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The purpose of this paper is to expose the situation of Roma in education from elementary education through post-secondary education in Central and Eastern Europe (CEE), namely Hungary, Romania, Czech Republic and Bulgaria. This paper will examine the provision of education and educational policy towards Roma from the perspective of basic human rights. It will also analyse the education of Roma in Hungary, Czech Republic, Romania and Bulgaria. Moreover, this paper will illustrate how education plays an important role in society in enabling every citizen to recognise his or her own basic human rights; through the nature of education and how it influences society’s structure. 

Roma were segregated under both the past regime and the present, although the manner in which Roma are segregated today is more sophisticated. Research shows that in CEE the democratic pluralistic system has not shown much progressiveness towards the Roma minority. In today’s society, access to education of Roma is more important than ever in enabling traditionally marginalized individuals to develop and maintain decent living standards in Europe’s increasingly knowledge-based economy. 

The second chapter will analyse an existing support program for the higher education of Roma, namely ROMAVERSITAS, and examine the effect of this initiative based on in-depth interviews with Romani university students. 

Introduction

In the broadest sense of the term, education is a fundamental human right. The denial of this right affects the enjoyment of other rights, since ignorance — the consequence of an incomplete education — deprives individuals of the ability to fully develop and express their personality and achieve recognition. Civil and political rights, such as freedom of expression, freedom of association or the right to political participation only acquire substance and meaning for people who have been educated. 

Education, and especially for linguistic minorities, the right to use one’s own language in the educational system, is an essential tool for transmitting culture and hence cultural identity. 

Education is both a human right in itself and an indispensable means of realizing other human rights: Civil, cultural, economic, political and social. It is the primary vehicle by which economically and socially marginalized people can lift themselves out of poverty and obtain the means to participate fully in social life. 

The right to education is often regarded as a component of economic, social and cultural rights. As a social right, every individual has the rights to access the educational structure envisaged by the State. States are therefore obliged to set up an educational system that is accessible to all and, at least regarding primary education, is free of charge. At first sight, of the provision of free primary education seems easy to implement. However, free education should not be limited to the inherently negative measure of not charging enrolment fees. Many other problems arise, some of which are extrinsic in nature (such as free transport for children living a long way from school or the provision of free meals and even changing rooms), while others are intrinsic and affect the teaching itself. For instance, the provision of educational materials, free of charge.

CEE governments are taking steps to address the problem of Romani education, particularly by granting scholarships at the secondary and pot-secondary levels. However, this is clearly not enough. The ignorance of majority society to Romani culture and history continues and teachers at times condone the continuance of anti-Romani sentiment and prejudice among majority children, the classmates of Romani youth, as well. It is time for all CEE’s governments to take seriously the low educational level of their largest minority and foster programs to improve the access to and quality of education for Roma, as well as to foster a positive image for all children, including Romani children.                                

THE ROLE OF THE EDUCATION IN THE SOCIETY

Public education is one of the most sensitive and important issues in minority-majority relations in a number of countries. Educational systems are the primary bearers of cultural knowledge and promoters of dominant ideologies. Therefore, one of the most important questions is who should control the education system and the implementation of the right to education. These issues are often highly politicised, making the creation of an objective scheme for the implementation and control of education difficult. Analysis of the education system within the broader social structures of power provides a more comprehensive understanding of the roles Roma in the broader education system. The nature of education provided equally to every citizen by the state will be defined by the economically and politically powerful. 

Pierre Bourdieu is Professor of Sociology at the College de France. His works provides a comprehensive understanding about the correlation of culture and power. Bourdieu elaborates a theory of the cultural field, which shows the artistic works within the social conditions of their production, circulation, and consumption.  He developed, as an integral part of his theory of practice, the concept of symbolic power based on diverse forms of capital, which are not reducible to economic capital. Academic capital, for example, derives from formal education and can be measured by degrees or diplomas held.
 Consequently, the minorities’ position within the social structure determines the symbolic power, which consists of many factors at the societal level. 

Education, measured by degrees, diplomas, knowledge of a foreign language, etc, can lead to structural changes for various minority groups. Structural mobilization is impossible without adequate education. The key issue is the quality of education is provided by the state for minorities. It is worth mentioning that all states maintain differentiated education systems. Such differentiation is a response to various needs, among other things, multiculturalism and the demands of different minorities among its citizenry.
 

Educational systems can be defined by wealth, attainment, gender, behaviour, disability/special educational need, location, attendance, religion, language, curricula, nationality, age, contact or by race.
 When we look at minority education, even within a multicultural society, the requirement of the minority groups may differ. One minority may stress the importance of learning in their own language; others may demand appropriate religious and cultural education; while the main concern of others may be recovering a history and culture, which has been suppressed. According to this differentiation of minority education, the key element is the degree of either separation or segregation allowed by the education system. 

In CEE, most Romani children attend segregated schools. One serious impact of segregated education is the stigmatisation of children who attend segregated schools/classes. Education is important to the socialisation of children and segregated education reinforces the status of inferiority of the segregated minority and promulgates their marginalized status in the society. As sociologist Erving Goffman states in his book Stigma, stigmatised persons are unable to conform to standards that society calls normal.
  Moreover, this spoiled identity may lead to the marginalization and exploitation of the stigmatised individual in society. The inferior identity developed keeps the individual at the bottom of the social structure and discourages him or her from attempting change his or her position at the societal level.         

EDUCATION FOR ROMA IN CENTRAL AND EASTERN EUROPE

The relation between Romani people and the non-Romani educational system has historically been problematic. Under the Habsburg empire in the eighteen century, Maria Theresia and Joseph II attempted to” modernize” Romani children and change them into “Christians”, “new citizens” and “new farmers”. This was done by removing them from their Romani families and placing them with non-Romani families, and sending them to schools to have a different education than their parents.  The strategy employed by CEE governments after World War II was to force the assimilation of Romani children into mainstream schools. Romani children were forced to learn in the official language of the state because their mother tongue was removed and the possibility of bilingual education was ignored. Romani culture was viewed as a social disadvantage and deviance, which was undesirable.

Economic crisis and the emergence of democracy gave rise to overt racism and characterized the changes in post-communist countries. The results being an important change in the human rights situation of Roma in schools. Pluralism prevailed in education and today, multicultural education enjoys a relative priority in CEE states. The main concern of Roma in education is Roma are systematically excluded from education systems and placed in a segregated school system by CEE states, rather than provided the appropriate education and the opportunity to enhance their ethnic identity.
  

This paper will illustrate a pattern in the education of the Roma minority in post-communist countries through an examination of the education of Roma in the region, and expose the disadvantaged position of minority education in Hungary, Romania and Czech Republic and Bulgaria. 

FIRST CHAPTER

HUNGARY 

Prior to World War II, no significant number of Roma attended school and their school attendance remained very low through the first decades of communist rule. Roma attendance and graduation rates for primary school improved markedly through the 1970s and 1980s, as the government completed programs aimed at incorporating Roma into the mainstream workforce. However, very few Roma went on to academic high schools. 

Under communism, Roma were not recognized as an ethnic or national minority, therefore they were excluded from the Hungarian government program that provided limited language and cultural education for other minorities. Only so-called “national minorities” had the right to mother-tongue instruction and education on their culture. As an “ethnic minority”, Roma did not have the right to their own educational facilities. While a few grade schools for Roma were opened, they were designed as experiments in remedial education, rather than as ethnic educational facilities such as those of other minorities.

The form of separate Romani classes became common practice in primary schools in Hungary, which were approved by the local authority. Despite the ideology of communism, under which everyone was supposed to be treated equally, this was not the case Roma. The separate educational model was not based on the principle of minority education. Rather, it was used as a means of systematic exclusion from normal schools or classes. These separate forms did not actually teach Romani language or culture but were seen as a form of remedial education. Romani language and culture were not taught either to Roma or to Hungarians in the pre-1989 educational system.

In Hungary, one of the most reliable sources on the Romani population is a representative survey, which was carried out by Istvan Kemeny in 1993/94. This representative survey, which contains a database, addresses education. According to Kemeny’s survey, in 1993/94, the number of Roma in Hungary was about 500,000 which  is 5 percent of the total Hungarian population.
 
During the 1970s and 1980s, there was a sharp increase in the number of Roma who had completed elementary school and, as a result, could find at least some rudimentary form of employment. At the time of a representative survey done in 1971, 73-74 percent of Romani youth were practically illiterate, with only 28.9 percent of those aged 28-32 having completed primary school.
  By the time of the 1994 survey, 75 percent of Roma aged 25-29 had completed elementary school.
 The degree of education has a great impact on employment. Unfortunately, according to survey figures, the chances of Roma children continuing their education in secondary school did not change between 1971 and 1994. 

When it comes to getting into secondary school, however, only the ones who finish primary school at the age of 14 or 15 stand a real chance.
 One reason that such a large proportion of Romani pupils fall behind is that they begin school at a late age, combined with their repeated failures in subjects.
 According to the 1993/94 representative survey, only 7 percent of all school-age pupils are Roma. Among those who have to repeat a year, 59.01 percent are Roma.
 In post-secondary education the situation is even worse. Roma represent less than 1 percent of secondary school graduates. In practice this means that Roma are barely present in institutions of post-secondary education. 

These figures pose the question of what are the reasons for the low representation of Roma in secondary and post-secondary education. As one of Hungarian expert states: 

“Within the Hungarian education system the Roma population is simply incompatible. As regards the school subject knowledge of students, the Hungarian public education system is fairly successful in international terms. However no Hungarian Roma student has won an international student championship.”

Moreover rate of failure of Romani students in school cannot be traced back to one single problem but rather consists of many factors. Some factors include bad social conditions at home, linguistic disadvantages, general prejudices against Roma, and the effect of segregation within schools and inappropriate teaching methods and programs. 

Hungary’s embrace of minority rights has also been manifested in change to the educational system as a whole. The preamble to Law LXXXIX on Public Education (1993) establishes the guarantee of equality of opportunity, though as with the Constitutional and other prohibitions of guarantee of equality of opportunity, the Constitutional and other prohibitions of discrimination, in the contents of the Law, associated decrees and general practice, the practical realization of such a guarantee is often non-existent, particularly with respect to Roma. The primary role of the Law was to reform the system of public education, taking into account wider political changes, such as enabling non-State bodies (churches, foundations, minority self-governments, etc) to establish and run educational institutions, and to give greater choice to parents in deciding their children’s schooling, as well as providing more accessible means by which parents could contribute to decisions made about their children’s education.

Inevitably the main innovations in the Law revolve around the provision of mother-tongue education for minorities. In itself, this is not much help to the vast majority of Roma who speak Hungarian, but it does give unprecedented scope for the development of Romani and Beash languages. The Law on Public Education does not discriminate between Roma and the other nationalities, but in practice, the concept of Roma minority education is influenced by the above-mentioned passage in the Minorities Law, which considers that Roma face a particular disadvantage which requires special attention. 

As the Ombudsman noted in his report 1998 report, the provision of almost all Romani education is in the form of “catch-up” curriculum, rather than focussing on the development of materials and curricula on Romani history and culture. This stems in part from the lack of materials and the problems inherent in trying to construct a reliable history, but it also illustrates the ambiguity in policy and conventional attitudes towards Roma. On the one hand, emphasizing Romani disadvantages within the concept of minority education appears to prioritise developing innovative measures to ensure equality of opportunity. On the other hand, the approach reaffirms the widespread belief that Romani culture and identity might eventually establish itself as a rival to Hungarian identity within the State and society as a whole.

In addition to amending the institutional and legislative framework of public education, the advent of minority rights has led to the creation of a funding mechanism for minority education. Schools provide annual reports on the number of pupils in attendance from recognized minority populations, on the basis of which they receive additional funding amounting to approximately 100USD a year.
 This money is supposedly to cover the extra costs of providing education for minority pupils, though local authorities have generally tended to view this allocation as simply another source of income within the wider educational budget. Unfortunately, this financial incentive has resulted in the segregation of Romani pupils in Hungary through the misuse the state funding for minority education. 

Despite the efforts made in recent years, the institutional, legislative and financial reforms in public education and government policy in general have failed to address many of the most serious obstacles facing Roma with respect to the exercise of their right to education. For example, in general, though nominally free the cost of primary education (including travel, clothing, materials, etc) for parents has continuously risen since 1990. The very high rate of unemployment among Roma means that they are more vulnerable to the rising cost of education. Poverty creates an additional knock-on effect on the number of Roma able to pursue educational opportunity, with increasing numbers of families unable to provide suitable clothing or food for their children. 

Another obstacle Roma face in accessing education in Hungary is that minority language education has not been provided.  Of the nearly 500,000 Roma living in Hungary, more than two thirds speak Hungarian as their mother tongue. The remainder of the Romani population is divided into two groups. One is the Olah Gypsies or Lovari, which speak a dialect of Romanes, and the other the Beas, which speak an archaic dialect of Romanian. Through the decades the number of Romanes speakers has decreased due to an attempt to abolish it by the assimilationist governmental policy. Before the present day, bilingual education was not considered in the public system.

The representative survey revealed a clear indicator about the language difference in the Roma community: Among those aged 25 to 29 who had completed all eight primary school grades, 70 percent spoke Hungarian, 22 percent spoke archaic Romanian and 8 percent spoke Romanes.
 As many scholars have agreed, bilingual education is necessary in primary schools for the following reasons: 

· Minority language teaching prevents language loss;

· A child’s first language is normally the best medium for learning reading and writing, especially at the early stages of education;

· The development of a child’s first language through education in that language is necessary for the successful acquisition of the majority language. Mother-tongue teaching enhances second-language learning;

· Minority language teaching is necessary for the development of a positive image; and 

· Teaching minority languages helps to prevent the forced linguistic and cultural assimilation of minority groups.

In Hungary, de facto segregation and “direct” and “indirect” discrimination leads to the violation of the right to education of Romani children. Most Romani students are transferred to special schools or special classes despite the fact that the educational law states that special schools and/or special classes be created only for children who suffer from “ physical and sensory disabilities, mild or middle serious mental retardation, speech disorder or other disabilities.”
 According to many experts, it is common practice in CEE to send Romani children to special schools or special classes:

“It is common knowledge that in special schools, especially in those for children with mental retardation, there are more Roma than non-Roma. But no one has ever investigated the problem properly. It is common knowledge but it’s not properly analysed. […] There’s no up to date research about it, especially research that deals with the proportion of Roma and non-Roma. […] There does exist arguments though, whether the tests are good or not.”

According to a study, 85 schools were investigated in which the ratio of Romani students was above 10 percent. Twenty schools out of the 85 had 67.92 percent of Romani students in special classes. The article also drew attention to the fact that in those towns where Roma were more or less integrated into the life of the town, the percentage of Romani students in special classes was 58.06 percent, while in towns where Roma were not integrated not the majority society (for example, Roma living in a separate area of town had conflicts with the majority population) the percentage was between 73 and 91. Also, in more integrated towns there existed only half as many schools with special classes than in non-integrated towns.
 

In the course of another investigation, data from 309 special schools was collected. In these schools, Roma comprised 41 percent of students.
 Several explanations were offered as to why Romani children were placed in special schools. Most Romani parents were not able to prevent their children from being placed in special schools.  According to the specialist: “Very often, minority parents do not have enough information about what they could do, or about their rights. They feel that if the teacher says their child should go to a special school, they should not question it. Even if they do question it, they do not know who to turn to.”
 

As was previously mentioned, after the collapse of communism, the education system became very pluralistic. Hungary’s 1993 Minority Law accorded Roma the same status before the law as other minorities, including the right to educational facilities that teach their language and culture. Minority education is one of the priorities in Hungary’s educational policy, however the impact on various minority groups differs. For example, we can make a distinction between a positive and negative differentiation in terms of minority education. In the case of the Roma minority, negative differentiation is overwhelming and appears in the education system as segregation. Instead of providing substantive minority educational programs containing linguistic, historical and cultural instruction, the Hungarian Government maintains separate schools or separate classes for Roma, presented as remedial education for the disadvantaged community.

In detailing the broader social picture of Roma, the general negative attitude toward Roma has been mentioned. Hostility against Roma in Hungary is very high. According to a Gallup survey, 52 percent of the Hungarian population is against the presence of Roma in society.
 This translates into an increasing social distance between Roma and non-Roma. Regarding education, this means that Roma are not a desired population in “non-Romani schools”. On the other hand, most Roma hold seriously disadvantaged social and economic positions and as such, are not able to afford a good education for their children. Most Romani children are already disadvantaged when they enter school because of the impoverished circumstances in which they live, their parent’s lack of education and direct prejudice.

In 1998, Hungary’s Parliamentary Commissioner for National and Ethnic Minorities (“Ombudsman”) Mr Jeno Kaltenbach wrote a report on the situation of minority education in Hungary. He concluded that “the prevailing conditions in the education of minorities are chaotic from a professional perspective, and from a legal perspective, they are unstable.”
 The Ombudsman’s report showed that “in educational institutions, Roma seem to be the victims of discrimination. Many experts agree that while the law on education declares the prohibition of discrimination in education, it does not include a definition of and sanctions against it
.” 

As it was mentioned above, negative differentiation leads to segregation of Romani children. Peter Rado, an educational specialist in the field, states that: “Despite being a minority of only 5% of the total population, Roma are much more likely to study with other Roma than with Hungarians.” The educational report on Romani students stated that “In every fifth school Roma students do not participate in any additional education (They do not go swimming, do not learn foreign languages or computer science, etc.), […] And even if they have the possibility, their parents cannot afford it. Segregation within the school means that it maintains Roma classes. In 1995, 132 out of the 840 primary schools admitted that they operated Roma classes.”
 The Rado’ study shows very clearly that segregation serves as a wall between Romani children and the mainstream educational system. 

Segregation also exists inside normal schools. Romani children are separated from non-Roma purely on the basis of ethnicity although the formation of separate classes on the basis of ethnicity is forbidden in Hungary both by the Educational and the Minority law: “For the sake of diminishing the educational disadvantage of the Roma minority, it is possible to create specific educational conditions.”
 The problem arises when school officials want to literally apply in practice the “specific educational condition”. The Rado study refers to various schools that have attempted to interpret the meaning of the provision. As he wrote, the original rational behind organizing Roma classes was that these classes would better promote the integration of Romani students into schools. Education in separate classes failed universally in Hungary, and these classes only preserved the need for special classes and typically became institutions of reduced quality education. Pedagogical performance was destroyed by segregation and by the fact that, in general, under-qualified teachers were teaching in these classes. After segregation, integrating Romani students back in the regular classes has been nearly impossible.
   

In Hungary, a new method of excluding Roma from mainstream education has arisen. Namely, the suspension of Romani students who are forced to continue their studies at home as “suspended students”. The educational law allows headmasters to exempt students from taking part in the otherwise compulsory classes if students ask for it and “ if it is justified by the student’s abilities, disabilities or his or her special situation.”
 According to a study of 85 schools in which Romani students were 10 percent or more of the entire student population, 50 percent of the schools had suspended students.
 Almost all of the suspended students were Roma , with the exception of a few students who had a permanent and serious illness. The study also showed that in schools with large percentages of Romani students, the proportion of suspended students was higher.

Aranka Raffael, a social worker, stated that teachers in Hungary try to force ‘bad children’ to be suspended students. Many teachers try to persuade the parents of 6-year-old Romani children to initiate the exemption of the child from going to school. Both parties admit that the child often behaves badly at school, which is probably the result of the parent’s relationship with the child. The parents are ignorant about the future consequences.

Unfortunately, practice shows that those Roma children who become suspended students will not likely attend secondary school. Their educational opportunity becomes very limited. Suspended education is intended for those children who require education out of the school. For example, children who often to engage in sport championships or children who often need hospital treatment. In the case of Romans students the situation is very simple: Teachers do not want to deal with Romani children and find it easier to force them to become suspended students.

Another form of partial segregation is the exclusion of Romani students from elective courses offered by the school. According to a Roma human rights activist, Romani pupils do not study foreign languages or computer science, nor they do not have swimming lessons, etc. The Rado study confirmed that in every fifth school Romani students do not have any such lessons. Although studying at least one foreign language is compulsory in Hungary, schools have the right to exempt student from this requirement. Normally, students are exempt from studying a foreign language after repeated failing in their studies of the language. 

“However, there are cases when exception is automatic and is given before students would even start studying a foreign language. We found such cases only when the students in question were Roma. […] Another example shows that these are not individual cases. There was a school where there were three junior schools belonging to the same schools, in two they solved the problem of language teaching by driving the students to the main school once a week. In the third school, where all students were Roma, none of the students studied a foreign language.”
 

Given the increasing difficulties that most Roma experiencing in mainstream education and the ambivalence of the Hungarian Government towards supporting equality of opportunity, it is not surprising that a number of institutions have been established outside the State sector to improve the educational attainment of Roma. The following initiatives exist in Hungary:

· Gandhi Grammar School: The Gandhi School provides an academic primary education, and thus an opportunity for Romani children that is largely unattainable elsewhere. The standard national curriculum is followed, though classes are also run in the Romani and Beash languages, as well as in Romani history and culture. The employment of Roma among the 39 teachers together with a supportive philosophy is aimed at producing intellectual Roma who can subsequently assist in the overall development of the Roma population. Two thirds of the first graduated class in 1999/2000 are enrolled in universities.

· Roma Chance Alternative Vocational Foundation School: Established in 1996, Roma Chance aims to provide vocational education to pupils who previously dropped out of school the after primary grades. The school aims to provide the support necessary to assist those who previously had unsuccessful experiences in the school system to acquire the skills and qualifications necessary for work in the new economy. The education provided includes knowledge about Romani history and culture, and this has been strengthened since 1999 with the school offering more academically oriented education alongside skills training. The recent opening of the school has not provided for enough graduates with subsequent experiences in the labour market in order to properly assess the success of the school. 

· Don Bosco Vocational Training Centre and Primary School: Don Bosco is Christian-oriented and aims to assist disadvantaged pupils (originally children in orphanage care). The school began with programmes to provide activities for mainly Romani youth in an area where economic conditions restrict recreational opportunities and foster feelings of exclusion. The ethos of the school is to instil pupils with greater self-confidence.

· Kalyi Jag Minority and Informatics Professional School: Kalyi Jag provides education to pupils who have completed primary school but have not enrolled in secondary education. It gives two years of vocational training and encourages pupils to enrol in secondary education. The schools philosophy explicitly aims to nurture Romani identity, and classes are provided on Romani culture and history. The school also provides the skills useful in the modern economy and Roma are able to learn computer skills and modern languages for which they are provided certification. 

· Collegium Martineum: The Collegium provides residential accommodation and education support to disadvantaged students. The aim is to provide an environment conducive to further learning for pupils in secondary education whose background might prevent them from developing their academic abilities. The Collegium aims to enable students to use their knowledge and skills to improve life in their local communities. 

ROMANIA

A decades-old policy of assimilation in Romania has affected the education of Roma. Despite a certain degree of coercion exercised by schools, academic performance among Roma generally remained at a low level. Rather than improving the living standards of the Romani population, the political change of 1989 marked its deterioration.  

Statistical data concerning the Romani population in Romania is difficult to obtain because the size of the community is unknown. According to the last census of January 1992, the total population of Romania is approximately 22,760,449. The largest ethnic groups are Hungarians, 1,620,200 or 7.1 percent of the total population and Germans, 120,000 or 0.53 percent. Though the 1992 Romanian census set the Roma population at 409,723 or roughly 1.8 percent of the total population, a sociological study done on Roma in 1993 places the number much higher.
 The authors recognize that “estimating the number of ethnic populations is not only difficult, but in principle uncertain.” The uncertainty lies in the fact that a large segment of the population may be of ambiguous ethnic status, changed status, or does not recognize its own origin. For example, many Roma stated that they were Romanians, Hungarians or Turks. Some Romani organizations have estimated the Romanian Roma population to be as high as 2.5 million or 10 percent of the total population. Moreover, the ethnic groups that live in Romania today are not limited to these groups. Counted among other minorities who have lived and live on the borders are Russians, Serbs, Turks, Tatars, Slovaks, Bulgarians, Jews, Ukrainians, Czechs, Poles, Croats, Greeks, Armenians and others.
 Roma constitute the largest minority population within any country anywhere. 
Roma in Romania are generally excluded from the opportunities enjoyed by the majority community. Romania is an economically unstable country and as such, jobs are rare and the unemployment rate is high. Nationally, the estimated unemployment rate is 12 percent, but there exist regions where unemployment is as high as 30 to 40 percent such as southern Moldavia.
 Presumably, the unemployment rate among Roma is worse. The majority population takes jobs that require high qualifications and Roma are automatically excluded.  Discrimination based on ethnicity also exists in access to housing, health benefits, access to education. Moreover Romanian Roma are subject to daily discriminatory treatment by official institutions. Roma also face the hatred of the majority everyday.
  

According to statistics from the Ministry of Education, in 1994/95 in Romania, 99.4 percent of primary school-aged children attended school. However, in 1992, around 40 percent of 8-year-old Romani children had never attended school or had already stopped going. The dropout rate among Romani children accelerated after the age of 9, and only about 50 percent of Romani children age 7 to 10 were attending school regularly in 1992.
 

This study illuminated the barriers Roma face in accessing quality education. One of the main issues is that Roma children drop out of the education system because Romani parents are not able to provide economical stability for children. In many cases, Romani children have to work to supplement the family income. Children working cannot attend school. Furthermore, when Romani children do gain access to education in Romania, they are often placed in special schools or more frequently in special classes, which effectively segregates them from majority children. The separate classes Romani children are placed in are often at a level that is unequal in terms of quality compared to mainstream classes and restricts their advancement in education. In Romania, as in many other countries, the right to education of Romani children remains a dream of the future.

According to the 1995 Law on Education 84,
 which regulates primary and secondary education in Romania, education is compulsory and free of charge for the first eight years a students educational career. The Romanian educational system differs slightly from the Hungarian or the Czech educational systems. Primary general school (Scoala Generala Primaria) begins when children are approximately six years old and lasts through grades 1 through 4. Secondary general school (Scola Generala Secundara) lasts through grades 5 through 8. Secondary education beginning in the 9th grade is not compulsory in Romania and can take different forms: “Liceu” is fours years of academic education necessary for university entrance. “Scola Profesionala” lasts for either 2 or 4 years and is skills-based. “Liceu Militiar” prepares the student for a military career.

Romania’s political and economical transition from 1989 changed the education system. During the economic crisis of the 1980’s under the Ceausescu regime, education in Romania was under-funded, almost to the degree of complete paralysis of the education system. There was a lack of infrastructure, supplies, books and teaching materials. This legacy of impoverishment in the education system carried on into the new political regime, leading to the exertion of pressure from the middle class for educational rehabilitation. Between 1989 and 1994, budgetary expenditures on education rose by 132 percent in Romania.
 

Many experts state that education attainment among Roma remains extremely low in Romania. The disparity between Roma and non-Roma in educational attainment and quality is shown in the following quantitative examples. According to public sources, the literacy rate in Romania is 96 to 98 percent. A 1992 government study showed that 60 percent of Romanians completed the 8th grade or less; 37 percent completed some form of secondary education; and 3 percent completed university.
 In contrast to these numbers, in some Romani communities 80 to100 percent of the population had no form of education. The study indicated that 27.3 percent of adult Roma (18.6 percent among men and 35.2 percent among women) had never attended school or had attended for only a few years without completing primary education. Only 4.5 percent of Romani adults have attended high school or college.
 According to the study, the situation of Romani children who entered school after the revolution is even worse. The new generation of Roma will have significantly lower levels of education than the old generation and accordingly, fewer opportunities in life. Only about 50 percent of Romani children age 7 to 10 attended school regularly in 1992. The dropout rate increased rapidly from the age of 9. About 40 percent of Romani children age 8 had not attended school at all or had stopped going to school. 

According to Zamfir’s 1996 study, only 0.4 percent of Roma over the age of 16 were in school.
 This raises the question as why Romani children do not attend school. One answer is poverty. The impoverished circumstances that a high number of Romani children live in directly affects their access to education. Romani children living in extreme poverty do not possess the proper clothing, especially during the cold winter months, to attend school. They do not have money to buy school supplies and they do not have transportation to and from school, especially when living in extremely marginalized areas. Nor do they get the proper nutrition necessary to properly focus on school.
 As in other CEE countries, the social and economic situation of Roma in Romania is alarming. Unemployment in the Romani community is nearly 80 percent.
 Almost half of the adult population is without jobs.

The second answer would be the common belief that “Roma do not care about school and education. They do not want to learn.” It is very easy explanation, which does not consider how difficult it is for so many Roma even to access to education. Nor do they consider the hostile environment Roma children might find upon entering school, nor the fact that the family may not have enough money to feed their children

Legislative restrictions provide another answer as to why Romani children to not attend school. According to some sources, the 1995 Law on Education created a “tense atmosphere […] among the members of the minority communities of the country” as it contains “often vague and contradictory minority education components”
, which in fact deny minorities certain rights in education rather than assure them. On the margins of the village of Pintic exists a community of 218 Roma, 68 of whom are children. Though this is not the entire Romani population of the village, like so many other Romani communities in Romania, the level of poverty is extreme, living conditions are squalid and the children do not attend school. There are 25 Roma in this community, not all children, between the ages of 10 and 25 who are illiterate and semi-illiterate: They all expressed a desire to learn to read and write and to learn basic arithmetic. “The semi-illiterate children had already attended primary school for one or two years, but then they had to give it up for different reasons, or they were ex-matriculated because, according to the authorities, they had “surpassed the age of scholarization.” One school remarked though that “[…] the fact that these children were ex-matriculated due to some kind of ministerial or governmental decree. So, we proposed to the school inspectorate in Bistrica County that a literacy class be created which could provide these children and adults with the opportunity to learn”.

Many of the people who are responsible for education refer to a much more elusive “law” which states that children who surpass a school grade by three years or more may not enter that class. Romani children who stop attending school to help their families financially may miss school for several years. According to the Law on Education, children absent from school for three of more years not prohibited from entering again. After this time, when they decide that they can and want to return to school, many Romani children are not allowed back into the class that they should be in.

The 1995 Law on Education Act 84 does specify that children who will be 7-years-old before the end of the calendar year should be enrolled in first grade.
 It also specifies that, in exceptional cases, secondary general education, grades 4 through 8 can be given in the evenings or on an extramural basis to individuals who are more than two years senior to regular aged individuals.
 However, it does not appear to specify that students who surpass the age of schooling by three years should be prohibited from entering school.

The formation of classes for over-aged students often does not happen due to ambiguities inherent in the law. According to the 1995 Law on Education 84, classes may be approved for children who have not completed the first four years of primary school by the time they are 14.
 The word in the text of the law, may, is crucial in that it leaves room for authorities to not create that class. Too often, children are left ignored by authorities and no classes are formed for them.

In Romania, there are presently two options for over-aged students. Either extra classes are formed for them, or they attend what is referred to as “part-time schooling”. If students attend part-time schooling, they are expected to learn at home and come to either a school or another municipal building twice a week where teachers assist them and their homework is checked. They learn basic reading, writing and arithmetic. However, for children who come from poor families or who dropped-out due to difficulties with the school system in the first place, this type of education lacks the necessary discipline and they have a tendency to drop out of school permanently

.

Interpretation of the Romanian Constitution
 and the 1995 Law on Education 84 is a primary reason that a large majority of Romania’s children are undereducated. Both guarantee education for eight years, in that the first eight grades are compulsory for all Romanian citizens.
 In practice, the right to education of thousands of Romani children is violated in that they are not guaranteed education because classes that serve their needs are not formed.

Romani children are easily rejected from school if they do not have legal and official identification cards. Most Roma in Romania do not have official resident papers and identification card.
 The lack of these official documents leads to children from a great many Romani communities being excluded entirely from schooling. The lack of  “official” residency is a result of several factors, the greatest of which being poverty. “Legally, if you don’t have a birth certificate, an ID from your parents and without a full dossier, a child cannot come to school. Teachers and directors of schools try to ask the parents to get these documents to make it easier for the child to be enrolled.”
 

The Identity Card is the determinant factor in going to school. It is a standard practice in many schools at the beginning of the school year before classes begin to conduct a “census” of the children who live in the district of the school who will be attending school. Schools perform this assessment to ensure that enough classes are formed for the coming academic year. Without an Identity Card, the school is not legally bound and cannot officially register the children.
 In some cases, when “illegal parents” send their children to school, the parents have to write a request to the institution. The children of illiterate Roma who do not write such requests to school authorities do not receive an institutional education.

Roma in Romania who live in tents or caravans do not belong to any ”official” settlement. These Roma are left out of statistics and are not “recognized” by the state. “They are indirectly discriminated against because without an Identity Card you cannot send your children to the school, you cannot get a parcel at the post office etc. Many obstacles arise in your life because you cannot get referred to the hospital from your neighbourhood doctor. In fact, without an ID, you do not exist.”
 The Romanian Constitution guarantees in Article 25(2): “Every citizen has the right to establish his domicile or residence anywhere in the country.” However, the reality is that the Romanian state does not guarantee this right to all of its citizens. It guarantees this right to those who have access to jobs and money. Roma who have been excluded from such privileges due to discrimination and forced marginalization do not have this right. The fact is that an official address and an ID are essential for school attendance. Without these, the opportunity for schooling is almost nonexistent. 

The 1995 Law on Education 84 states that special education is provided by the Ministry of Education to pre-school students and students with temporary or permanent physical, mental, sensory, speech, socio-emotional or behavioural disabilities or with associated disabilities for the purpose of instruction as well as their recuperation and social integration.
 The schools such children attend are called Scoala Ajutatoare. Unlike in the Czech Republic and Hungary where an inordinate number of Romani children are represented in these “Special Schools”, before now, no serious investigation into this question has been undertaken in Romania. In order to further investigate the human rights of Roma citizens, such a study is seriously needed.

Clasa Speciala provides another educational forum for children with special needs. These classes fall under Article (41) of the 1995 Law on Education 84, as do the Schola Ajutatore, and are designated for “preschoolers and students with temporary or permanent physical, mental, sensory speech, socio-emotional or behavioural disabilities for the purpose of instruction as well as their recuperation and social integration.” However, the students that attend Clasa Speciala, unlike those that attend Scoala Ajutatore, are “integrated” into ordinary pre-school and school units, or in regular education units.

It is common practice in Romania for education authorities to label all Romani children who come from a poor family as “disabled”. Most often, Romani children are placed into Clasa Speciala, not because they were put before a commission and evaluated with the consent of parents, but because they are Roma and were rejected by the whole community and are therefore designated to a separate class. According to an educational expert, regardless of the systematic testing and screening of the children, the presence of Roma children in special schools is still high. In general, children are evaluated based on three criteria:

· Anatomical, the physical state of the child;

· Social welfare, socially handicapped children; and

· Learning disabilities.

The children are evaluated based on standardized tests, which are “known and used internationally.” One psychologist stated that “In the case of the Gypsies, when a child falls behind in school, it is very easy to label him or her as mentally handicapped without seeing the real reason for the child’s falling behind in the classroom. According to the IQ tests for example, the child’s intelligence is very high, but they are placed in the special classes because the teachers simply don’t know what to do with them.”

This statement indicates that the teachers of Romani children consider the behaviour that Romani children may or may not exhibit “deficient” rather than simply “different”. It is for this reason that they are sent before the commission to be tested for special education, or, sent to a Clasa Speciala which as seen previously, is a place to send children when no one knows what else to do with them.

If children are labelled as “deficient” instead of “different” just because their behaviour does not conform to that expected by the majority, their being sent to special education, whether schools or classes, is based inherently on racial prejudice and bias. 

Beginning in 1992, the Romanian Ministry of Education has undertaken a series of measures related to Roma and education, including affirmative actions to ensure the admission of Roma in university; appointment of inspectors at the district level to monitor Romani education; training teachers in Romani language; development of a Romani language curriculum for the school system; organizing summer camps, and providing supplementary literacy courses for Roma. A department has been established at the University of Bucharest for the study of the Romani language and literature. Research indicates that these efforts notwithstanding, the majority of Romani children in Romania remain significantly hindered in their ability to claim the right to substantive and meaningful education.

As shown above, the access to education of Romani children in Romania is directly linked to their socio-economic status. Moreover, the 1995 Law on Education 84 and the lack of Identity Cards also prevent Romany children from attending school. Though special education and the operation of such a system exists in Romania, it is not the core of the problem in this context

CZECH REPUBLIC  

In the Czech Republic, the Romani population numbers between 250,000 and 300,000, in a total population just over 10 million. Thus, Roma thus constitute between 2.5 percent and 3 percent of the total Czech population. Virtually the entire Romani population on the territory of the Czech Republic was exterminated during the Second World War. As a result, the great majority of Roma living in the Republic today migrated since 1945, or are descendants of migrants, from what was the Slovak territory of Czechoslovakia. “Slovak Roma” either voluntarily migrated, as is the case with an increasing number of Slovak Roma, were forced from long-term settled communities in Slovakia where the first language was overwhelmingly Romanes. In the Czech Republic, Roma were subjected to considerable social change and faced assimilatory pressure, as in neighbouring countries. The result of ideological assimilation is that the numbers of speakers and usage of the Romani language has tended to decline. The third generation of migrant Roma in the Czech Republic are often monolingual.

“The status of Czech elementary and secondary schools was established by the revised 1996 version of the Law on System of Elementary Schools, Secondary Schools and Further Technical Schools.
 Children attend elementary school for nine years; the first level being grades 1 through 5, and the second being grades 6 through 9. Secondary schools, which are not compulsory, vary in length, but the progression to graduation from secondary school normally lasts four years.
 In the Czech Republic, there is a high level of literacy and school attendance.

As in the other CEE countries, Roma in the Czech Republic are generally excluded from the opportunities enjoyed by the non-Romani groups. Czech Roma face discrimination in access to employment, benefits and housing, and experience day-to-day segregation as they are excluded from restaurants, swimming pools, discotheques and other public places. The hostile environment that Czech Roma live in is, unfortunately, deeply entrenched. Fundamental to this exclusion is an effectively segregated education system, which not only prevents contact between Roma and non-Roma from an early age, but by placing the majority of Roma children in schools for children with learning disabilities, they are effectively condemned from an early age to a lifetime of diminished opportunity and self-respect. A student who has attended a special primary school has greatly restricted choices in secondary education compared with a student who has completed mainstream primary school.
 The over-representation of Romani children in special schools shows systemic discrimination in the Czech Republic. Segregation is, in a way, a legitimate action on the part of the government to exclude Roma from mainstream education.  

Of the 5094 schools in the Czech Republic for children aged 6 to15, 462 are special schools for pupils with “intellectuals deficiencies”.
 Unfortunately, there is little statistical evidence to show the over-representation of Romani children in special schools. There is, however, a January 1991 report prepared by Jitka Gjuriava and other members of a working group for Federal Ministry of Work and Social Affairs. 
 Unlike census sources, which deal with the level of education reached by the whole adult population, the report provides information on those students that were attending school at the time. The report covers the 1989-1990 school year, the year before the changes in the Czech Constitution that made official records based upon ethnicity illegal. The report found that of 1,289,766 pupils in primary school (grades 1 through) 9), 28,872 or 2.2 percent were Roma. According to the same report, 46.4 percent of school-aged Romani children were in special schools, compared with only 3.2 percent of school-aged non-Romani children. According to the report, Romani children are thus approximately fifteen times more likely to have been judged to have ‘intellectual deficiencies’. Despite the fact that these figures are 8-years-old that no actions have been taken by Czech authorities regarding Roma in special schools suggests that the proportion of Romani children in special schools in the Czech Republic is the same today. The absence of such statistics has provoked some debate and according to some experts there are some figures about Romani children in the education system.

Section 4 of the School Law 1996 is devoted to “specialized schools, at both the primary and secondary school levels:

“Specialized schools offer, using special educational and teaching methods, means, and forms, education and learning to pupils with mental, sensory or physical handicaps, pupils with speech impediments, pupils with multiple impediments, pupils with behavioural difficulties and sick or weakened pupils placed in hospital care; they prepare these students for integration into work processes and the life of society.”

There are three types of specialized schools in the Czech Republic:

· Specialized primary and secondary schools are provided education for students with physical disabilities, behavioural problems or long-term health problems;

· Special primary schools for student with learning disabilities allow students to enter secondary school level “technical training centres” or “practical schools”;

· Auxiliary schools are available for students who cannot be educated successfully in the other types of special schools. Students attend auxiliary schools for ten years and acquire basic practical and social skills.

Most Romani students in the Czech Republic are found to fall into type of specialized schooling. While many argue that specialized schooling is beneficial because the classes are smaller and more funding is available per student in special schools, Romani children are seriously disadvantaged by being disproportionately placed in special schools. Special schools offer very limited possibilities for further study to students, as enshrined in law. The various types of mainstream secondary schools in the Czech Republic
 offer the possibility of a full school-leaving exam, 
 only accept students from mainstream primary schools. Students attending specialized primary schools will only have the option to attend either technical training centres or practical schools, specifically aimed at special school children:

“ Technical training centres accept pupils who have successfully completed the ninth grade of special school; they prepare students for the performance of professions appropriate to the specific field of instruction. The preparation lasts two to three years. The preparation in technical training centres is completed by successfully passing the final exam.”

Children who have attended a special school will never receive a certificate or diploma from a post-secondary educational institution. University and college are impossible to enter after having attended a special school. The decision of school officials to place Romani children, a violation of the child’s right to education if done in the absence of a proven need and with the permission of the legal guardian, in special schools determines the future path that child’s education. 

The Specialized Schools Decree 1997 lays down the regulation of the allocation of children to special schools. Article 7 of the Decree establishes the process by which a child is placed in a special school. The placement depends upon three factors: The decision of the director of the (destination) special school, the consent of the legal guardian of the child and the opinion of Educational Psychologists Center. While the director makes the final decision, he or she can only place a child outside the mainstream education system with the agreement of the legal guardian: “The placement and transferral of children and pupils into specialized kindergartens and specialized elementary schools, special schools, auxiliary schools and preparatory-level classes is decided by the director of the school, with the agreement of the pupil’s or child’s legal guardian.”
 

In case of Romani children, the consent of the legal guardian that is required by law is often lacking.  Also, in many cases, standardized IQ tests are carried out without any regard to the language spoken by or ethnic background of Romani children. 

There is a general recognition among educational experts that Romani children are seriously over-represented in special schools in the Czech Republic. Educational officials attempt to justify this by the fact that Romani children come from a linguistically, culturally and socially different environment. The failure of Romani parents to provide pre-school and after-school support for their children necessary to enable them to successfully complete their education is not the fault of the state. The rigidity of the Czech education system is another factor in the over-representation of Romani children in special schools. The Czech education system is said to be inflexible and demanding regardless of the special needs of the children, nor does the curriculum does not contain education on minorities and teachers are not knowledgeable about Roma. It is human rights violation where a specific practice, for example psychological tests or the allocation to the special school, is seen to discriminate in intention or in result, and assumptions about the educational needs of Romani children are seen to have been discriminatory.
 

By far, the most offensive and unsubstantiated explanation, generally ignored in the mainstream, is the biological hypothesis that Roma suffer significantly from genetic or inherent intellectual deficiencies. Laura Conway’s “Report on the Status of Romany Education in the Czech Republic” referred to this fact: “Within a growing climate of racial violence and social animosity directed particularly against the Roma minority, authorities, educational ‘experts’ and teachers continue to cite ‘scientific’ claims of widespread genetic defects, social abnormality, criminality and mental retardation to justify the presence of Romany children in special schools without any attempts to substantiate these claims with facts”
 The false assumption that a Romani child with average intelligence is exceptional is a common belief in the Czech Republic.   

Minority education in the Czech Republic is a form of education that is not desired by Roma. Instruction in Romanes and Romani culture and history is completely absent from the national curriculum. There are several reasons why many Romani parents are against Romanes in the school. Firstly, in many cases, Roma believe that the problems of active discrimination and negative stereotypes faced by their children in schools cannot be resolved by Romani language education. Secondly, Romani parents do not see the social and economic utility of speaking Romanes. This is a common situation for speakers of minority languages, whose social viability depends upon their performance in a majority language. Parents see classes or schools in Romanes as an increased form of segregation: It is thought that children who graduated from a Romanes school would not be considered or treated as equals to children who had graduated from a ‘white’ school. 

The demand for minority education it is a legitimate request. On December 18, 1997, the Czech Republic ratified the Framework Convention for the Protection of National Minorities. Article 14 (2) of the Convention states:

“In areas inhabited by persons belonging to national minorities traditionally, or in substantial members, if there is sufficient demand, the parties shall endeavour to ensure, as far as possible and within the framework of their education systems, that persons belonging to these majorities have adequate opportunities for being taught the minority language or receiving instruction in this language.” 

In the Czech Republic, there are two main state sponsored projects to improve the educational record of Romani pupils. There are the preparatory year project and the programme of Roma teaching assistants. Any school may set up a so- called “zero-year” to provide a pre-school introduction to the educational environment, nominally aimed at “socially handicapped” or ”socially weak” children, but in practice, such classes are directed at Romani children. The teaching assistant programme originated under a similar auspice: That the unfamiliarity and foreignness of the school environment to Romani children must be broken down. Under the programme, Romani assistants co-teach in primary school classes, acting as linguistic and cultural translators for Romani children.

According to educational experts there are a number of problems with both projects. Firstly, the projects are dependent upon the host school making a request for them, and allocating the funds received appropriately. Secondly, the state has not provided adequate instruction to schools on the proper implementation of the projects. For example, the collapse of the so-called “zero-year” programme in some schools due to inadequate communication with Romani parents. Thirdly, these projects when merely tacked onto existing primary systems may not go far enough. 

There have been two civic initiatives in the Czech Republic, which are entirely private schools for Roma:

· Roma Social and Legal Secondary School in the Central Bohemian town of Kolin: The aim of the school is to provide Romani students with qualifications that will enable them to work in the government sector as social workers. Funding for the school comes entirely from private sources, partly from international sponsors and partly from private sponsors (mainly Roma) in the Czech Republic.

· Premysl Pitter School in Ostrava: Operated by Ms Helena Balabanova, a former special school teacher who piloted the “zero-years” and Romani teaching assistant projects, micro-classes and syllabus restructuring IN MAINSTREAM??? schools. The school employs Romani teaching assistants to work alongside teachers, as well as social workers responsible for maintaining ties between the school and the students’ families.   

BULGARIA

In Bulgaria, there is no precise and comprehensive official statistical data on ethnic minorities. The only official source of demographic data is the most recent Population and Housing Census, conducted in 1992. According to the census, the total population of Bulgaria 8,487,317.
 According to the census, the Romani population in Bulgaria numbers 313,396.

This information should not be taken to be precise and comprehensive for a number of reasons. Imperfect methods employed in taking the census lead to discrepancies in the data. Such discrepancies are, in general, especially striking for Roma. The disparity between the number of Roma that openly declare their ethnicity and those that do not is a widespread phenomenon that exists across national borders. Many Roma choose not declare their ethnic identity, usually due to the negative stereotype associated with being Romani, as well as the violence and discriminate such a declaration could lead to. According to various civic organizations, a realistic estimate of the Romani population in Bulgaria would be between 700,000 and 800.000. 

The age structure of the two dominant minorities in Bulgaria, Turks and Roma, reveals a very significant characteristic feature — the higher number of children and young people among Turks and Roma compared to that among the ethnic Bulgarian population. According to the 1992 census, 12 percent of Bulgarians were under the age of nine. The corresponding numbers for Turks and Roma were 16.8 percent and 25.4 percent respectively.
 Demographic characteristics of the Roma minority in Bulgaria must be considered in the preparation of new educational strategies, as the relative share of school children from this minority will obviously grow in the future.

According to official census data, in Bulgaria, the level of education of the Turk and Roma minority groups is as follows: 2,798 Turks and 464 Roma possess a university education out of a possible 619,294 people. 5,523 Turks and 274 Roma possess a college education out of a possible 266,907 people. 73,527 Turks and 8,514 Roma possess secondary school education out of a possible 1,309,585 people. 69,497 Bulgarians, 52,599 Turks and 28,897 Roma are completely illiterate.

The data clearly demonstrates that the level of education of Roma is below the average for the country.  Romani leaders state that the reasons for the low levels of educational attainment among Roma in Bulgaria are complex. To a certain extent, they are related to the unequal status of Roma in Bulgarian society, but there are other important factors at play, which vary in influence. These include the following:

· Ineffective and outdated teaching methods for minority children in an education system that has, so far, been mono-ethnic (Bulgarian) and is intended for the needs of an ethno-national state;

· Lack of consideration for the minorities in principle and determining the teaching methods to be employed in the current education system;

· Lack of consideration for their ethnic and cultural specifics, and for the different levels of bilingualism;

· Widespread and persistent negative attitude toward Roma in Bulgarian society, which is often reflected in the attitude towards Romani children in Bulgarian schools;

· Specific peculiarities in the ethnic, cultural and religious characteristics of the Roma minority which determine their different values, and especially their attitude towards education;

· The hardship during the period of transition from communism and the economic crisis which impacted the social and economic situation of Roma and in turn hinders the access of their children to school. 

Unfortunately, in many cases the above-mentioned government programmes and NGO projects are seen as a solution for the problems Roma face in educational in Bulgaria. Many times the focus is on the distribution of free breakfast or shoes for Romani children and not automatically results in a higher quality of education, even if they yield a higher school attendance.

One of the important issues specifically related to the quality of education for Romani children is that of so-called “Gypsy schools”. These schools have predominantly or exclusively Romani children, and the learning conditions in such schools and the quality of education offered are considerably less than that of mainstream schools in Bulgaria. Gypsy schools were built in the 1940 and 1950s in segregated Romani neighbourhoods. At the time, they had a positive influence on the education of Romani children in that it was the first time that Roma had received formal schooling.

However, over the years, the quality of education in these schools suffered a drastic decline. In particular, during the 1970s and 1980s with the breaking up the school system into differentiated parts, such schools began to deteriorate. The official policy of the Bulgarian government was to gather all Romani children into Gypsy schools. Some of the schools were given the special status of primary schools with specialized labour-focused education at the expense of general education.   According to the Ministry of Education and Science (MES), in 1991 there were thirty-one such schools with 17,800 children and another seventy-seven schools that were euphemistically defined, in the terminology of the past socialist era, as schools for children with a “lower level of lifestyle and culture.” In 1992, the MES cancelled the special status of labour schools and introduced the national curriculum. However, due to the lack of any ministerial backing, the absence of new teachers, the reluctance to invest resources and a general disinterest on the part of the population, the educational environment has remained unchanged.

Many Romani children transferred to so-called special schools in Bulgaria. According to the MES, as of December 31, 1997, there were 299 special schools in Bulgaria. Special schools were broken down into educational boarding schools, social-pedagogical boarding schools, homes for children and youth (orphans or children temporarily abandoned by their parents), schools for mentally handicapped children, schools for the speech impaired, and schools for children with health problems. A total of 27,148 children attend special schools, with the highest percentage being in schools for the mentally handicapped (34 percent in eighty-five schools), and homes for children and youth (25.5 percent in eighty-seven homes), which together accommodate more than half of these children.

The majority of children in special schools are from minority groups; most of them from marginalized Romani communities.
. The unclear legal status of special schools and the complicated mechanisms of their financial support brought about by the transition from communism determine the extremely hard living conditions of students. For example, pre and post 1989 laws and ordnances often overlap making it difficult to locate where responsibility lies for issues such as payment for school maintenance. It has often resulted in the situation whereby both municipal and state budgets have evaded payments for basic resources for a given school. 

Officially, there are certain procedures for deciding which children should attend schools for the mentally handicapped. According to existing legislation, the decision must be made by a special committee — consisting of a psychologist, an educator and the child’s teacher — elected by the regional educational office, or by issuing of a medical certificate attesting to the child’s psychological status. In reality, the majority of Romani children are sent to such schools based on racial discrimination or parental request because of the food programs offered in such schools.
 

In Bulgaria, the NGO sector is one of the most dynamic elements in the education of Roma. It generates new ideas on many aspects of Bulgarian public life. The NGO sector has often taken upon the duties and responsibilities of the state in Bulgaria. The civic sector has been instrumental in the development of discussion about the education of the Roma minority. 

Following a long series of negotiations, in April 1999, with the support of a number of international institutions, a number of Romani NGOs obliged the Government to accept their own Framework Programme for Equal Integration of Roma in Bulgarian Social Life. The Framework Programme envisages desegregation as a priority for the state. Despite the adoption of the Framework Program by the government, to date, no concrete action to implement the program has been taken. In Bulgaria, grass roots organisations have been the driving force behind desegregation in education.

In September 2000, approximately 300 Romani children from the Romani neighbourhood of Vidin, Bulgaria, started the school year by being bussed to one of the six mixed regular schools in the town. The Vidin-based NGO DROM initiated the program for equal access of Romani children to education. This program has been a major challenge to the pattern of continued educational segregation of Romani children in Bulgaria.
 The successful implementation of the Vidin program, which today includes some 460 Romani children, has prompted a discussion about implementing it throughout Bulgaria. 

Some argue against the desegregation project in Bulgaria, namely because “Romani children are taken to the hostile majority environment which weakens the self-esteem of children. Educational experts have stated that this is not an educational program which would improve the quality of education rather as a human rights political action to bring attention to the issue.”

In reviewing the NGO sector’s major education projects targeting Romani children, one of the main concerns is that how to incorporate the various educational projects into the state education system. One of the most successful projects is under the umbrella of the Open Society Fund’s Step-by-Step Programme, which has been implemented in rapid succession since early 1990s. Romani teaching assistants are also important in the ongoing projects of the Creating Effective Grassroots Alternatives (CEGA) Foundation in many towns and villages. The Catholic Remedial Services Projects is also directed towards encouraging participation of the Romani and Turkish communities in the education of their children. It includes the participation of community members on the school boards of trustees, which will be registered as juridical bodies according to the new legislature. 

CHAPTER TWO

In the last few years, a number of educational initiatives have been undertaken in CEE with alternative approaches mainly focusing on providing to secondary school education for Romani children. Very few of the initiatives directly address the participation of Roma in post-secondary education. 

The number of Roma with post-secondary diplomas in the countries examined in the previous chapter is minuscule. Those Roma who have graduated from college or university have taken it upon themselves to work to increase the level of and support Romani participation in post-secondary education. In the younger generation of Romani leaders are Roma who attended university with the assistance of government programs or NGO’s scholarship programs aimed at enabling Roma to obtain advanced degrees. These range from the use of quotas to the provision of scholarship. 

The Soros Foundation Network mainly established the scholarship program for Romani students and after some time, some CEE governments partially adopted the program. In 2001, the Open Society Institute (OSI) announced a new scholarship program called the Roma Memorial University Scholarship Program, available to Romani students at the university level. The funds for this memorial program derive from gold looted by the Nazis during World War II and held by the Allied powers since then.  A portion of the funds from the gold was allocated for Roma. These funds are supplemented by OSI. Scholarship winners must come from Bulgaria, Czech Republic, Hungary, Macedonia, Romania, Slovakia or Serbia. Preference will be given to those studying humanities or social sciences – economics, political science, journalism, sociology – or medicine, public health, computer sciences and urban planning.  

The selection committee for the Scholarship Program consists of three Roma from different CEE countries. Final selection of the committee is decided with input from the national foundations of the Soros network. Those who receive scholarships under this program are ineligible for Roma Holocaust Memorial Scholarships. European Roma seeking scholarships in law and public administration can apply to the European Roma Rights Center, based in Budapest.

Since 1993 in Romania, to ensure places for Roma in public universities, the government set places aside specifically for Romani students. The program started with ten reserved spaces for Romani students at the public university of social work in Bucharest. In 2000, the program had expanded to potentially include some 150 to 200 Romani students. The failure of this system is that not that every reserved place will be taken by Roma. The applicants must still pass an entrance exam, but the program increase the likelihood of Romani students to attend university. Besides the quota system in Romania, in 2000 almost 150 Romani students received scholarships from the Open Society Foundation Romania

Another approach has been to provide preparatory classes and scholarships to enable Romani students to qualify for and attend university. According to the Hungarian Government, almost 200 Romani university students received scholarships in 2001 and there is a political will to increase the state budget for scholarships for Romani students.
   

The American University in Bulgaria, sponsored by the Open Society Foundation Sofia provides a different example. For several years, the Foundation funded approximately 30 Romani students to attend a one-year program at the university. Participants in the program studied English, computer skills, and other subjects thought to be beneficial in preparing them for post-secondary education.

There exists a range of opinions about the most effective approach to increase the number of Romani students at university level, but there is a common view on the importance of this goal. Beyond qualifying Romani graduates for professional employment, their graduation from university is seen by many activists as the emergence of effective professional leadership for Roma. We believe that Roma university graduates will be can helpful to the young generation of Roma in contributing to their academic accomplishment and strengthening their self-confidence. 

An estimated 500 to 600 Roma are presently attending post-secondary education institutions in CEE under the aforementioned scholarship programmes, specifically designed for Roma.

Background research on the Roma higher educational support program Romaversitas

The Romaversitas program was initiated by the Foundation for Roma Civil Rights in Hungary in 1996. By 2001, it had become an independent organisation called the Romaversitas Foundation. The primary purpose of research conducted on Romaversitas was to find best practices for the expansion of the program into other CEE countries that have a need for such a program. The extension of the Romaversitas program is desired, because this program Romani participants in the program not only receive financial support, but also substantial academic and mental support also.
Methodology

The impact of the Romaversitas was assessed through over 90 structured in-depth interviews with Romaversitas students, non-Romaversitas students and tutors in the program. The research sample consisted of 30 current fellows and alumni of Romaversitas and 30 Romani university students who did not participate in Romaversitas. The control group were designed based on the similarity of the students both in and out of Romaversitas. In-depth interviews were structured on the following areas:

· Family background, including education of the parents, family status (divorced, single mother, complete,), number of siblings and their level of education and attitude of the family towards the students education; 

· School Career, including attendance of kindergarten, primary and secondary school, experience with teachers and classmates, obstacles faced by the student during his or her studies, successes in the students studied and in which field, who was the student’s role model and why, did the student have Romani and/or non-Romani friends, was the friends Romani ethnicity important, why did the student choose their faculty, did the student a plan to continue with studies or possible obstacles to getting a M.A. or PhD;

· Identity, including how the student felt about his or her identity, what are the advantages and disadvantages of it, what negative and/or positive experiences did the student have regarding his or her Romani identity. 

· Romaversitas students were additionally asked what impact the program made on their studies, what advantages/disadvantages did the program offer, strengths/weaknesses of the program and any suggested changes and why?

· Non-Romaversitas students were additionally asked what support they needed to complete their degree. 

Besides the student groups, the assessor also conducted short interviews with Romaversitas’s tutors. They were asked to speak about the substance of their tutorship. A number of documents, the evaluations by students and tutors were incorporated, as well as the funding charter of the Romaversitas program.

The Key Results:

The Romaversitas students in the research , their social characteristic was almost a same as for the non-Romaversitas student. The selection was made based on similarities with the pilot group. Therefore the research wont make a comparison regarding their family background, school career, and identity, but it will be drawn a comparison related to their higher education.

Age:

The students who are between 25-30 they are the dominant age group in the program. ( See Appendix A)  Comparing with the mainstream university student body where the majority is younger. Usually, the majority students in the age 25 they already have their first degree. 

The Roma students tend to start their higher education later for various reasons, which could have an advantage and disadvantage part as well. The advantage could be the maturity of the Roma students, especially for those who study social sciences the greater experience can lead for a better understanding of social problems. The disadvantage part is that the Roma students will be always behind regarding educational achievements.  

Family Status:

30 %of them already have a child and 70% are single. Those who have a child 46,6% of them have a Roma and 53,3% of them have a non-Roma partner. The education of their partner 66,6% has a less education and 33,3% has a same level of education. According to the research those who live together with non-Roma partner they never had a serious conflict based on their ethnicity. The parenthood mutually welcomed the Roma and non-Roma partner. 

Parents Background:

Concerning the parent's education, one of the most important points that these students all of them are belong to the "first generation intellectual". They had no one in their family who would have a university degree or would have offer an "intellectual model".

 46,6% of the students whose parents education beyond the 8 elementary grade and 43,3% are whose finished eight grade and 6,6% of them who finished vocational school and 3,3% of them finished grammar school.

90% of the students who's in families have at least one disabled and retired person. In every family one of the most stable income is the student's stipend. The parent's socio-economic status is very poor according to the interviews. 

Remarkable that more than 30 % of the students were raised in orphanage, where they got encouraged to study at the high-school and later at the university. Most of them study in Art School.

Place of Birth:

It is very characteristic that 80% of the students are coming from a Roma neighborhood and only 20 % of them were living in the integrated non-Roma neighborhood. These numbers are indicate that most of them were send to the "Roma neighborhood school", which have a lower impact on the further education and the quality of the education is worst than in the other non-Roma school.

In the 2001/2002 academic year 44,1 % of the students are coming from villages and 29,4% from the capital and 26,5 % from towns. This kind of division is very characteristic in every previous academic year too. The great majority of the students coming from a very disadvantaged area, where the possibilty to get secondary and higher education much more limited compare with those who raised in Budapest or bigger towns.(See Appendix)

School Carrier:

The Romaversitas students had a different school career, which can be classified in a following way:

 1. Linear school career, when the student after elementary school can go to high school and after immediately get into the higher education. 20% of the students, who were able to get into higher education in this way.

2. Interrupted school career, when students after elementary school can go to high school but after wont continue with the higher education because of various reasons. Many of them referred to their lack of confidence to apply to the university or lack of financial support, therefore they went to work few years and after that they were applied to the university. 63,3% of the students who were choose in this way to get into the higher education.

3.In a roundabout way career, when students make a detour and after elementary school they can get into the vocational school and after they start to work. After during their work period they study in the high school in part time, and afterwards they can get into the university. This is the longest way and the most difficult. 16,6% of the students, who were using this way to get into the university.  

Moreover in every academic year students who were study social science (sociology, social policy, pedagogy, political science, law, economy., etc) were over-represented comparing student who were study natural science or student in the faculty of arts and humanities or who were enrolled in arts college.

Motivation

Almost all the students were mention that during their studies none of the teacher believed that they would go to the university.  Most of them wanted to go to the university because they wanted to prove their capability and show to the non-Roma that they are equal to them.

The main findings between the Romaversitas and the non-Romaversitas students the degree of their commitment towards their own community.

 60% of the non-Romaversitas students believe the scholarship itself is not enough. 

One of the most important point which was made by the Romaversitas students the fact that they are getting scholarship not just based upon their identity, rather there is high expectation toward them. Most of them benefited by the tutorial and scholarship programs, which were offered by the Romaversitas. On the scale the first was the outstanding scholarship, tutorial program and the community building part. 

Network :

Around 80% of the students has at least one very good non-Roma friend and many of them living together with non-Roma peers. So, the university the diverse open community gives an opportunity for Roma students to integrate into the mainstream students budy.

 I. Background of the program:
  The Romaversitas program was initiated by the Foundation for Roma Civil Rights in 1996 and by 2001 it became an independent organization, which called “ Romaversitas Foundation”. 

    In 1996 the program was launched in order to support Romani students attending institutions of higher education. One of the goals have been to foster a strong identity for Romani intellectuals and young leaders within the newly emerging civil society. The basic assumption was, without significant number of highly educated Roma wont have a real structural change in the society.  Proportional Roma participation is essential in policy-and decision making, without them many initiatives remain superficial and serve the existing power structure 

The creation of the Romaversitas program was motivated by the sociological fact that the level of education of Roma has historically been low across Europe. Despite the achievements in reducing literacy and increasing school participation, the efforts undertaken during the socialist era set up the foundation for inequities and presumably build up several obstacles to get into higher education. 

The Roma participation in higher education is very low. According to the representative survey in 1993-94, in all the older age groups ( 60-64,55-59, 50-54, 45-49, 40-44, 35-39 and 30-34) the rate  of those who have a university degree is 1%, while in the 25-29 age group the rate is 0.6%.

In Central and Eastern Europe in higher education historically the professor-student relationship is usually impersonal and restricted to the fulfillment of certain tasks. Hence students become irresolute, and could become lonely, which may result in an early drop out from the higher educational institution. First year student are at the highest risk. One of the aims of the program is to prevent Romany students from dropping out from the higher education.

   The program attempted to provide quality, accessible higher education support to a small selected number of talented Roma university populations which has been educationally in a disadvantaged situation comparing with their non-Roma peers.

The Romaversitas adopted the "Budapest Invisible College" structure, which is designed for a different target group for the most talented highly educated students. The Invisible College was design at the beginning of 1990s by the most progressive- liberal intellectuals. Their students are much more educated, they speaks several languages, publishing articles and presumably their students do not have a such a difficult social-economical background. 

II. Program structure: 

The Romaversitas has the following components:

Admission:
· Any Romany student may apply from any Hungarian higher educational institution that has completed at least two academic years. They have to submit their curriculum vitae, letter of interest and the copy of their university transcript. The Selection Committe consist of the Board of  the Directors and the Students Representatives, who will select the students.

· Any Romany student admitted who successfully passes the admission exam, which has written and oral component. Each student has a tailored question on the exam mainly, which refer to their study and their field of interest. 

· Tutorial system

· If the student fulfilled the requirement and passed the exam than he/she can start to work with their tutor who can be identified by the student or can be identified with the help of the program director according to the student field of interest.

· Between tutor and student there is a tutorial agreement which lay dawn the actual aims and tasks, which are undertaken by students, according to their personal capacity. The system demands a high level of commitment, from student and from tutors as well. There is an other contract between the Romaversitas and the student who is defines the tasks and duties of the program and students for a semester. Each student has own personal contract with the program.

· Students get an outstanding scholarship from the program and tutors are paid for their commitment as well.

· End of the semester each student achievement is overviewed and evaluated by the directors of the program according to their personal contract. 

· Those students who fulfill the requirements can continue the next semester but those who were not able to achieve that task, which were in their personal contract or failed an exam they wont get a scholarship in the next term. Some cases they can remain in the program they can get tutors or they can use the Romaversitas facilities but they can not get a stipend.

· End of the semester each student has to submit a narrative report on their academic work and evaluation about his/her tutor.

· End of the semester the tutor has to write an evaluation about his/her work with the students and suggesting further steps.

· 2.Open lectures programe:
· This is the oldest element of the program, which offer a possibility to discusse social political and economical issues for Roma and non-Roma and even  those who are not in the Romaversitas program but interested to attend.

· Through the open lectures program we assist to form the new generation of Romani intellectuals with non-Roma peer alliance. Students who otherwise would not be exposed to their opinions have an exceptional opportunity, and can also engage in question/answer sessions. In this way, the future Romani intelligentsia is nourished and challenged.  

· Key Hungarian social scientists and intellectuals who stimulate the thoughts of the students give lectures.

· 3. Summer University Program 

· The Summer University program gives an opportunity for the Romaversitas students to assemble and give more comprehensive academic knowledge on Roma issues in Europe.
· The key component of the program to invite Roma grass-roots activists to introduce their work and strengthening the students commitment towards their own community

· It is considered to be high priority in the program that student should be and remain sensitive to resolve problems of their own ethnic group and that they should be active and innovative actor in the social an political development in Hungary.
· 4. Computer and Foreign Language Courses

·  In the higher education the knowledge of the English language is essential. It is veichle for  academic research and participation on conferences in abroad Furthermore, in most higher education institutions one of the requirement to have medium level language certficate to obtain a diploma. Therefore, the program pay a special attention to foreign language learning. It provide financial support to study a foreign languages. The basic aim of the program is to obtain a medium or advanced level of language certification.
· The students can get financial support to cover their computer courses and foreign language courses. The English language has a priority and besides French, German and Spanish. These courses are obligatory

.

· The program  organize and offer courses on Romany language as well, which are optional for students. 

· The students can study foreign languages and computer literacy individually in the city where their schools are located.

· The Romaversitas organize the Computer SPSS workshop, mainly for students who study sociological survey.

· 5. Film Club

· The Film Club was initiated by one of the students who studied at the Film Academy. In this year the program will be modified instead of organizing events the students will have a possibility to get a monthly card to watch any film according to their interest. In 2002 the Romaversitas will introduce a theater card as well, which can be used by students.  

· 6. Self Development Program :

· The self-developmental program was initiated by one of the ex-program director, who psychologist by herself and recognize the necessity of such programs amongst the students.
· Due to the lack of intellectual patterns and role-models, when Romani students drop out at the beginning of their higher educational studies  and wont become an intellectual. This phenomenon is highly influenced by social, cultural factors  and sometimes by the discriminatory practice. Consequently, the fundamental aim of the training is the strengthening the students psychological and mental state.
· The workshp helps students to resolve the potential inferiority complex of the social stigmatization and prevents the blocking mechanisms. 

· The program greatly contribute for the self-acceptance, and strengthens the self-esteem.

· 7. Student Advisory Program:

· At the moment this part of the program  working on a very limited way, but in the next few years it will be expanded

· The recipe for being successful is to acquire skills that higher education might not provide. Therefore, the program offer the Carrier Planning Training for students. The program include information and access to job and study databases and helps students in finding Hungarian and international study opportunities, scholarships, research grants, etc. in their fields of study. Simultaneously, the tasks of the co-ordinator include the assistance in the management of the students’ academic carrier (i.e. support in publishing and conference participation).

· Helping students in acquiring additional skills  such as active learning, academic reading and writing.

· Helping students in adapting to university environment.

· Assisting students in the successful fulfillment of their studies.

· The Carrier Planning Training improving human values and managerial skills; Students learn the self-management techniques; Acquiring communication, co-operation, negotiation techniques, stress-solving techniques. Learning time management; 

· 8. Library, Computer Lab:

· The Romaversitas program started to build up a library for the students and at the moment they have a very limited access to  computer, Internet and xerox. 

· In the next coming years the program would like to improve the library and computer lab that it should be a good study place not just for the Romaversitas students rather offer a possibility for the high school.roma students too.

· 9. Financial Support

· stipend 100USD/month

· Social benefits. Students can get social benefits during the summer time, when they don’t get scholarship, based on personal application.

· Housing allowance, every student can get 20USD

· Travel allowance. Students can apply who are not based in Budapest, but necessary to travel

· Book allowance, every students can get 100USD/year for books

III. The Program Development:  

Between 1996-1998 the Romaversitas was operated on a very limited basis, they had only the summer university and the open lectures programs.  

In February 1998, Romaversitas appointed a full time director. The program was given a grant by the Soros Foundation Hungary, which was a mile stone in the life of the Program and enabled it to launch the tutorial part of the project. From this time on, continuous support from the Soros Foundation Hungary and the OSI Higher Education Support Program (HESP) contributed to the development and successful management of the Program to an invaluable extent. 

In the 1997/1998 academic year, the Romaversitas Invisible College was established with twelve students and twelve tutors. Open lectures became regular (one full day program per month) and also the Summer University was implemented. 

 In 1998/1999 school year the program was offering 20 scholarship with tutors and continued to organize a monthly Open University inviting Roma and non-Roma guest speakers. In this year the program started to organize Film Club initiated by one of the Student who were study at the Film Academy. 

They started a Self-development program four times in this school year, which consisted of the following parts; personality development workshop, psychological group sessions, carrier planning program, study-advising workshop. In this school year was launched the language and computer courses as well.

In 1999/2000-school year the program was offering 30 scholarship with tutors and they were continue all the existing programs.  

In 2000/2001 academic year was offering also 30 scholarship with tutors and they were running all the existing programs and this year they start to set up a library and the program was moved in a new building.

In 2001/2002 academic year was 34 scholarship with tutors.( See Table I.)

.

CONCLUSION:

Appendix A : Age group division amongst students

Above 35
6,6%

30-35
23,3%

30-25
40%

20-25
13,3%

Appendix B : Motivation to work with Roma community

SCALE
ROMAVERSITAS STUDENTS
NON-ROMAVERSITAS STUDENTS

Surely wants to work for their community after the work
60%
40%

Maybe
33,3%
36,6%

Not at all
6,6%
23,3%

Appendix B: Number of Students in the Romaversitas
School year
Number of applicants
Total sudents
Drop out 
Graduated

1997/1998
54
12
-
2

1998/1999
29
20
2
2

1999/2000
54
30
2
2

2000/2001
23
34
2
10

2001/2002
35
34
-


 The division amongst the different faculties was the following in 2001/2002.( See Table II.)  

Appendix C: The Division amongst the Different Faculties
School year
Total Students
Faculty of Arts and Humanities
 Faculty of Social Science
Faculty of Natural Science
Art School

1997/1998
12
3
4
2
3

1998/1999
20
5
7
3
5

1999/2000
30
8
12
5
5

2000/2001
30
9
15
3
3

Appendix D: In 2001/2002 Academic Year, Detailed division of students; according to place of the university, faculty, residence of the student, county

Name of the Institute
Year
Faculty
Type of Residence
County

ELTE Szociológiai Intézet
V
Social-Policy
Budapest 
Budapest

ELTE

Teacher Training College, Budapest
IV
Hungarian Language andLiterature
Budapest
Budapest

Hangarian Academy of Fine of Arts, Budapest
III
Graphic-designer
Tiszadob
 Szabolcs-Szatmár Bereg

Debrecen, University of Faculty of Arts and Humanities
V
History-Polish
Debrecen 
Hajdú –Bihar 

Szeged, University of Arts and Humanities
IV
Communication
Pétervására
Heves

Wesley János Theology
II
Social-Policy
Budapest
Pesr

University of Miskolc, Faculty of Social Science
III
Hungarian Language and Literature
Bátonyterenye 
Nógrád

ELTE Institute of Sociology 
I
Social-Policy
Ötvöskónyi 
Somogy

Tessedik Sámuel Főiskola Agricultural College.
IV
Enviromentalist
Balatonföldvár. 


Somogy

ELTE University of Faculty of Arts and Humanities, Budapest
IV
Archeology
Kömlő 
Heves

Wesley János Theology
IV 
Social-Policy
Csongrád 
Csongrád

ELTE Institute of Sociology
II
Social work
Harsány
Borsod-Abaúj-Zemplén

Pécs, University of  Faculty of  Social Science
III
Sociology
Krasznokvajda 
Borsod-Abaúj-Zemplén 

Budapest University of Tecnological
IV 
Electrical Engineer 
Budapest


Budapest

Kossuth Lajos University of Faculty of  Health, Debrecen
III
Health visitor                    
Nyíregyháza 
Szabolcs-Szatmár-Bereg

ELTE  Institute of Socilogy
II
Social-policy
Csobánka 
Nográd

College of Buddhism
IV
Religion
Pécs.
Baranya

Miskolci , University Faculty of Arts of Humanities
III
Philosophy
Szendrőlád 
Borsod-Abaúj-Zemplén

ELTE Institute of Sociology
II
Social-Policy
Tabajd
Fejér

Juhász Gyula Teacher Training College, Szeged
IV
Cultural-manager
Erdőkertes 
Pest

ELTE Teacher Training College, Budapest

English
Debrecen 
Hajdú –Bihar

Wesly János Theology
II
Social work
Erdőkertes 
Pest

Pázmány Péter  University of Chatolic
I
Law
Budapest
Budapest

Miskolci University of Faculty of Arts and Humanities
V
Philosophy
Miskolc 
Borsod-Abaúj-Zemplén

Kaposvári  University, Teacher Training College
IV
Teacher


Kétújfalu 
Baranya

ELTE Faculty of Arts and Humanities


IV

III
Philosophy and Drama
Budapest
Budapest

ELTE Institute of Sociology
III
Social-Policy
Ároktő 
Borsod-Abaúj-Zemplén

ELTE Institute of Sociology
III
Social-Policy
Fadd 
Tolna

ELTE Institute of Sociology
III
Social-Policy
Miskolc 
Borsod-Abaúj-Zemplén

Károli Gáspár University of Protestant
II
Psychologi
Budapest
Budapest

Károly Gáspár University of Protestant
IV
History
Budapest
Budapest

Pécsi University Faculty of Economic
I
Manager
Budapest
Budapest

Liszt Ferenc Academy of Music
V
Violin
Budapest 
Budapest

Appendix E: 2001/2002 Academic Year, Division of Student according to their faculties
Faculty
Number of Students

Social work
4

Social policy
8

Sociology
1

Philosophy
3

Graphic-designer
1

Cultural-manager
1

Electronic  Engineer
1

Archelogy
1

Enviromentalist
1

Health Visitor
1

Teacher
1

Law
1

English
1

Religion
1

Hungarian Language and Literature
2

History
2

Manager
1

Violin
1

Psychology
1

Communication
1

Appendix F: Division According to the Students Residents in 2001/2002
Type of Residence
Number
%





Village
15
44,1

Budapest ( Capital)
10
29,4

Town
9
26,5





Total
34
100
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