teaching pro g ram, these colleagues
can also assist in the rev i ew of materials used to teach law students and the targ e t
audiences in other settings. In all cases, these faculty must be hand-picked, as they
need not only "buy" the idea of a street law-type pro g ram, but must also accept the
methodology that is used. 

One of the benefits of running a street law-type law pro g ram over many ye a rs is that
experienced law students can eventually assist the key law professor in the opera-
tion of the clinic. In some cases, graduating law students have stayed on as part-
time employees of the law school or sponsoring street law-type NGO, and have
assisted the key professor in the law school course and the work in community set-
t i n g s. In seve ral law schools, experienced law students are used with less ex p e r i-
enced law students on a voluntary basis. There are many ways that the ex p e r i e n c e s
of street law-type law students and even students from other clinics can be folded
back into the clinics to enrich the learning enviro n m e n t .
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3.  What will be the law-related content of both the law school seminar and
the lessons developed for community learners?  How will law students review
legal content?

The legal topics incorporated in a street law-type teaching clinic usually include a
m i x t u re of basic civil and criminal law. These are complemented with family, con-
s u m e r, constitutional, human rights or juvenile law - areas considered to be impor-
tant or practical for the learners. It is essential to include the teaching of human
rights with law, so that students can evaluate whether the laws are in compliance
with standards of human rights and democra cy. Re g a rdless of the area of law, cases
and teaching methods are chosen so as to be of maximum interest and re l evance to
the learning population.  

C o n ve rsations with teachers, students and staff in other community settings can help
identify issues and legal areas of interest. Also, newspaper articles can provide top-
ics of local interest that can be linked with areas of law and used as case studies. 

Once a list of legal topics for the lessons has been identified, it should be org a n i z e d
in a logical ord e r, and a target number of lessons developed for each legal area (for
exa m p l e, two lessons on family law).  You should ensure that there are a sufficient
number of lessons for your community setting, taking into account the length of
the law school course and other factors such as school breaks and exa m s. 

For the participating law student, legal content is usually reviewed and summa-
rized within the law school seminar, but emphasis is usually placed on the illus-
tration or application of these laws for everyday use. Since law students involved
in street law-type clinics have already studied the fundamentals of law earlier in
their university career, the law seminar should provide a review of legal content
with an emphasis on practical application.  Lessons and resources developed for
use by law students in the program (and which often can be adapted for use by
teachers) typically include an explanation of the relevant legal content. Law pro-
fessors and other specialists can contribute to the legal content by writing back-
ground summaries or providing real-life cases from their experiences.  This
should be organized in concert with the lesson writing, described below.
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SAMPLE LESSON OUTLINES FOR PUPILS

1 . The meaning of law and its aims
- o b j e c t i ve s, functions, implementation, re s t r i c t i o n s
- analyzing a concrete law

2 . H ow does a government act in a democra cy ?
- Constitution and rights
- d rafting a constitution
- changing a constitution

3 . The powe rs and their functions
- t ra n s p a re n cy and the right to information
- limits to access to information

4 . H ow to control the abuse of powe r
- s e p a ration of powe rs; rights and rules of multi-party sys t e m
- public information - limitations
- fair pro c e d u re s
- special investigation commissions

5 . Human rights
- meaning of human rights
- limits to human rights
- human rights connections and conflicts with the law

6 . Types of laws
- criminal law 
- civil law
- consumer law
- family law
- labor law

S o u rce: participant of the OSI/Street Law Network Pro g ram, 2000. 
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4. What teaching materials need to be developed (for law students, teachers,
learners)? 

One of the challenges to a new teaching clinic is organizing in parallel the deve l-
opment of the law school syllabus and the lessons for the secondary classroom or
a l t e r n a t i ve setting. There are no short-cuts for this work. The law students will
need a set of lessons to be using in the classroom; and the law school seminar will
re q u i re organized learning experiences that will pre p a re law students to teach and
debrief their ex p e r i e n c e s. This effort is highly demanding, but will become easier
with experience and after the first sets of lessons have been developed. 

In the early stage of a clinic, it is recommended that a resource focusing on class-
room management and the use of interactive methods be developed, since this is
the area that is most unknown for the law students. Since the actual collection
of lessons that will be used in the classroom will evolve over several years, it may
be sufficient to photocopy these for law students, without formalizing them in a
publication. This approach will also help to convey the message to law students
that you expect them to improve upon and add to the set of lessons.

Most programs in the region eventually end up developing a teaching manual
that can be used by both law students and teachers in secondary school classes.
Such a manual includes lessons, and supportive information about interactive
methods and legal content. Handouts or pupil textbooks are used with learners.
In cases where the clinic intends to promote use of a law-related education teach-
ing manual as part of a national law-related or civic education program, pupil
textbooks are then developed. These are the plans for places such as the Czech
Republic and Hungary. Clinics that are anticipating publishing manuals that will
be broadly distributed to teachers will need to be aware of language issues. For
example, in Kyrgystan, materials will need to be prepared not only in Kyrgyz, but
also Russian, Uzbek and Kazakh. 

Of course, the development of any manual naturally leads to the question of how
to get this published. At the 2000 Warsaw conference, several clinics mentioned
that a lack of materials was an ongoing challenge for their programs. Clinic bud-
gets must anticipate these costs. One creative solution was in Kazakhstan, where
the teacher manual has been published on CD-ROM; however, teachers must
have the technical skills and equipment to be able to use such technology.
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5.  How will  lessons be created and then rev i s e d ?

L aw schools have organized the development of lesson plans for use by law stu-
dents in schools or other settings in different ways. In the first year or two of a new
s t reet law-type clinic, the responsibility of developing the first draft of lessons often
rests with the law school pro f e s s o r. Howeve r, even if this is the case, law student
use of the lessons in the classroom or community setting will result in important
suggestions for revisions and modifications of these original lessons, and the addi-
tions of others. In Donetsk, law students improved the lesson by using it seve ra l
t i m e s, as they moved through two-month blocks in each school setting.  Lessons
typically begin with a general idea and evo l ve into a whole lesson plan. Differe n t
people can become invo l ved at different stages of its deve l o p m e n t .

In some pro g ra m s, law students are encouraged to develop new lessons as part of
the normal law school seminar. In this case, law students need to become familiar
with the content and process for developing lessons. In Ukra i n e, law students are
e n c o u raged to work directly with secondary school teachers in preparing lessons.

In other pro g rams that have a focus on secondary schools, teaching materials for the
schools (including teachers and pupils) have been developed by teachers in coop-
e ration with the law pro f e s s o r, legal specialists or law students. In the Slovak pro-
g ram, where leadership comes from seve ral NGOs, various community ex p e r t s
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L E GAL INITIATIVES CENTER, PERM: CONDUCTING LESSONS

At the Legal Initiatives Center in Perm, Russia, students work in teams of 3-
4. Ad m i n i s t ra t o rs say that this approach brings many positive re s u l t s. The
division of labor in writing lessons is that one student is responsible for
d eveloping the content, one for collecting re l evant materials, one for focus-
ing on methodologies, and one for developing handouts for students.  The
actual conducting of the lesson can also be a shared re s p o n s i b i l i t y. The use
of different law students during the lesson can contribute to the sustained
i n t e rest of secondary students. Law students can also take on special ro l e s,
such as observing the lesson and giving feedback to the other students. It is
important for all law students to have the opportunity to teach, of cours e.

S o u rce: Anton Kalinin, Pe rsonal correspondence with author, 14 January, 20 01
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d eveloped the scenarios. All these materials often begin as scenarios with re l a t e d
activities that are refined according to real classroom ex p e r i e n c e. 

When law students are involved in developing or modifying lessons, the law pro-
fessor has an important role to play in ensuring that this is an active learning
process for the student. Law professors will have different approaches to this
process - some more "hands off" and others more directive. "Preach and teach"
is discouraged. However, it is recommended that the professor review the lesson
before it is used in a community or classroom, and on several occasions if the
lesson is revised. In the Warsaw program, the director has 3-4 meetings with law
student teams who are writing lessons before these are photocopied and shared
with other law students in the seminar.

S t reet Law, Inc. has developed a manual for developing street law lessons, which
can be used not only by teachers but also pro f e s s o rs and law students in street law -
type clinics.2 It is essential that law students understand from the outset that the
learning outcomes for their students will include know l e d g e, skill and attitudinal
o b j e c t i ve s, and that this dive rse set of objectives is the underlying rationale for the
participatory methods used in the lessons. 

Due to cultural differences and different classroom tra d i t i o n s, the ways that lesson
plans look in writing may differ from country to country. Howeve r, re g a rdless of
these differences in appeara n c e s, all street law-type lessons will share the follow i n g
common feature s :3

- The lessons will include language, legal content and examples taken from re a l
life that will be re l evant to the learner.

- The lessons will use intera c t i ve teaching methods.
- The lessons will ask students to examine all sides of the issue and avo i d

r i g h t / w rong answe rs.
- The lessons will contain sufficient supportive information and materials.
- The curriculum will encourage the use of community re s o u rce people.
- When teaching in secondary schools or developing materials for use by sec-

ondary teachers, school staff should be invo l ved in the design and implementa-
tion of the lessons. 
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2 Contact Street Law, Inc. to re c e i ve a copy of Lesson Development for Street Law Classes.
3 S t reet Law, Inc., "Guidelines for Preparing Curriculum", 2000, pp. 5-6.
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If the lessons will be included in a manual that will eventually be distributed for use
by secondary school teachers, it may be worthwhile to invest time in collecting sys-
tematic feedback from secondary teachers and students about the draft lessons. This
field testing can be organized through the use of questionnaire s, through the obser-
vations of law student lessons by the supervising pro f e s s o r, and by feedback pro-
vided by law students teaching the lesson.  Sample pro c e d u res for collecting this
kind of feedback is included at the end of this chapter are included in Street Law,
I n c. Lesson Development for Street Law Classes g u i d e. 

6. How will lessons relate to subjects in the secondary schools? 

If local secondary schools are the key partner for the law school pro g ram, then it is
worth exploring at an early stage the places in the school pro g ram where the stre e t
l aw-type lessons are likely to be included. Will they be part of the civics subject? An
existing legal education class? Will the classes be offered as an optional cours e, or
in the weekly optional hours? The topics and timing of the lessons taught by law
students should be related as much as possible to the teachers' and schools' pro-
g ram.  Clinic coord i n a t o rs might discuss with the cooperating teachers if and how
the teachers might re i n f o rce or supplement the law - related education classes offere d
by the law students. For exa m p l e, the teachers might use supplemental materials in
related classes or bring in re s o u rce speake rs.

In Kazakhstan, where a massive national effort is underway to train secondary
t e a c h e rs in street law-type methods, they found that pupils we re eager to participate
in the lessons. There was already a subject in the 9th Form pro g ram called
Fundamentals of State and Law. 

The course material is a compilation of normative acts from various bra n c h-
es of law. No adequate attention is paid to important issues such as human
r i g h t s, civil society, lawful behav i o r, rule of law, and democra cy. The cours e
material is difficult and too abstract.  Consequently, the subject itself leave s
pupils indifferent...The teaching is done using traditional methods, which is
not always appropriate for achieving the desired goal of active citizenship
and lawful behav i o r. (Street Law Kazakhstan, "On Teaching the 'Human
Rights for All' Block of the Street Law Pro g ram at secondary schools of the
Republic of Kazakhstan," 2000, p. 1)

In some countries, law related-education lessons have already been developed either
by another law school or by a team organized by the Open Society Street Law
N e t work Pro g ram. It is important that law school personnel beginning street law -
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type teaching pro g rams contact others who may have wo r ked in this field in their
c o u n t r y, so that they can learn from their experience and coordinate efforts. Re a d e rs
a re encouraged to contact Street Law, Inc., the OSI Foundation in their country, or
COLPI to ascertain if this has occurred. If it has, a new law school wishing to join
the pro g ram may be able to re c e i ve permission to use some or all of the alre a d y
d eveloped curriculum materials.

In many pro g ra m s, the re s o u rces developed at the law schools for use by law stu-
dents are requested by secondary teachers who do not have the opportunity to have
l aw students present in their class. In the long run, street law-type clinics may have
to address the larger issue of how to support law - related education nationally, per-
haps by initiating a teacher training pro g ram. This means that a pro g ram that is
working closely with secondary schools at an early stage may reflect on how the les-
son might relate to school-based and national re q u i red and optional subjects. 

Clinics can also consider involving law students in special events for pupils outside
the classroom. Examples are a lengthy mock trial, a field trip to a court, or a civic
action project in the community. Sometimes law students who are not able to teach
in a classroom may be able to org a n i z e, plan and implement a special event in coor-
dination with the schools.

As a final thought for this chapter, we leave you with some ideas about how tra i n-
ings for law students and teachers may re q u i re different emphasis.

MANUAL ON STREET LAW-TYPE TEACHING CLINICS AT LAW FACULTIES • F e l i s a  T i b b i t t s

M E T H O D O L O G I CAL DIFFERENCES IN 
TRAINING TEAC H E RS VERSUS LAW STUDENTS

Law students need...
P ractical legal content
M e t h o d o l o g y
C l a s s room management skills
I n t roduction to communication training (public speaking, leading a

discussion, how to invo l ve eve r yo n e )
H ow to be attentive to group dynamics
Working with small gro u p s
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E L E M E N T S  O F  A N  E F F E C T I V E  L AW
S C H O O L  S E M I N A R

Ac c o rding to Street Law, Inc.'s Manual for Teaching Law Students to Teach Law, a law
school street law pro g ram needs to have the following elements in order to enable law
students to be able to teach effective law - related classes in the community.

• The law school seminar must itself reflect all the necessary elements of an effective
l aw - related education class. The seminar should model instructional methods that
foster an active, student-centered class - for exa m p l e, through role plays and other
exe rc i s e s. The seminar should promote the development of professional skills,
k n owledge and attitudes re q u i red for the law students to be effective teachers.

• The seminar will ensure that the law students know the substance of the pra c-
tical law they will teach and related ethical and policy issues.

• T h e re will be adequate instructional materials for both the law school seminar
and the community-based classes.

• L aw school faculty and administra t o rs will have an effective working re l a t i o n-
ship with the administra t o rs and teachers of the schools where law - related edu-
cation will be offered by the law students.

• The pro g ram will regularly include an evaluation of the performances of those
i n vo l ved with the pro g ram: law student instructors, students being taught, coop-
e rating teachers, law pro f e s s o rs, and pro g ram administra t o rs.

A ny successful pro g ram will reflect adequate planning by both the law school and
the settings where law students will be teaching.4
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Te a c h e rs need...
Legal content (and re s o u rces they can consult if necessary)
Specialized street law methodology, such as case study method and mock Tr i a l s
H ow to identify and use re s o u rce people, including law students
H ow to evaluate pupils

4 Ibid., p. 2.1-2.
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STREET LAW: HIGH SCHOOLS CLINIC, GEORGETOWN UNIVERS I T Y, USA
T h u rs d ays, 3:30-5:30 P. M .

Room 210
S y l l a b u s, Fall 2000

P rofessor Rick Ro e
Clinical Fe l l ow Carla Cartwright

2 0 2 . 6 6 2 . 9 61 5
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DAT E TO P I C ASSIGNMENT DUE

August 29 Tuesday Orientation (1-6): Class intro d u c t i o n s.  Read Clinic Handbook and
August 31 Goals of the clinic for law students and high school students, "Criminal Law and Juvenile

lesson planning, model lessons and planning workshop. Justice"  in Street Law 
Wednesday Orientation (1-6): Discussion of assessment, textbook, pages 60-120 .
self-evaluation, classroom management, introduction to From Course Materials, skim
teaching Small Claims Court, model lesson, Clinic Goals (I), 
planning workshop. Teaching Theory, (II),
T h u rsday Orientation (1-6): Ad m i n i s t rative matters, Teaching Methods ( I I I ) ,
d e m o n s t ration teaching sign-up, discussion of cooperating E v a l u a t i o n( I V ) .
teacher re l a t i o n s h i p s.  

Week of P ractice Te a c h i n g P re p a re practice lesson, following
September 4 Call cooperating teacher. Visit school site and class.  guidelines in practice teaching

Tentatively begin teaching by week's end. memo.  Review Teaching Theory
(II), Teaching Methods ( I I I ) .

September 7 Panel of former Street Law teachers.   Skim "Intro. to Law and the Legal
P reparing to teach: Handout on timing for unit planning. System" in S t reet Law t e x t b o o k ,

and corresponding pages in
I n t roduction to Criminal Law. Review major concepts in Teacher's Manual. From Cours e
criminal law, elements of a crime, defenses, etc.  M a t e r i a l s, read Small Claims ( V ) .
Model Criminal Law Lesson. Skim I n t ro. To Law and Legal

System of DC (VI- for your 
re f e re n c e ) .

Read Criminal Law (VII) in Cours e
M a t e r i a l s. Finish skimming
"Criminal Law and Juvenile
Justice" in S t reet Law Textbook, 
and the corresponding pages in the
Teacher's Manual.

September 14 Criminal Law Demonstration Teaching.  Read Evaluation (IV) in the 
Evaluation discussion. C o u rse Materials.  Other reading 

T BA by law students doing the 
d e m o n s t ration teachings.
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September 21 Criminal Law Demonstration Teaching. Ro u n d s. Readings TBA by law students
(Class goes until Mentor Reception tentatively scheduled. doing the demonstration teaching.
6 : 30 because of 
the re c e p t i o n . )

September 28 I n t roduction to Criminal Pro c e d u re.  More on Evaluation. Review E v a l u a t i o n (IV) in Cours e
M a t e r i a l s, and Criminal Law in 
both Course Materials and in the
S t reet Law textbook.  

October 5 Criminal Pro c e d u re: Demonstration Teaching.  Ro u n d s. September monthly reports and
journals due. ( Turn in before seminar).
Readings TBA by law students doing
the demonstration teaching.

October 12 Criminal Pro c e d u re: Demonstration Te a c h i n g . Readings TBA by law students
-Examples of strong lesson plans from this year. doing demonstration teachings.

October 19 I n t roduction to the Domestic Violence mini-unit curriculum To be handed out.
(Meet at 4:15.  (to be incorporated into your Criminal Law/Pro c e d u re unit 
If possible, sometime between the end of October and mid-November).
stay until 6:00.  
Room TBA )

October 26 I n t roduction to "Individual Rights." Model Lesson Plan.  Read Individual Rights (VIII) section of
C o u rse Materials, and skim
"Individual Rights" in the Street Law
textbook, and the corresponding pages
in the Teacher's Manual.

November 2 Two Demonstration Teachings on "Individual Rights. " Readings TBA by law students
doing demonstration teachings.
October monthly reports and jour-
nals due (Turn in before seminar).

November 9 Individual Rights: Due Pro c e s s. Reading TBA. 

November 16 Cheryl Addy Mock Tr i a l Read Cheryl Addy Mock Trial Materials
(to be handed out ahead of time).

November 23 No Seminar: Happy Thanksgiving!! By November 25, you should have 
completed at least one peer 
observation and written a journal 
entry about the experience 
(include in monthly re p o r t ) .

November 30 I n t roduction to Family Law. Ideas and model lesson. Skim Family Law (IX) materials in
C o u rse Materials and Family Law
chapter in S t reet Law t e x t b o o k .

December 7 End of the semester: Ro u n d s N ovember monthly report and jour-
C e l e b ra t i o n ! ! ! nal due ( Turn in before seminar).
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CURRICULUM OF THE LIVING LAW CLINICS OPTIONAL COURS E
2 0 0 0 / 2 0 01 EDUCATIONAL YEAR

S T. PETERSBURG, RU S S I A

Lesson 1. The concept. Goals. Structure and rules of Living Law clinics.

• Concept of the Living Law clinics, Goals of the Living Law clinics, Structure of the
Living Law clinics, Activities of the Living Law clinics. Rules of the Clinics, Statutes
of the Living Law clinics.  Writing Contracts to be signed with the law students.

• K n owledge and skills needed for a law yer and a teacher teaching practical law

• Lesson 2. The contents, Philosophy, and  Methodologies of the Living Law cours e

• The contents, philosophy and methodologies of the Living Law cours e.  The
notion of the intera c t i ve teaching methodologies. The learning py ramid. The
main  characteristics of the Street Law pro g ram, Street Law materials. Other
materials to teach in high schools.  

Lesson 3. The elements of a good lesson

M o t i vation. Expected re s u l t s. Te a c h e rs' input.  Intera c t i ve activities. Summarizing.

Lesson 4. Intera c t i ve teaching methodologies.

Brain storming. Rules and phases of brain storming. Working in groups. How
to make groups. Group models. Work in small groups  in a classroom. Role
plays and business plays in the classroom. Each One Teach One. Energizing
Discussion. Types of discussion. Discussion in the form of a symposium.
Debates. Civil forum. Discussion in the form of TV talk show. Organization
and moderating discussion. P.R.E.S formula. Take position. Controversial
issues. Mind walk  Role plays. Scenarios, Stop Action. Case studies. Puzzles.
I n t roduction. Writing on current affairs in the lesson. Text analys e s.
Implementation of sociological questionnaires.

Lesson 5. Pedagogical psychology 

P sychology of  minors. Lesson adaptation to different age gro u p s.  The role of
the teacher in the class room.  Motiva t i o n .
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Lesson 6.  Public speaking skills

Public speaking skills. Explanation strategies. Language. Atmosphere in the
classroom. Discipline in the class room.  How to formulate questions.
Communication skills.

Lesson 7. Lesson planing

The structure of the lesson. Pre p a ration for a lesson.  Presentation of the Living
L aw pro g ram. Demonstration lesson.

Lesson 8. Development of a lesson

Selection  of materials,  cases,  possible questions. Where to look for materials.
H ow to select the proper ones.  Selection of appropriate teaching methodologies.

Lesson 9.  Re s o u rces and materials for the lesson.

A r rangement of the class-room  for lesson.  Implementation of teaching tech-
n i q u e s.  Re s o u rce persons and experts to be invited. Hand-out materials.

Lesson 10.  Eva l u a t i o n

Test lesson. Te s t s. Questionnaire s.

Lesson 11. Curriculum. Standard s. Diary.

O rganization  and pre p a ration for a mock trial.  Pre p a ration of the case for the
mock trial. Division of ro l e s. Inviting ex p e r t s. Pre p a ration of materials.
P ro c e d u re. Eva l u a t i o n .

Lesson 12. Organization  of an ex t racurricular activity

P re p a ration of the conference  on Human rights.
P re p a ration of the activities of the club - development of the pro g ra m .
Identification of methods. Business plays. Role play. How to make deals.
E l e c t i o n s. Pre p a ration for a competition. Organization and exc u rsion to the court,
register office, law firm etc. Debates. Organization and implementation of a
social pro g ram at school.
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O rganization and assistance to school children to work on news p a p e r.
Compiling legal documents.

Inviting experts to school lesson. 
D evelopment of itemized lessons like: " Island", " Flood", " Draw a picture", " Ac t i o n "
, " Demonstration for all" , " Human rights and Police" , " Re g i s t ration with the police
and freedom of movement"., " Consumers' rights", " No vehicles in the park".

Methodological  guidelines for students.

Brief description of the cours e.

The Living Law clinic is an optional practical law course at the St. Pe t e rs b u rg Law
School. The Living Law course includes teaching of basic legal knowledge (criminal
l aw, civil law, family law, consumers law, human rights and juvenile law), peda-
gogical skills  and methods  by which the legal material could be taught at school.
The goal and main objectives of the Living  Law clinics is to give students a new
fascinating way of  improving their legal knowledge and skills  needed to become a
good law ye r.  

While teaching  the basics of law to high school students the law school students:

• I m p roves their academic know l e d g e
• Ac q u i re law yering skills like: legal know l e d g e, communication, public speaking,

writing legal documents, evaluation, re s e a rch work, questioning, relation bet-
ween the law yer and the client, analytical skills, organization skills, etc.

• Disseminate knowledge on Human right and democratic va l u e s
• Ac q u i re up to date technologies
• Define the sphere of professional intere s t
• Become socially sensitive and attentive to the problems of other people.

The Living Law course is based on the Living Law Educational Methodological
C o m p l ex which  includes such legal subjects as introduction to law, administra t i ve
l aw, criminal law, criminal pro c e d u re, civil law, civil pro c e d u re, labor law, housing
l aw, human rights law some basics on  teaching methodologies and practical peda-
gogy and psyc h o l o g y.

The volume and structure of the course correspond to the system of the active leg-
islation while its content and  consistency is determined by the pro g ram. The cours e
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consists of seve ral parts: the students attend a special seminar, conduct  lessons in
schools under the supervision of a teacher, organize ex t racurricular events  and con-
ducts living law lessons for 8- to 11 grade  pupils  either independently or co-teach-
ing with the assistant teacher or  teach in group with other law students. The stu-
dents also develop methodological materials and take part in  law related seminars,
c o n f e re n c e s,  national and international  pro j e c t s.

The pro g ram is for 110 hours: 90 hours - seminar cours e, 20 hours  - practical activ-
i t i e s. Additionally students have hours for independent re s e a rch work.   

STREET LAW CLINIC, LAW FAC U LT Y, LATVIA UNIVERS I T Y
P ro g ra m m e, 2000-1

" S t reet Law" Methodology

Each of the methods described below, which students will master during the study
c o u rse "S t reet Law Methodology" will be related to a concrete subject of a lesson
(see Attachment Nr.2) taught by the law students to high school students. Thus the
l aw students will learn not only preparing for a lesson and using methodology, but
t h ey will also master the actual delivery of a lesson, joining the subject of a lesson
and its methodology.

It is expected that in the first term of the study ye a r, during the first four sessions of
the "Street Law methodology" the students will acquire the most important skills
for teaching Street Law to high school students. After the initial four sessions, the
l aw students will start teaching in high schools once a week, and will continue
learning new methods during the "S t reet Law Methodology" sessions, as well as
participate in seminars, which they will pre p a re and hold for their colleagues. In the
second term the students will continue teaching in high schools and will participate
in weekly seminars at the Fa c u l t y.

Subject Nr. 1
The concept and objective of the study course "Street Law Methodology"
The basic principles of teaching methods
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Subject Nr. 2
The designing and structuring of a study lesson
The defining of an opinion - it is a teaching method, which teaches to answer
questions exactly and to the point, which is a useful skill when discussing contro-
versial issues.
Small group work - tips for teachers on how to organise the work of small groups,
starting with how to divide students into groups, how to maintain order in the
classroom, and ensure the involvement of all students in the activities.

Subject Nr. 3
Defining and asking questions - for the teacher to make sure that the students
have an adequate understanding of the learning material, and by asking ques-
tions motivate the students learn more, the teacher-to-be has to learn how to ask
questions properly. These skills will be learned during the session on "Defining
and asking questions".

The range of va l u e s - a method that can be used during lessons when students dis-
cuss contro v e rsial issues (e.g. for or against the death penalty, for or against euthana-
sia) - the teacher provides four pre p a red opinions on a concrete issue, the students
choose one of those opinions and provide reasoning for that. The aim is to master the
skills of defining and presenting one's opinion, developing the skill of pers u a s i o n ,
being tolerant towards the opinions of the colleagues.

Subject Nr. 4 .
B rainstorming - a method which stimulates the imagination and creative work, as
well as helps to find solutions for unclear issues and pro b l e m s.
Student-to-Student  teaching - the students master the new material in the cours e
of independent study, working in gro u p s. The teacher assigns a particular issue/ques-
tion to each group and then asks to share the knowledge with the colleagues.

After the 4t h session, law students start their teaching in schools. In the future, as
a l ready mentioned, the work is carried out on twice-weekly basis: one seminar at
the Fa c u l t y, during which the students present their own study lessons to the col-
l e a g u e s, discussing and evaluating them, as well as one session on methodology,
continuing the study cours e.
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Subject Nr. 5
Seminar - students carry out a self-pre p a red lesson for their colleagues, working in
twos (further in the text - seminar)
D i s c u s s i o n s - to have a successful discussion in the classroom, with several partici-
p a n t s, the teacher has to have specific skills: how to select a suitable issue, how to set
the rules of the discussion, to settle disputes and arrive at decisions. The aim of the
session is to help the teachers to master those skills.

Subject Nr. 6
Seminar; The meeting of legislators - the method which allows students act as
Saeima MPs (or elected members of local governments), preparing bills and adopt-
ing laws.

Subject Nr. 7
Seminar; Ro l e - p l ay i n g - to get students motivated to learn something new, it is use-
ful to use the method of role-playing, e.g. teaching consumer rights, the teacher can
p re p a re a "case" and ask several students act it out, while the others observe it and
a n a l y s e, performing the role of the judge. The method is very useful when teaching
about the work of the judge, the lawyer/attorney and the pro s e c u t o r. In that case, the
students are divided in threes - one lawyer, one prosecutor and one judge, all re c e i v e
a briefing on the case and work to reach a fair decision on the case.

Subject Nr. 8
S e m i n a r ; N e g o t i a t i o n s - not all conflicts are taken to the court and not all conflicts
( e.g. small everyday arguments) have to; there f o re it is useful to master the skills that
a re necessary to solve conflicts and achieve an agreement through negotiation. Fo r
discussion to develop successfully, it is important to set rules, which have to be
observed during the negotiation.

Subject Nr. 9
S e m i n a r ; P ro b l e m - s o l v i n g - the method offers a system of problem-solving, which can
be used to teach students the skills that are needed to deal with problematic issues.

Subject Nr. 10
Seminar; Mediation - a method in conflict resolution; in searching for a workable
way to resolve a conflict, the students learn how to identify the problem, formulate
and defend their opinion, search for a solution which is acceptable for both sides. All
those skills are valuable and relevant for the students who want to be active partici-
pants in the life of the society and influence it.
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Subject Nr. 11
Seminar; The roundtable discussion - the session offers advice on how to involve
all students, every one of them. The method is useful in small group work, when
questions are asked and answers and reports provided on the work completed.

Subject Nr. 1 2
Seminar; Teaching on controve rsial issues - there are issues that cause contro v e rs y
in the society and which do not have a straight solution. The teacher masters the
skills needed to structure and manage a lesson on such an issue.

Subject Nr. 13
Seminar; Mock Trial One - the teachers learn how to conduct a mock trial with stu-
dents: how to explain what a trial is, what the court pro c e d u res are, what the ro l e s
of the participants are, what their duties, rights and liabilities are. Since four astro-
nomic hours are needed to master this session, the session is divided into four sec-
tions: 1) The case is studied and roles assigned, 2) Participants of the process design
their stra t e g i e s, 3) Consultations with the teacher on the strategies developed, 4) The
mock trial is simulated.

Subject Nr. 14
S e m i n a r
Mock Trial Two

Subject Nr. 15
S e m i n a r
Mock Trial Thre e

Subject Nr. 16
S e m i n a r
Mock Trial Fo u r

5 5 7 2
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Attachment Nr.2 - Street Law Clinic, Latvia Unive rs i t y

Subjects of Lessons

1 . W H AT IS THE LAW ?
• I n t ro d u c t i o n s
• I n t roduction: "Why Street Law "
• The branches of law
• The importance of law for the society/law and mora l i t y

2 . W H AT ARE LAWS ?
• The power of laws in time and space
• The creation of laws
• The hiera rc hy of laws and legal acts

3 . THE JURIDICAL LIABILITY
• Types of liability
• Age of liability

4 . CONSTITUTIONAL LAW
4 . 1 . What is the Constitution?
• The concept of Constitution
• W hy do we need a Constitution?
• S a t ve rsme (the Latvian Constitution)
• What are constitutional rights?
• I n t e g ra t i o n ?
• C i t i z e n s h i p ?

4 . 2 . E l e c t i o n s, their pro c e d u res and sys t e m
• H ow can I influence societal pro c e s s e s ?
4 . 3 . The institution of legislation
• Saeima (the Latvian Pa r l i a m e n t )
5 . HUMAN RIGHTS
5 . 1 . What are human rights, how did the concept originate?
• The links between human rights and other branches of the law
5 . 2 . International human rights documents
• The guarantees of human rights in Latvian legislation
5 . 3 . What are violations of human rights?/Human rights protection mechanisms
• P roblems and solutions
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6 . THE PROFESSION OF THE LAWYER AND CONFLICT RESOLUTION
6 . 1 . The profession of the law yer/when and how a law yer can help me?
6 . 2 . Conflict re s o l u t i o n
6 . 3 . The courts
6 . 4 . A mock trial simulation

7 . L aw enforcement institutions
7 . 1 . The police
7 . 2 . The Prosecutor's Office

8 . CRIMINAL OFFENCE
8 . 1 . What is a criminal offence?
8 . 2 . Who are participants of a criminal offence act?
8 . 3 . The victim of a criminal offence (the casualty) 
• Extorting money in schools
• What is a ra p e ?
8 . 4 . D r u g s

9 . CRIMINAL LIABILITY AND PENALT Y
9 . 1 . The basis of criminal liability and circumstances mitigating the liability
9 . 2 . Criminal penalty
Conditional sentencing, sentencing
9 . 3 . The execution of the penalty, alternative penalties

10 . WHY PEOPLE ARE DETAINED FOR A CRIMINAL OFFENCE?

11 . A D M I N I S T R ATIVE OFFENCE
11 . 1 . The introduction into administra t i ve law
• The concept
• The administra t i ve pro c e s s
11 . 2 . The concept of the administra t i ve offence and sources of administra t i ve law
11 . 3 . The types of administra t i ve offences

1 2 . A D M I N I S T R ATIVE LIABILITY AND PENALT Y
1 2 . 1 . The concept of administra t i ve liability. The separation of administra t i ve lia-

bility from other types of liability.
1 2 . 2 . The conditions for administra t i ve liability:
• Ag e
• Mental health
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• G u i l t
• An unlawful act
• Conditions of non-liability

1 3 . AN INTRODUCTION INTO THE COMMON LAW
• The concept
• Inheritance law

1 4 . CONSUMER LAW
• The wa r ra n t y
• The rights and duties of customers and sellers
• C o m p l a i n t s
• Re s u l t s

1 5 . FA M I LY LAW
1 5 . 1 . M a r r i a g e
• The concluding of a marriage
• Material re l a t i o n s
• The divo rc e

1 5 . 2 . The relationship between parents and childre n
• The power of the parents and its termination
• Custody court
• Adoption, the trustees, step-pare n t s

1 5 . 3 . Topical issues
• Single pare n t s
• Pa rent-less childre n
• S i n g l e - s ex families
• "Common" marriage

1 6 . IF YOU ARE LOOKING FOR A JOB: EMPLOYMENT LAW
• The employment contra c t
• The guarantees of the law
• The role and functions of labour unions

1 7 . MY SHELTER: HOUSING LAW
• The rights and duties of tenants and house-ow n e rs
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E L E M E N TS OF LESSON DESIGN

I . FOCUS AND REVIEW:

To spark the students' interest in the lesson and open a brief discussion, focus
on a question or a statement.  Try to relate to the students' previous ex p e r i-
ences/learning.  Give reasons why the lesson is important.  An activity can also
be used.

I I . S TATEMENT OF STUDENT OUTCOMES AND PRO C E D U R E S :

Let learners know exactly what is expected of them.  Student outcomes should
a n s wer the question, "What do I want students to do or know as a result of this
lesson?"  For exa m p l e, students will be able to:
1) describe how appeals reach the Supreme Court
2) take a position and defend it.

III. TEACHER INPUT:

Briefly describe the pro c e d u res you will use to move the students towa rds the
o u t c o m e s.  Check for understanding and adjust.  Give necessary backg ro u n d
information/foundation for the activity.

I V. I N T E R ACTIVE STRAT E G Y:

This is the heart of your lesson.  Be particularly careful to give clear and con-
cise instructions, especially for small group work.  Monitor the students, ke e p
them on task, and carefully structure each part of the lesson so you will have
enough time to accomplish your lesson plan.  The intera c t i ve lesson may re q u i re
guided practice to help students succeed, followed by independent work.  Good
c o o p e ra t i ve learning strategies have these elements:

• p o s i t i ve interdependence: students need each other to complete the task
• face to face interaction: learn by sharing and encoura g i n g
• individual accountability: eve r yone has a role and must pro d u c e
• i n t e r p e rsonal skills: coordinate efforts and communicate
• g roup processing: assess working re l a t i o n s h i p s
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V. D E B R I E F :

H ave students summarize major concepts and discuss where the informa-
tion/skills can be used in other situations.  This is the eva l u a t i ve portion of the
lesson.  What did your students learn?  Return to your student outcomes and
ask them if they can.....

S t reet Law 2001

A D A P T I N G  L E S S O N S  F O R  
D I F F E R E N T  L E A R N E R S

Felisa Tibbitts and Ellie Keen, Human Rights Education Associates (HREA), 1999

Lessons and texts are constantly being modified and adapted for use in different set-
t i n g s.  A Romanian civics textbook for the secondary school level might inform wo r k
on a human rights textbook in Armenia.  Law - related education materials deve l o p e d
for use with youth might be adapted for use in refugee centers.  

Good materials get passed on in confere n c e s, in suitcases, in magazines and, these
d ays, over the Internet.  They travel across countries, across language gro u p s, and
a c ross target audiences.  Adapting them in ways that will allow you to reach new
kinds of learners, and achieve the goals that you have in mind, re q u i res consider-
able skill, sensitivity and knowledge of the learner's enviro n m e n t .

In order to assist you in this pro c e s s, we have compiled the following lists of ques-
t i o n s.  We invite you to add to this list, based on your own ex p e r i e n c e.

READING ABILITY

1. What are the reading levels of the learners?  

Does language need to be simplified?  
Does the text need to be shorter, or eliminated altogether?  
Would any other educational aids be of assistance, either in order to clarify
p o i n t s, or in order to introduce additional information (e.g., draw i n g s, pho-
t o g ra p h s, personal re c o l l e c t i o n s, newspaper cuttings, etc. ) ?
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WRITING ABILITY

2. What are the writing abilities of  the learners ?

Do certain writing exe rcises need to be simplified, shortened or eliminated?
O r, conve rs e l y, can the writing exe rcises be ex t e n d e d ?
Will the learners be willing to do a writing exe rcise in the first place?

BAC KG ROUND KNOW L E D G E

3. What backg round knowledge does the learner bring to the lesson?

Do basic concepts and definitions need to be introduced or ex p l a i n e d ?
Is there a warm-up exe rcise that you can do in order to find out what the learn-
e rs already know and think?
Should a glossary of terms be included in the Annex to the course materials?

BAC KG ROUND AT T I T U D E S

4. What fixed conceptions, attitudes or even prejudices are the learners likely to
bring to the topic?

What misunderstandings are likely to arise, and how can you prevent this?
A re there issues that need to be handled with care or particular sensitivity, espe-
cially for certain members of the gro u p ?
H ow will highly emotional issues be handled in the learning situation?
Can the lesson be developed so that various points of view are pre s e n t e d ?

M OT I VATING LEARNERS

5. What are the issues of greatest concern and interest to the learners ?

Can these be addressed first, and then used to bring in other law- and human
r i g h t s - related topics?
Can you find ways of directly relating the content of the lesson to the learners '
own experiences or personal intere s t s ?
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E D U C ATIONAL ENVIRONMENT IN GENERAL

6. H ow do the learners feel about being in "an educational setting" in the first place?  

A re the learners generally motivated, or is it the reve rse - does the course setting
h ave negative connotations for the learner?
If the latter, can you make the lesson more informal and "less school-like " ?

ACTIVE METHODS

7. Will educators and learners feel comfortable using active methods?

Does the rationale for these methods need to be explained openly?
Do the lessons contain explicit instructions about how to implement the
methodologies (while at the same time leaving some discretion to the educator)?
Is it realistic to expect that educators will be willing to share authority in the
c l a s s room with learners?  Is there trust?

OTHER ISSUES

8. This is not a question, but a caution.  Educators should be pre p a red to deal with
a range of "non-educational" issues that will come up when teaching in non-tra-
ditional settings.  Learners may speak about personal concerns that fall outside
the boundaries of the formal cours e.  You can help educators anticipate ways to
a d d ress such concerns, through listening, personal action, or re f e r ra l s.

L AW EDUCATION PROGRAMS REPRESENTING BEST PRAC T I C E S
" W H AT IS GOOD?"

■ Lessons focus on essential knowledge and skills. A p p ropriate know l e d g e
includes: civil, criminal, administra t i ve and constitutional themes; pra c t i c a l
information about the law and public policy; and concepts underlying a con-
stitutional democra cy.  Skills include critical thinking, decision-making,
p roblem solving, communication, cooperation, and participation.  Legal and
p o l i cy issues should be analyzed in depth.
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■ Selected issues and materials present multiple points of view or pers p e c-
t i ve s. Materials are selected so that they provide a balanced view of the judi-
cial system and other aspects of the political system. Controve rsial issues
should be discussed often, as it motivates student interest and bro a d e n s
u n d e rstanding and tolera n c e. 

■ A sufficient quantity of instruction is prov i d e d . While "sufficient quanti-
ty" is not a precisely defined term, it is important that students have ample
opportunities to practice skills and gain confidence in defending their points
of view, making pre s e n t a t i o n s, etc.

■ I n t e ra c t i ve teaching stra t e g i e s, particularly strategies that foster true stu-
dent-to-student interaction are the heart of the lesson. Other chara c t e r i s-
tics of good instruction are: sharing outcomes with students, drawing on stu-
dents' existing know l e d g e, giving students appropriate time to answer ques-
tions and involving as many students as possible in all aspects of the class.

■ Opportunities for students to interact with community persons are offere d
o f t e n . The community person is well pre p a red and integrated into the inter-
a c t i ve lesson.  The content presented by the community person is part of the
c o u rse content and he clarifies the law and pro c e d u res that directly arise
f rom the lesson.

■ Ad m i n i s t ra t o rs are actively invo l ved in providing classroom teachers the
support they need. Te a c h e rs should feel that the school director and edu-
cation officials support their endeavo rs.  The administra t o rs must be able to
a d d ress questions raised by family members, other teachers, or the commu-
nity about the Street Law pro g ram.  Invo l vement of administra t o rs can also
s e r ve to reduce the gap between school policies, rules, and ideas about jus-
tice that may be generated in the class.

■ N e t works to support teacher innovation are available through joint plan-
ning sessions, training sessions and social eve n t s. S t rengthen teachers '
commitments to use intera c t i ve methods and practical legal information.
The invo l vement of more than one teacher from a site in training helps to
enhance the Street Law pro g ra m .

S t reet Law 2001
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C H A P T E R  8 .  
S U P E RV I S I O N  A N D  E VA L U A T I O N  
W I T H I N  T H E  P R O G R A M

E valuation can be either formative or summative. Summative evaluations of a law
student would be constituted by the final grade for the cours e.  Fo r m a t i ve eva l u a-
t i o n s, which would be conducted during the course of the clinic and help students
and pro f e s s o rs analyze the effectiveness of the teaching in community settings. If
ongoing feedback is provided to the law student teacher, the opportunity for
i m p rovement is much gre a t e r.

When setting up a new street law-type teaching clinic, it is easy to overlook the eva l u-
ation components - especially for the secondary pupils or law professor running the
p ro g ram. Howeve r, evaluation of the pro f e s s o rs and the pro g ram are particularly impor-
tant at the beginning of a new pro g ram, when many new things are being tried for the
f i rst time. A well-done pro g ram evaluation can be critical for providing information that
will help the clinic director to revise and improve the operation of the clinic. 

In this chapter, we provide rationales and examples for ways that supervision, eva l-
uation and grading can be incorporated into different aspects of the pro g ram. Often
these suggested evaluation methods can be quite different than those tra d i t i o n a l l y
p racticed in countries. One can say that these methods are as equally innova t i ve as
the teaching methodologies and pro g ram philosophy that are being intro d u c e d .

1. How will the law students' teaching be supervised and eva l u a t e d ?

Though the law professor or supervisor may ove rsee the law students for purposes
of evaluating and giving gra d e s, the principle purpose of observing the student teach
is to communicate tips and support for the law students. In other wo rd s, supervi-
sion and evaluation during the course is intended to foster the growth and deve l-
opment of the teaching practice of the law student. Elements of these ongoing eva l-
uations could contribute to the final grade given to the law student at the end of the
c o u rs e. It is important that a relationship of trust and respect is in place between the
p rofessor and student, and that there is sufficient time after the lesson for commu-
nicating feedback.

In setting up a supervisory scheme, the clinic director might consider the fol-
lowing questions:
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(1) Who should perform the role of supervision? The clinical director? Other pro-
f e s s o rs? An experienced law student?  Another teacher?  The law student hers e l f
or himself?

In the ELTE pro g ram in Budapest, each lesson taught by the law students is eva l-
uated both by the secondary school teacher and the law student himself.
W h e n ever possible, the high school teacher expert assisting in the pro g ra m
rev i ews the results with the law student, by literally sitting together and re a d i n g
the notes.  Pupils also periodically evaluate the lessons.

In Belarus, supervising pro f e s s o rs complete a questionnaire at the end of each
lesson that assesses the law students ability to transmit correct legal know l e d g e
and skills.
Pupils are also invo l ved in evaluating the lessons given by the law students.

(2) What are the elements of a successful supervision, and can these be clearly
explained and implemented? 

Some possible process elements include: assessment notes taken by the observ-
er - such as the law school supervisor, fellow student or secondary school
teacher; a discussion on both sides about what took place in the lesson; sug-
gestions for improvement, agreed upon by both sides; and with the necessary
support being prov i d e d .

The Legal Initiatives Center in Perm uses a "double-debrief" model for student
s e l f - evaluation within the training period at the law school. After a team of law
students have lead a lesson for their peers, all the students get together and ask
t h e m s e l ves: how do you feel the lesson went ove rall?  What went well? What
went wrong? How would you change the lesson?  At Perm, they have found that
this method of evaluation is ex t remely useful because it allows for both the law
student teachers and the law student participants to compare their views.

(3) How often will supervision and debriefings take place?

In Belarus, all lessons are supervised and questionnaires completed by super-
vising pro f e s s o rs. The content of these questionnaires contribute to the we e k l y
de-briefs during the seminar about how the lessons went in the schools. The
main goals are to improve the lesson itself, as well as the law students' ability
to present it.
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(4) Is there a mechanism for taking information learned by the supervisor and feed-
ing this into the law school seminar? 

One example would be if the supervisor realized that seve ral law students had
difficulty leading open-ended discussions with secondary pupils. This element
might then be brought up in a seminar and an exe rcise developed to help law
students do this better.

2.  How will law students be graded in the seminar?

Supervision is clearly intended to assist law students in successfully teaching in
community settings. Feedback is intended to be formative and constructive, so that
students can improve their efforts.  When street law-type clinics are accre d i t e d
c o u rses in the unive rs i t y, law students must also re c e i ve a gra d e. The awa rd of
g rades is not necessarily a negative factor, since they give feedback to law students
and can unders c o re the status of the course in the curriculum.

Clinic dire c t o rs agree that the criteria for grading law students should be clearly pre-
sented at the beginning of the seminar.  In the Georg e t own Unive rsity (USA) stre e t
l aw-type clinic, there is a sophisticated system for student assessment. Law students
a re graded on the following basis:

- quality participation in a range of activities (seminar) including the law school
s e m i n a r ;

- model lesson demonstration and teaching in the seminar (planning and pre p a-
ration); 

- written materials produced, such as lesson plans and journal writings;
- a performance evaluation of the law student teaching in a community setting

(field component). 

When administering gra d e s, the Georg e t own law professor decides how much we i g h t
to give to each particular component of the gra d e, and considers how much a law stu-
dent has improved over the course of the seminar. The Slovakian pro g ram also places
a high emphasis on the effort and pro g ress of the law students, particularly in cases
w h e re students are initially less communicative or gifted. In some pro g ra m s, such as
P S E P, there are no letter or number marks, only pass/fail grading. In Cra c ow, where
the clinic is not an official course and is carried out on a voluntary basis, students are
not graded but only assessed informally. In the Belarus and Ky rgyz clinics, law stu-
dent grades are administered on the basis of a knowledge-based exa m .
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Other law schools have developed more or less complex formulas for the assignment
of grades to law students. In the St. Pe t e rs b u rg pro g ram, where law students re c e i ve
c redit, grades are based on self-assessment and monitored teaching. In the ELTE pro-
g ram, law pro f e s s o rs grade the law students every half ye a r. The grade is based on a
set of inputs, including their teaching in the secondary school, written lessons, par-
ticipation in the law school seminar, appropriate use of teaching methodology, and a
portfolio (or sampling over time) of their work. The ELTE law professor gives her stu-
dents excellent marks; she says that Street Law students work at least twice as hard
as law students in other cours e s, and they deserve it.  In Kazakhstan, observa t i o n s
of law students are re c o rded in logbooks by the supervisor. During the law school
s e m i n a r, students evaluate themselves and each other on how well their lessons are
p re p a red. Secondary school teachers also complete questionnaires about law student
lessons after each one. At the end of the year when grades are due, the law pro f e s-
s o rs considers all these inputs in administering the mark.

Some law schools have added elements like the writing of a paper/journal, or assess-
ment of the field component only towa rds the end of the clinic pro g ram (once law
students have had experience teaching in a community setting). Law pro f e s s o rs agre e
that as much as possible, assessment of the law students' work should be designed
so as to give clear and constructive feedback to the law student about areas that they
h ave strengths in, and other areas that they might focus on improving. 

Although law pro f e s s o rs are responsible for administering the grade for the law students
work, they might solicit input from the public organization where the law student has
taught. The South African model of student assessment incorporates this element.
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U N I V E RSITY OF NATAL,SOUTH AFRICA: 
L AW STUDENT ASSESSMENT

Students have to write an exam at the end of the first semester. The exa m i-
nation is practical, and includes such things as preparing lesson plans or
questions and arguments derived from a mock trial packa g e.

Students have to teach 25 lessons in high schools during the ye a r. At the end
of the ye a r, they must submit brief reports from their schools for each lesson
taught by them. The reports must be signed and stamped by the re l eva n t
t e a c h e rs. The reports must be handed in together with the lesson plans for
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3. Will learners, such as secondary pupils, re c e i ve a grade? On what basis, and
who will give this?

The assessment of secondary school pupils is usually left to the discretion of the
c o o p e rating secondary school teacher, and in some countries this can be quite pre-
scribed. However in some cases, these teachers decide not to grade the pupils, or to
g i ve all pupils undifferentiated credit for participating in the cours e. This is more
l i kely to be the case if the lessons are offered during the weekly open hours, or as
an experimental optional cours e. In Belarus, teachers assess pupils on the basis of
h ow they participated during the lesson. In Ukra i n e, pupils are graded thro u g h o u t
the year on the basis of their participation levels and evidence of good know l e d g e.
At the end of the ye a r, there are "Olympiad" competitions for street law where win-
n e rs can earn certificates of honor The Perm pro g ram has taken the position that no
marks should be given to secondary pupils; this agreement has been made betwe e n
the law school and secondary school administra t o rs. The rationale is not to dis-
c o u rage secondary pupils from openly ex p ressing themselves and their rights.
Instead, other motivations are used to encourage pupils to apply themselves seri-
ously in the classro o m .

H oweve r, it might be worthwhile to consider appropriate assessment techniques at
an early stage in the pro g ram, in order to pre p a re later for the possible intro d u c t i o n
of assessments. There are two reasons for this: First, it will be in the interest of the
s t reet law-type clinic to have some influence over the kinds of assessment that are
applied to secondary pupils who re c e i ve lessons from the law students. If intera c-
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each lesson taught, as well as re f l e c t i ve comments on how each lesson we n t .
The school re p o r t s, re f l e c t i ve comments and lesson plans are bound togeth-
er in a Street Law journal. If the teachers are not present during the lessons,
the students get the learners to evaluate them and the teacher uses this as
feedback on the re p o r t .

F i n a l l y, students have to produce a full-scale mock trial package which can
be used by future Street Law students.

S o u rce: David McQuoid-Mason, "Street Law in South Africa," questionnaire
completed for Wa rs aw confere n c e, 2000. pra c t i t i o n e r, upon re q u e s t .
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t i ve methods are used but only traditional content is assessed, some other benefits
of the pro g ram may be lost.  

Second, there are countries where the teaching materials of the street law-type clin-
ic will be shared with secondary school teachers who will be teaching the lessons
i n d e p e n d e n t l y. In these instances, the course may well be taught as civics or as a
full semester law - related education class where teachers are re q u i red to administer
g ra d e s. Te a c h e rs and their students will benefit from having clear suggestions for
h ow to administer grades in courses that rely heavily on intera c t i ve methods, and
w h e re pupil goals include the development of skills, such as critical reasoning and
communication. Examples of how marks may be administered in secondary school
c l a s s rooms are included in this chapter.

In the Georg e t own Unive rsity clinic, law students must include pupil assessment in
their lesson plans. These are usually performance eva l u a t i o n s, when secondary
pupils have the opportunity to demonstrate what knowledge and skills they have
learned. The pro g ram also uses tests, quizzes and project-based wo r k .

4. How will the faculty and the ove rall results of the pro g ram be evaluated and
d o c u m e n t e d ?

At the Unive rsity of Natal, all lecture rs are supposed to be evaluated once a year for
all cours e s. The Table below presents this questionnaire. At Georg e t own Unive rs i t y,
a similar form is used.  Such questionnaires are returned to pro f e s s o rs only after
g rades have been administered to students. 
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U N I V E RSTY OF NATAL, SOUTH AFRICA :
E VA L UATION FORM FOR LECT U R E RS

Students rate the lecture rs for each question using a scale of 1 to 5, 
with 5=excellent, 4=good, 3=ave ra g e, 2=poor and 1=not applicable.

1 . The lecturer makes clear what the purpose of the lecture is.
2 . The lecturer is clear and understandable in making ex p l a n a t i o n s.
3 . The lecturer makes good use of examples and illustra t i o n s.
4 . The lecturer is always well pre p a red for class.
5 . The lecturer encourages class participation.
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In many clinic pro g ra m s, students routinely complete end-of-course eva l u a t i o n s.
These course evaluations ask students to rate the quality of various course compo-
n e n t s, and to comment on areas of success as well as areas that could be improve d .
At PSEP, students fill out surveys indicating what they liked and didn't like about
the cours e, how it could be improved, how well the professor wo r ked with them,
and the quality of the course materials.
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6 . The lecturer is enthusiastic and communicates effective l y.
7 . The lecturer makes effective use of visual aids (e.g., overhead tra n s p a re n c i e s )
8 . The lecturer makes effective use of his or her vo i c e.
9 . The lecturer summarizes the main points of the lecture effective l y.
10 . The course materials provided we re helpful and instructive.
11 . The assessments/assignments/tests we re a fair reflection of the way in

which the course was taught.
1 2 . Feedback on written work was given to students in a timely manner.

C O M P O N E N TS OF A POTENTIAL STREET LAW-TYPE 
C O U RSE EVA L UAT I O N
To be completed by law students at the end of the cours e

• P re p a ration for using intera c t i ve teaching methods (appropriate? sufficient?)
• Supervision of teaching in community setting/organization (sufficient?

helpful?)
• Opportunities to give and re c e i ve feedback on teaching experiences (suf-

ficient? helpful?)
• Quality of ove rall interaction with law professor (low to high?)
• Quality of ove rall interaction with other law students (low to high?)
• Quality of ove rall interaction with cooperating teacher (low to high?)
• Reading materials (sufficient? re l evant? right amount?)
• O ve rall organization of the seminar (effective ? )
• Logistical issues concerning teaching in community org a n i z a t i o n

( s t rengths? areas for improve m e n t ? )
• O ve rall success in teaching in community setting (low to high?)
• Comment on benefits of participating in the program (legal knowledge,

communication skills, working as part of a team, linking law with pub-
lic issues?)
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Such evaluations can be used not only to improve the street law-type clinic but to
p roduce evidence of its effectiveness according to the goals of the pro g ram. These
re s u l t s, as well as those collected from community settings, can help to "sell" the
p ro g ram on an ongoing basis to funders, law school administra t o rs and other clients
or contributors to the clinic.

E LTE PROGRAM, BUDAPEST HUNGA RY
SAMPLE END-OF- C O U RSE QUESTIONNAIRE FOR PUPILS

1. Can you list the basic civil rights that were dealt with during the Street Law
program? (please list at least 8)

2. What is the difference between freedom of speech, freedom of thought and
freedom of conscience? Can you write some examples?

3. Why do you think the Hungarian Constitutional Court found the personal reg-
istration number to be against the Hungarian Constitution?

4. Please list at least four rights of a person who is arrested.

5. What kind of norms do you know (social, legal)?

6. Can you specify some differences between the criminal norms and the civil
norms? [note to reader: looking for the distinction between sanctions and
restitution]

7. Do you know in what cases a citizen can complain to the Ombudsman? To
the International Human Rights Court?

8. In this course, what were your favorite topics?

9. Did you have a topic that you would like to see more detailed or treated
longer? Please list these.

10. Have you found anything to be boring? If so, which topics were these?

11. Would you recommend this program for the next semester student?
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L i v i n g  L a w  C l i n i c ,  S t .  P e t e r s b u r g ,  R u s s i a
F e e d b a c k  Q u e s t i o n n a i r e

Please evaluate  the  performance by circling the numbers from 1-to 4 in the eval-
uation form.

1. Organization of the seminar wo r k

B a d Could be better G o o d E xc e l l e n t
1 . P re p a ration of the materials 1 2 3 4
2.Usefulness of the materials 1 2 3 4
3. Organization of the wo r k 1 2 3 4
4 . Tra i n e rs' input 1 2 3 4

2. Teaching and  getting new information

U s e l e s s Partly useful U s e f u l Very useful
Learning through pra c t i c e 1 2 3 4
N ew information 1 2 3 4

3. Comments

1. What was the most interesting for  yo u ?

2. What  was the most difficult for you? 
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3. What would you  suggest  for the further development of the Living  Law pro g ra m ?
What  legal issues are you interested in?

4.  How shall you make use of the gained know l e d g e ?

5. What would you suggest  to the seminar org a n i z e rs. 
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C H A P T E R  9 .  
F U N D I N G  A N D  S U S T A I N A B I L I T Y  
O F  T H E  P R O G R A M

1 .  W h a t  a r e  t h e  s t a r t - u p  i s s u e s  f o r  a  s t r e e t
l a w - t y p e  t e a c h i n g  c l i n i c ?

The start-up issues for a street law-type teaching clinic are very straightforward.
These are some of the areas identified in Fisher and Gray's Program Directors
Manual.1

- Starting size. It can be helpful to start small in order to experiment and then
g row to a size that can be maintained as the norm.

- Texts and materials for law student instructors and community-based students.
What will you use in the first year of the pro g ram? What materials have to be
d eveloped?  There may be other NGOs in your country that have developed law -
related education teaching materials that could be adapted for use in your pro-
g ram. A clinic may work on the basis of photocopied handouts and lessons for
the first few ye a rs, until these are finalized.

- Advisory Board s. A clinic might want to organize a small, supportive group fro m
within and outside the law school in order to advise on pro g ram direction, and
help promote the pro g ram within the law school and community.

- B u d g e t s. Budgets will need to be developed for each pro g ram ye a r. Possible line
items include faculty salary, student stipends, stipends for guest speake rs, pho-
t o c o pying, phone and postage, local transportation costs (law students and
s u p e r v i s o rs), meeting room rental, equipment rental or purchase (e.g., video
c a m e ra and monitor) and other administra t i ve costs. A sample budget is
attached at the end of this chapter.

- Funding. Especially at the outset of a program, it is necessary to have a key
source of support. Law school in-kind support might include covering facul-
ty salary (especially if the clinic is accredited), meeting rooms, and adminis-
trative support. Possible external funding sources are COLPI, OSI and
ABA/CEELI. There are not many funders supporting such programs, and
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often such support lasts for only a few years. After this, funders hope that
programs will be self-sustaining through law student tuition fees or payments
from Ministries of Education or community groups. It may be unavoidable
that law school professors have to be concerned with fundraising even as the
law school seminar is underway.

2 .   W h a t  d o  c l i n i c  d i r e c t o r s  
n e e d  t o  b e  c o n c e r n e d  a b o u t  a t  t h e  

b e g i n n i n g  o f  t h e  a c a d e m i c  y e a r ?

T h e re is another list of things to do that clinic dire c t o rs typically need to develop at
the beginning of an academic ye a r. 

- Calendar of the pro g ra m . Clinic dire c t o rs need to take care to organize the teach-
ing schedule of law students so that the schedule takes into account exam peri-
ods at the law school, as well as holidays in secondary schools or other teach-
ing settings. You need to ensure that you are also on the pro g ram for the com-
munity organization you are working with. 

- Rooms for the seminar. The ideal seminar room will have moveable furniture,
electrical outlets, audio-visual equipment, and will be large enough for demon-
s t ration lessons to take place.

- Recruitment and selection of law students. Once the clinic is underway, law stu-
dents will hear about the pro g ram from "wo rd of mouth." Howeve r, the pro g ra m
will still need to advertise through normal channels at the law school, and
explain how the seminar will meet degree re q u i rements and help pre p a re law
students for their future profession. Some initiators hold open meetings with
i n t e rested law students to generate intere s t .

- Contacts with community-based dire c t o rs, including school administra t o rs
and teachers. These contacts ideally take place in the Spring before the Fa l l
semester begins, as school personnel can be difficult to reach over the
s u m m e r.

- Instructional equipment. A key support for the pro g ram will be access to pho-
t o c o pying machines so that materials can be duplicated. Other audio-visual aids
for the practice teaching of the law students can be very helpful. 
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- S p e a ker list. Such a list should be developed at the outset of a pro g ram, but then
added to over the course of a ye a r. Law students can add narra t i ve about the
re s o u rce persons on the list, including suggestions for successful ways of using
specific people.

- Syllabus and teaching materials. Depending upon the traditions of specific law
s c h o o l s, a detailed syllabus may be developed that outlines the goals for the
s e m i n a r, the organization of activities, and grading criteria for law students. Any
teaching or reading materials that students will need for the seminar might be
duplicated ahead of time.

- C reating teaching teams. Often, law students are paired together in order to
teach in a classroom. This pairing takes some careful thought. Law school pro-
f e s s o rs could decide this ra n d o m l y, leave students to decide with whom they
would like to pair, or make this decision after getting to know the strengths and
weaknesses of individual law students in the seminar. Some of the criteria that
l aw pro f e s s o rs might consider are: pairing law students of different gender and
ethnic backg ro u n d s, so that the team has a wider pers p e c t i ve from which to
teach; compatible teaching styles; compatible class schedules; and complemen-
tary strengths in terms of communication skills and content know l e d g e.

3 .   W h a t  a r e  t h e  d a i l y  i s s u e s  i n v o l v e d  w i t h
c l i n i c  m a n a g e m e n t ?

L aw pro f e s s o rs already invo l ved with street law-type clinics will not need to be
reminded of the daily chores related to maintaining a seminar pro g ram. We pre s e n t
these briefly here: attendance and assignments, re c o rd keeping, grading, communi-
cation, public relations and publicity, dealing with conflicts between law school stu-
dents and teachers, and monitoring of law student teaching.

4 .  W h a t  a r e  t h e  e n d - o f - y e a r  i s s u e s  f o r  a  c l i n i c ?

In addition to grading law students, law pro f e s s o rs will ideally find ways to re c o g n i z e
and celebrate the work of the law students as well as the cooperating teachers. Special
certificates can be given to participants, and a social gathering can be org a n i z e d .
Reports can be pre p a red and sent to key supporters, such as the Advisory Board, law
faculty and administra t o rs, funders and other supporters. An end-of-course celebra-
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tion might be linked with a publicity event, by inviting outside supporters in and org a-
nizing a few presentations by law students (e.g., mock trial), cooperating teachers and
s t u d e n t s. This event would enhance public relations for the pro g ra m .

5 .   H o w  c a n  o n e  p l a n  f o r  m a i n t e n a n c e  a n d
s u s t a i n a b i l i t y  o v e r  t h e  l o n g  r u n ?

A few short points about maintenance issues can be quickly made. First, clinic dire c-
t o rs need to maintain positive relationships with key administra t o rs and pers o n n e l
at the law school, including not only the re c t o r, but also other pro f e s s o rs who might
become invo l ved with or otherwise support the clinic and unive rsity admissions and
placement personnel. One way to help administra t o rs understand the value of hav-
ing a teaching clinic in the unive rsity is to bring in outside speake rs or to offer spe-
cial workshops for all law students, such as "How to use case discussions" (as they
did in the Hungarian ELTE pro g ram). Unive rsity admissions personnel may see a
s t reet law-type clinic as a method of getting secondary school students and others
to know about the law school.

Second, it is important to continually feed positive information about the pro g ram to
outside agencies, such as cooperating schools, funders, re s o u rce people, and others
who are already invo l ved - or could potentially become invo l ved - in the clinic. This
m ay include outreach to professional groups at their regular meetings. Clinic dire c-
t o rs should consider working directly with any public relations office at the unive r-
sity (if there is one) and to learn how to work with the media and pre s s. Among other
t h i n g s, the social benefits of the pro g ram should be highlighted, including the con-
c rete contributions of the clinic to human rights understanding, civil society and the
rule of law. In Slovakia, a short film on the street law pro g ram was developed for
public relations purposes, and it may be aired on television. In Russia (Now g o ro d ) ,
t e l evision, press conferences and newspaper articles we re deliberately used to ra i s e
the prestige of the pro g ram so that parents would ask that their school introduce it.

T h i rd, clinic dire c t o rs should think through how best to use law student gra d u a t e s
or alumni of the pro g ra m s.  Seminar graduates can become invo l ved in the tra i n i n g
of new students to the pro g ram, and can work as teaching assistants to the pro f e s-
s o r. Law school alumni who have gone on to law practice can remain actively sup-
p o r t i ve of the pro g ram by serving as re s o u rce persons and assisting with public re l a-
tions and fundraising. They can also assist in spreading the pro g ram to additional
schools and community settings wherever they live.
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F i n a l l y, successful teaching clinics in law schools might consider ways in which they
can help seed similar pro g rams in other law schools in the region or country.
Successful street law-type NGOs often work with different unive rsities and can fos-
ter a network of cooperating law schools and community partners in a region or
c o u n t r y. Even with existing partners, the clinic may find cre a t i ve ways to extend the
activities of law students. For exa m p l e, mock trial competitions might be added,
legal Olympiads, clubs of young law ye rs, debate pro g rams and student gove r n m e n t .

In order to maintain and, if desira b l e, expand a street law-type clinic, pro g ram dire c-
t o rs need to be attentive to seve ral are a s. It is essential to maintain political support
for the clinic, especially in situations where there is a new dean or re c t o r. Such sup-
port is more likely to be forthcoming if the clinic director is able to demonstra t e :

- the interest of students;
-  the interest and positive feedback of community gro u p s ;
-  re s e a rch that shows the pro g ram is meeting its goals;
- the ability to find outside re s o u rces to support the pro g ram; and 
- other areas that are likely to enhance the reputation of the law school. 

All the areas requiring attention are, in some way, interrelated to each other. Outside
support is more likely to come if the street law-type pro g ram is able to demonstra t e
that it is providing a high quality service when meeting the needs of the law school
and community members. Documentation, there f o re, is an essential component of
a successful teaching clinic.  Pro m o t e rs of street law-type clinics in the region have
also pushed strongly for such pro g rams to monitor their own success and demon-
s t rate areas of improvement. Such accountability should be not only in terms of
n u m b e rs of participating law students, numbers of lessons taught, the realization of
a final curriculum, and the grades administered to law students. These all give some
indication of the success of a street law-type teaching pro g ram. Howeve r, in addi-
tion to these indicators, it is essential that law school students, as well as their
p u p i l s, provide reliable feedback on the implementation of the street law classes.
This chapter contains some examples of how such feedback can be collected,
although many other kinds of data collection can be imagined. 

In addition to maintaining a supportive relationship with the dean or rector of the
l aw school, a successful teaching clinic will need to maintain positive re l a t i o n s h i p s
with community gro u p s. More ove r, the clinic would benefit from the challenge of
working in new enviro n m e n t s, including those environments with different pers o n-
nel. It is often the case that a street law-type pro g ram will begin in one setting, such
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as a secondary school or prison, and then expand to others. Although this can be
challenging for a pro g ram, it can be a healthy challenge - once the initial pro g ra m
is well in place. Developing new iterations of  street law-type teaching pro g rams will
challenge all invo l ved to think about aspects of the law that will be most re l eva n t
for the new target population, develop new lessons, find new re s o u rces within the
community to bring to bear on the pro g ram, and so on.

In re a l i t y, law students can only travel so far in giving their lessons. Successful stre e t
l aw  pro g rams will quickly find that the demand for their services has outstripped
their capacity. Secondary schools or prisons may simply be too far away. There may
not be enough students to service all the classroom teachers who have re q u e s t e d
l aw students, or the SL administrator may decide that he or she cannot monitor a
p ro g ram that has more than a certain number of participating law students. These
a re decisions that have to be made along the road of many pro g ra m s. In some cases,
t h ey are solved by establishing "spin-off" pro g rams that invo l ve law students gra d-
uated from the initial stre e t - l aw type pro g ram in activities external to the law school,
for exa m p l e, volunteering to teach on we e ke n d s, and so on.  In other cases, key law
p ro f e s s o rs have wo r ked with Ministries of Education or teacher training institutes to
enhance their ability to teach law - related education classes, without involving law
students dire c t l y. 

In terms of financial re s o u rc e s, two strategies seem to have wo r ked best in Centra l
and Eastern Euro p e. The first is to get as much direct, in-kind support as possible
f rom the law school itself.  This scenario does not guarantee the longevity of a pro-
g ram but obviously assists in re l i eving the burden to find outside support at a time
when a pro g ram is building its internal capacity.  

The second strategy is to dive rsify re s o u rces supporting the pro g ram. For exa m p l e,
the law school might donate space and some faculty time. An accredited course can
be supported partly through student tuition. Networking with other local groups that
s h a re your pro g ram goals might lead to a mutually beneficial cooperation. Outside
d o n o rs can assist in the initiation of new pro g ramming or exemplary pro g ra m m i n g
still in its early ye a rs of development (for exa m p l e, when materials are still being
d eveloped and produced). Finally, a "fee for services" can be charged for discre t e
t rainings or consultancies that take place as an adjunct to the pro g ram. This has
sometimes wo r ked out when street law-type clinics have been called upon to assist
Ministries of Education in the development of law - related education curriculum or
in-service teacher training. Another idea that builds on this strategy is to try and tap
into international and EU funding available in the area of citizenship education. 
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Successful street law-type teaching clinics tend to be well netwo r ked both national-
ly and internationally. International partners and supporters could include Stre e t
L aw, Inc., the National Endowment for Democra cy, the Fo rd Foundation, Open
Society Institute (New York), COLPI, American Fe d e ration of Te a c h e rs, ABA / C E E L I ,
and CIVITAS International.

SAMPLE BUDGET ITEMS FOR STREET LAW-TYPE CLINIC

A. Pe rs o n n e l
P ro g ram director - salary
P ro g ram coordinator - salary
Accountant - salary
M i s c. consultants
Student stipends
Domestic travel 

B. Office costs
Room re n t a l
Fu r n i t u re
Equipment (computer, video)
Te l e p h o n e / f a x
P h o t o c o py i n g
Internet connection
Office supplies

C. S e m i n a rs and eve n t s
Trainer fees
Training materials
Room re n t a l
Fo o d
S u p p l i e s
Domestic travel costs

D. Handbook deve l o p m e n t
Re s o u rce materials
Translation fees
H o n o rariums for writers, editors, artists
Printing costs
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CLINICAL LEGAL EDUCATION PRO G R A M :
COLPI PRO P O SAL GUIDELINES

Written by :
P roposal period:
P roposal length:
Due Date:
Submitted by :
Submitted to:

The proposal is basically your action plan/program plan with a few additional
paragraphs and a budget. Think of the proposal as your attempt to convince us
(both the local OSI/Soros Foundation and COLPI) that the program is needed in
your country and that you have a well-thought out project that will respond to
that need.

Points to cover in the pro p o s a l :

I. Backg ro u n d
a. Need. Why is a clinical pro g ram needed in your country?
b. C o n t ext. Describe the situation in the legal education and free legal aid, includ-

ing other similar pro g rams that have operated or are still opera t i n g .

II. Goals and Objective s
a. Goal. State the main goal (bro a d )
b. Objectives. State the objectives that must be met in order to accomplish that

goal (more specific than the goal). These points should be stated in a few
short sentences.

III. Pro g ram Plan
a. S t e p s. What will you do?
b. People and organizations invo l ved. Describe who will be invo l ved, the qualifi-

c a t i o n s / experience of each, and their specific responsibilities within the pro j e c t .
Describe any cooperation with other pro g rams that might work together with
your pro g ram, and what the roles will be. 

c. T i m e l i n e. When will you do each task?
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I V. Eva l u a t i o n
a. O u t c o m e s. Describe anticipated outcomes for the pro j e c t .
b. E valuation plan. How will you know if you have been successful?
c. Data collection. List possible evaluation methods and at what stage you antici-

pate they will be used.

V. Long-Term View
a. Te n u re. How long do you think that this pro g ram will be needed in your country?
b. S u s t a i n a b i l i t y. What steps can you take to ensure that the pro g ram will contin-

ue beyond the thre e - year period for which there is OSI/Soros funding.

VI. Budget
Please attach a budget.
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C H A P T E R  1 0 .  
A D D I T I O N A L  R E S O U R C E S  A N D  
C O N TA C T  I N F O R M AT I O N

In addition to the information contained in this manual, there are other sourc e s
available to support the work of street law-type teaching clinics. Some of these are
t ext-based re s o u rces and some of these are human re s o u rc e s. Many are an e-mail or
web search away.

You can contact Street Law, Inc. or COLPI for the following kinds of information:

• g e n e ral advice about materials or re s o u rces that can support your pro g ra m
• information about law - related teaching materials available in over 20 languages
• contact information for street law-type teaching clinics that are located close to yo u .

Bebs Chora k Katalin Iva n c s o
S t reet Law, Inc. C O L P I
918 16th Street, NW Nador u. 11
Suite 602 H - 1051 Budapest
Washington, DC  20 0 0 6 - 2 9 02 USA H U N GA RY
(tel) 1-202 - 2 9 3 - 0 0 8 8 (tel) 36-1-327-3102
(fax) 1-202 - 2 9 3 - 0 0 8 9 (fax) 36-1-327-3103
(e-mail): bchora k @ s t re e t l aw. o rg . (e-mail) iva n c s o k @ o s i . h u

T h e re are seve ral core materials that have been developed for street law-type teach-
ing clinics.  Seve ral developed by Street Law, Inc. especially for NIS and CEE have
been re f e renced in this manual. They include I n t roduction to Street Law, Te a c h e r
Training Manual, Lesson Development for Street Law Classes, and The Mock Tr i a l
Manual (Inquisitorial).  Some of these are available free of charg e. In addition, there
a re classic Street Law textbooks: S t reet Law: A Course in Practical Law (6th ed.,
1999), D e m o c racy for All (1994), Human Rights for All (1995), S t reet Law in Juvenile
Court Alternative Pro g ra m s (1996).  Through the OSI Network Regional Street Law
P ro g ram, law - related education materials for secondary schools have been deve l o p e d
for 20 countries. Contact Street Law, Inc. for information about these materials.

S eve ral law schools have already distinguished themselves through their street law -
type teaching clinics. The St. Pe t e rs b u rg Law School, the Polish Association for
Legal Education (PSEP), Kazakh State Unive rsity and the ELTE Pro g ram in Budapest
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a re actively training, host visiting study groups and have developed materials that
a re available for others to use.  The contact information for these key, re g i o n a l
re s o u rce centers are below.

Larissa Fo m i n a M o n i ka Platek
Living Law Pro g ra m Polish Association for Legal Education
Prince Oldenburgsky Law School P S E P
34, Maly Pr. V. O. K ra kowskie Przedmiescie 12/10
1 9 9178  St. Pe t e rs b u rg   RU S S I A 00-325 Wa rs aw  POLAND
(tel) 7-812-323-7823, 323-9070 (tel) 48-22-827-78-78
(fax) 7-81 2 - 3 2 8 - 71 - 4 4 (fax) 48-22-828-46-98
(email) admin@law i n s t . s p b. r u (email) psep@wa r m a n . c o m . p l
( web) http://www. l aw. s p b. r u ;
h t t p : / / w w w. l awc l i n i c. s p b. r u

Aizhan Mukhtarova Agnes Kove r
Kazakh State Unive rs i t y Legal Clinic and Street Law Foundation 
S a t p a eva 9/A apt 31 E LTE, Budapest Unive rs i t y
Almaty 480072 KAZAKHSTA N P. O. Box 360
(tel) 8-327-42-33-33 Budapest H-1461  HUNGA RY
(fax) 8-327-2-53-04-22 (tel/fax) 36-1-266-2021
(email) strlaw @ s t r l aw. s a m a l . k z (email) kove ra @ j o g k l i n i ka @ d a t a n e t . h u

( web) http://www. j o g k l i n i ka . h u

An alternative way to identify additional law - related education materials, is to
s e a rch on the We b. As these materials can literally change overnight, you may wa n t
to conduct your own Internet search, in addition to exploring the websites listed
b e l ow.  These organizational websites are presented in alphabetical ord e r. Most of
these are included because they have developed training materials that may be
a p p ropriate for teaching clinics. In some cases, websites are included because they
contain vast amounts of original legal and human rights information that can be
used as the basis of lesson plans.
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American Bar Association (Washington, DC)
h t t p : / / w w w. a b a . o rg
The ABA website includes pro g ramming (including in CEE), re s o u rces and publications.

Center for Social and Legal Studies (Durban)
h t t p : / / q q q . c s l s. o rg . z a
This website ove r v i ews the street law activities in South Africa, including pro g ra m-
ming, materials and publications, activities and ways to obtain further information.

Citizenship Foundation (London)
h t t p : / / w w w. c i t f o u . o rg . u k
This website includes pro g ramming, curricular materials and a publications list.
Re s o u rces for the secondary school level are oriented towa rds law - related education.

Constitutional and Legal Po l i cy Institute (COLPI) (Budapest)
h t t p : / / w w w. o s i . h u / c o l p i
The COLPI website ove r v i ews pro j e c t s, internet-based legal re s e a rch and publications
(both Russian and English). A series of working papers cove rs legal reform topics for
the region, such as juvenile justice, working with the police and anti-corruption.

Council of Europe (Stra s b o u rg )
h t t p : / / w w w. c o e. f r
The Council's ex t e n s i ve website has original text materials on legal and human
rights conve n t i o n s, texts and tre a t i e s. 

Human Rights Education Associates (HREA) (Cambridge and Amsterd a m )
h t t p : / / w w w. h re a . o rg
The HREA website contains an Electronic Re s o u rce Centre, with full-text lessons,
materials and training guides for the human rights field. On-line tutorials and list-
s e r vs are also ava i l a b l e.

International Helsinki Fe d e ration for Human Rights (Vienna)
h t t p : / / w w w. i h f - h r. o rg
The IHF webpage includes human rights re p o r t s, publications, projects and infor-
mation about member countries.
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Public Interest Law Initiative (PILI) (New Yo r k )
h t t p : / / w w w. p i l i . o rg
The PILI website (in Russian, English and Chinese) offers rich re s o u rces for clinical
legal education, including a library of full-text materials and annotated bibliogra p hy,
and links to other useful organizations and sites.

S t reet Law, Inc. (Washington, DC)
h t t p : / / w w w. s t re e t l aw. o rg
The Street Law, Inc. website ove r v i ews street law pro g ramming, re s o u rc e s, and pub-
l i c a t i o n s. Sample lessons and intera c t i ve web-based lessons have been deve l o p e d
for some texts on the we b s i t e.

St. Pe t e rs b u rg Law School (St. Pe t e rs b u rg )
h t t p : / / w w w. l awc l i n i c. s p b. r u
The St. Pe t e rs b u rg Law School website (in Russian) was created for the all-Ru s s i a n
legal clinic network and offers rich re s o u rces on clinical legal education, including
a library (with full-text materials), news, listserv, forum for NIS legal clinics, and
contact information for Russian legal clinics.
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H u m a n  R i g h t s  E d u c a t i o n  A s s o c i a t e s  ( H R E A )

HREA is an apolitical, non-profit organisation working internationally to support
efforts aimed at introducing human rights concepts and values into educational cur-
ricula and teaching pra c t i c e s. HREA works with individuals, non-governmental org a n-
i s a t i o n s, inter-governmental organisations and governments interested in implement-
ing human rights education pro g ra m m e s. Queries to HREA should be addressed to: 

Felisa Tibbitts, Exe c u t i ve Director 
Human Rights Education Associates (HREA) – U.S. Office 
P. O. Box 382396 
C a m b r i d g e, MA 02238-2396 USA 
(tel) +1 617 625 0278 (fax) +1 617 249 0278 
(e-mail) info@hre a . o rg (web) h t t p : / / w w w. h re a . o rg

S t r e e t  L a w  I n c .

S t reet Law Inc. is an international NGO dedicated to educating young people about
l aw, human rights and democra cy. It began thirty ye a rs ago where law students at
G e o rg e t own Unive rsity law students in Washington, D.C. have taught law in their
local high schools, prisons and to people in the community. To d ay, it assists law pro-
f e s s o rs, educators and others establish Street Law pro g rams in over 40 countries.
Contact clearinghouse@stre e t l aw. o rg or see the website www. s t re e t l aw. o rg .

C o n s t i t u t i o n a l  a n d  L e g a l  Po l i c y  I n s t i t u t e  ( C O L P I )

Nádor u. 11
1051 Budapest, Hungary
(tel) +36 1 327 3102
(fax) + 36 1 327 3103
( web) h t t p : / / w w w. o s i . h u / c o l p i


