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 Action Research as Professional Work and as a Research Strategy at Schoolwork 

1. Introduction
This  paper distinguishes between action research identified within the professional field and action research as a research strategy.  Both are very similar. The main difference is action research as professional work, does not have the same claim on documentation and publication. 

As a bridge, which links theory and practice, action research has offered new strategic tools, both for researchers and practitioners. Particularly the growth of information technology and continual development everywhere in societies has created among professionals the need to rapidly respond to growing  challenges at work and in production. Changes in our working life have to resonate from education and school.  Approaches like action research have become a strong, potential token both for practitioners and researchers in education.   

 Lawrence Stenhouse´s (1975) arguments for building professional communities in schools, and Donald Schön´s (1984) advocation of an alternative approach to research on practices, peer review and critical inquiries are one of the most important historical grounds for the launching of action research in the schooling sector. To study it, one would have to create an alternative to everyday practice and to develop them, uncharacteristic of school culture before. Action research has meant one kind of revolution in pedagogy and at schools in all levels from  kindergardens to universities.  

2. History of Action Research 
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The origins of action research are unclear within literature.  Despite the clouded origins of action research, Kurt Lewin, in the mid 1940s constructed a theory of action research, which described action research as "proceeding in a spiral of steps, each of which is composed of planning, action and the evaluation of the result of action" (Kemmis and McTaggert 1990:8). Lewin argued that in order to "understand and change certain social practices, social scientists have to include practitioners from the real social world in all phases of inquiry" (McKernan 1991:10). This construction of action research theory by Lewin made action research a method of acceptable inquiry. (Masters 1995,1) 


3. Definitions of Action Research 
According to Masters (1995, 2-3) there are many definitions for action research. She highlighted three of them: a "systemic inquiry that is collective, collaborative, self‑reflective, critical and undertaken by participants in the inquiry" (McCutcheon and Jung 1990:148). "a form of collective self‑reflective inquiry undertaken by participants in social situations in order to improve the rationality and justice of their own social or educational practices, as well as their understanding of these practices and the situations in which these practices are carried out" (Kemmis and McTaggert 1990:5). "action research aims to contribute both to the practical concerns of people in an immediate problematic situation and to the goals of social science by joint collaboration within a mutually acceptable ethical framework" (Rapoport 1970:499 as cited in McKernan 1991:4).

Within all these definitions there are four basic themes: empowerment of participants, collaboration through participation, acquisition of knowledge; and social change. The process that the researcher goes through to achieve these themes is a spiral of action research cycles consisting of four major phrases: planning, acting, observing and reflecting. 

4. Types of Action Research
Three modes of action research have been discussed: technical, practical, and emancipatory (Grundy (1988:353)). McCutcheon and Jurg (1990:145‑147) talks about three perspectives of action research: a positivist, an interpretivist  and a critical science one. Kurtakko´s (1994) classification is very similar. He put action researches  to three categories. technical, interactive and emancipatory. 
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Type 1: Technical Action ResearchTC  \l 2 "Type 1\: Technical Action Research"

The underlying goal of the researcher in this approach is to test a particular intervention based on a pre‑specified theoretical framework, the nature of the collaboration between the researcher and the practitioner is technical and facilitatory. The researcher identifies the problem and a specific intervention, then the practitioner is involved and they agree to facilitate with the implementation of the intervention. (Holter and Schwartz‑Barcott 1993:301). The communication flow within this type of research is primarily between the facilitator and the group, so that the ideas may be communicated to the group (Grundy 1982:360).
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Type 2: Interactive Action ResearchTC  \l 2 "Type 2\: Interactive Action Research"

In this type of action research project the researcher and the practitioners come together to identify potential problems, their underlying causes and possible interventions (Holter et al 1993:301). The problem is defined after dialogue with the researcher and the practitioner and a mutual  understanding is reached. This type has even been called practical and/or pedagogical because of this action research seeks to improve practice through the application of the personal wisdom of the participants"  (Grundy, 1982: 357). The communication flow in this type of action research must be unimpaired between each member of the group and the facilitator. (Grundy 1982:360)
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Type 3: Emancipatory Action ResearchTC  \l 2 "Type 3\: Emancipatory Action Research"

This type of  action research "promotes emancipatory praxis among the participating practitioners; that is, it promotes a critical consciousness which exhibits itself in political as well as practical action to promote change." (Grundy 1987:154) There are two goals for the researcher using this approach, one is to increase the closeness between the actual problems encountered by practitioners in a specific setting and the theory used to explain and resolve the problem. The second goal, which goes beyond that of the other two approaches, is to assist practitioners in identifying and making explicit fundamental problems by raising their collective consciousness (Holter et al 1993:302).


5. Application of Action Research: Adam and Eve in the Garden of Action Research



We all know very well there are many ways to work at school.  Action research has been applied at school sector e.g. in the following  tasks

· curriculum design

· curriculum planning 

· teaching methods 

· elearning methodology 

· distance learning pedagogy

· personal development

· teacher training.


How action research could be applied in education is, in short  a demanding task. It has been solved here by a Mrs Jennifer Webster´s story I taken  from INTRENET. The name of story is  


 

Adam and Eve in the Garden of Action Research

The whole texts has placed to the appendix.   
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Adam and Eve in the Garden of Action Research






By Jennifer Webster


The scene that comes to mind as I reflect on my brief exposure to action research is Adam standing


naked in the Garden of Eden, reaching up to take some fruit from the tree of knowledge. He bites into the fruit only to discover that his inquisitiveness about the nature of the fruit leads him to begin asking questions about many things that he had previously taken for granted. He also wonders what is beyond the garden walls, and what the view of the garden would be like from outside, and what Eve sees as she stands there passively looking at him. When he asks Eve this question, she is surprised but delighted that he wants to hear her opinion. He realises from her response that she sees him very differently than he sees himself, and as they begin to talk and ask each other questions, he also notices that she values different parts of the garden than he does. Taking each others hand, they explore the garden, showing each other their favourite places, and eventually they find a gate in the garden wall and together find the latch that allows them to open it. As they leave the garden, a voice says to them, "Be sure to take notes on everything you see, do and hear." Fortunately, this request does not dampen their spirits and they go on a walk that takes them up hills and down into valleys. Each time they reach the crest of a hill they turn to look back and they have a better view of the garden. They begin making plans as to how they could turn the garden into a more exciting place to be. When Adam and Eve come back to the gate, the voice says, 


                    "Show me your notes, they must be validated."

However, in the process of discovery, note-taking was forgotten, but the confidence and enthusiasm


within Adam and Eve transport them through the gate and they begin implementing their plans. Although they find that they must continue taking their walks outside the walls in order to see the garden from a different view, when they return, they are pleased with the home they are fashioning for themselves, and eventually the voice at the gate becomes their voice, expressing joy with their discoveries and sharing these with others who pass by. Fortunately, Adam never covers himself up, because exposing himself to reality and remaining vulnerable to critical reflection keeps him honest and humble. 


                                Cast of Characters:

                         Adam - action researcher and teacher


                          Eve - students and/or critical friend


                            Voice - academic researcher


                         Passers-by - community of educators


                            Author - teacher and learner



 ACTION RESEARCH -- DEFINITIONS

· a "systemic inquiry that is collective, collaborative, self‑reflective, critical and undertaken by participants in the inquiry" (McCutcheon and Jung 1990:148). 

· "a form of collective self‑reflective inquiry undertaken by participants in social situations in order to improve 

the rationality and justice of their own social or educational practices, as well as their understanding of these practices and the situations in which these practices are carried out" (Kemmis and McTaggert 1990:5). 

* "action research aims to contribute both to the practical concerns of people in an immediate problematic situation and to the goals of social science by joint collaboration within a mutually acceptable ethical framework" (Rapoport 1970:499 as cited in McKernan 1991:4).

MAIN THEMES IN ACTION RESEARCH 

· empowerment of participants; collaboration through participation; 

· acquisition of knowledge;

· and social change.  

MINIMAL REQUIREMENTS FOR ACTION RESEARCH (Grundy and Kemmis 1981 as cited in Grundy 1988:353). 

1.the project takes as its subject‑matter a social practice, regarding it as a strategic action susceptible to  improvement; 

2.the project proceeds through a spiral of cycles of planning, acting, observing and reflecting, with each of  these activities being systematically and self‑critically implemented and interrelated; 

3.the project involves those responsible for the practice in each of the moments of the activity, widening participation in the project gradually to include others affected by the practice and maintaining collaborative control of the process 

TYPES OF ACTION RESEARCH

(See Grundy (1988:353) Holter and Schwartz‑Barcott (1993:301), McKernan (1991:16 ‑27)) 

 Type 1:

 Technical Action Research

 Type 2:

         Interactive Action Research  



 Type 3:

        Emancipatory Action Research

TECHNICAL ACTION RESEARCH

1. Philosophical Base



Natural sciences

2. The nature of reality



Single, measurable, fragmental

3. Problem




Defined in advance

4. Relationship between the Knower and known




Separate

5. Focus of collaboration theory




Technical validation, refinement, deduction

6. Type of knowledge produced




Predictive

7. Change duration




Short lived

8. The nature of understanding



Events explained in terms of real causes and simultaneous effects

9. The role of value in research




Value free

10. Purpose of research




Discovery of Laws underlying reality

INTERACTIVE ACTION RESEARCH  

1. Philosophical Base




Historical – hermeneutic

2. The nature of reality




Multiple, constructed, holistic

3. Problem




Defined in situation

4. Relationship between the Knower and known




Interrelated, dialogic

5. Focus of collaboration theory




Mutual understanding, new theory, inductive

6. Type of knowledge produced




Descriptive

7. Change duration




Longer lasting, dependent on individuals

8. The nature of understanding

Events are understood through active mental work, interactions with external context, transactions between one`s mental work and external context

9. The role of value in research



Value bounded


10.Purpose of research



Understand what occurs and the meaning people make of phenomena

EMANCIPATORY ACTION RESEARCH

1. Philosophical Base



Critical Sciences

2. The nature of reality



Social, economic. Exists with problems of Equity and hegemony

3. Problem



Defined in situation based on values clarification

4. Relationship between the Knower and known



Interrelated, embedded in society

5. Focus of collaboration theory

Mutual emancipation, validation, refinement, new theory, inductive, deductive

6. Type of knowledge produced



Predictive, descriptive

7. Change duration



Social change, emancipation

8. The nature of understanding

Events are understood in terms of social and economic hindrances to true equity

9. The role of value in research



Related values of equity

10.   Purpose of research

Uncover and understand what constrains equity and supports hegemony to free oneself of false consciousness and change practice toward more equity
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PRACTICAL AND EMANCIPATORY COMMUNICATION

(Grundy 1982, 360)
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TECHNICAL COMMUNICATION (Grundy 1982, 360)
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MODEL OF TECHNICAL ACTION RESEARCH

(GRUNDY 1982, 355)
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TECHNE = THE SKILL OF ACTION RESEARCH; THE IDEA BEING HOW THE EVENT WILL OCCUR

T AR PROMOTES MORE EFFICIENT AND EFFECTIVE PRACTICES
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CRITICAL-EMANCIPATORY ACTION RESEARCH

(Grundy 1982, 363)
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