Matti Meri: Changing Qualification Requirements for Teachers

The most import question in the current teacher education is whether student teachers will have the necessary knowledge, skills and views that are needed for the realisation of teaching-studying-learning process and of the intended educational innovations embodied in the everyday teacher education. If one neglect this what sort of pre-service and in-service education and support will appeal to teacher students and teachers and how can one ever hope to help them to acquire the knowledge, skills and views they ever need for their professional development and for the development of the teaching in the schools. These questions are at the top of the discussion about teacher education and touch on the essence of the teachers’ professionalism and their professional development.

The concept of professionalism is used to refer to the complex whole of views, skills and values professionals, in this case student teachers and teaches have at their disposal and which are used to perform their everyday work in an expert and competent way. An expect have such competencies which differs him/her from anybody. We all have experiences from teaching, studying and learning, but not everybody knows how to manage the complex process of teaching-studying-learning and is familiar to teachers’ pedagogical thinking.

The professional teachers can be characterised in many ways. I’ll do it by emphasising four points. He/she is aware of

1. The control they have of their work situation and the social tasks they have to perform

2. Their ability to adapt flexibly and critically to new aims and rapidly changing circumstances

3. The ability to make connection between their functioning at the classroom and school and far wider in the societal level

4. The capability to legitimise their professional functioning.

Professional development of teacher student and teachers refers to the way teachers acquire and develop knowledge, skills and values the employ in the service of their pupils. Consequently professional development refers to the individual teacher student’s/teacher’s competence in relation to the performance of his duties. His/her competence consists of the number of aspects: the professional, the methodology, the pedagogical and the organisational. 

Student teachers and teachers may differ considerably in their competence on these aspects. In fact, what one is dealing with are capacity profiles. For the professional development of students and teachers it is extreme important that they learn to reflect on their own thinking and functioning, i.e. the own beliefs and views about teaching, the position in the learning environment and school, their relation and interaction with the other actors, students and colleagues, their self-esteem, self-image and identity as teacher. The reflection of the teaching-studying-learning process and their line of arguing, what good learning implies, are the most important issues. The professional development of teacher students and teachers can be promoted by a whole range of theory and practice based on individual oriented activities. It is the result of a dynamic interaction between the characteristics and capacities of the individual student teacher and the study organisation.

This leads us to the question of complexity nature of the teaching-studying-learning process.  First what is teaching? It is not easy to define teaching with one brief concept, because one should consider the background of the whole educational system and those specific curriculum topics that are guiding the educational process. It is interesting to note that the concept describing teaching have different aspects in different languages, maybe because we have different kind of ideas of the meaning and the content of that phenomenon. When somebody want to take most qualities of teaching into consideration, the simple word teaching is no longer sufficient. Teaching is evidently a part of some large system of concepts, especially when the students and their activities, studying and learning are included in those concepts. And of the constructive point of view learning should be emphasised in the phenomenon of teaching process. One could imagine the conceptualisation of teaching by following the definition of Anderson and Burns (1989, 3-15):

Teaching is an interpersonal, interactive activity, typically involving verbal communication, which is undertaken for the purpose of helping one or more students learn or change the ways in which the can or will behave.

One can find the terms of learning and changing in this conceptualisation. Instruction, on the other hand, is conceptualised as broader concept:


As inclusive of teaching (that is, teaching is one aspect or component of instruction). … Knowing something about instruction helps us gain a more complete understanding of teaching.

The instructional process should consist of all meaningful components that are taking place in the classroom interaction. Besides of that it includes all steering factors defined in the curriculum. The task of an actor in this process is to promote learning in his/her students. The instructional process is thus a totality that includes the teacher’s and the pupil’s action as well as learning. Instructional process can be called as a teaching-studying-learning process (see Uljens, M. 1997).

The constructivist view of learning points strongly to the initiative and activity of the student. This should be the centre of the teaching-studying-learning process. Through the history of education this idea is well known, but it receives according to Kansanen (1999, 88) new meaning. The student or the pupil is called a learner. In this terminology there are some problems. Without analysis of the context, learner may be the correct term because there are no immediate borders hindering his/her actions. The commitment to the activity aimed at learning should be voluntary and it happens according to learner’s free will. Kansanen emphasises that the situation changes radically when this activity is taking place in some institutional context. The participation is not always voluntary and the learner is no longer just a learner because he/she is expected to work according to the targets and goals set forth in the curriculum. The boundaries of the curriculum is not easy the exceed and the degrees of freedom are dictated by the curriculum. This is true in the teacher education. Are the teacher students really learners, who are on the way to professional?

I summarise the determinants of student teacher’s pedagogical development and need to the professional expertise with the herbartian triangle. In the triangle the teacher, the learner and the content are presented at it’s points.  Although the didactic triangle should be treated as a whole, it is almost impossible to do so in the practice of teacher education. That is why it is usually analysed in pairs. The most usual approach is to take the relation between the teacher and the learner (student teacher) as the starting point (Figure 1). When this is seen as a pedagogical relationship it brings with it certain special meaning. Although the learners are adults the pedagogical relation between the teacher educator and the teacher student is still, however, asymmetrical. The asymmetrically can decrease when this relation includes shared pedagogical authority, as Meri (2001) argues. Within this pedagogical authority between the teacher and the student both partners can share this expertise they already have. In many cases we think too simply that the teachers have some knowledge that the students do not yet have. You can think about the ITC-knowledge. Many students are more familiar with it than many teachers.
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Figure 1. The determinants of teaching-studying-learning process in teacher education

How can one determine the phenomenon on teacher’s pedagogical thinking? According to Kansanen, Tirri, Meri, Krokfors, Husu and Jyrhämä (2000) it includes issues like making educational decisions: preparation and planning the curriculum and the lessons, assessment; pedagogical mind set of teacher: educational and school culture determining teacher’s teaching frame, professional self frame and student’s studying frame, moral perspectives in teacher-(different) actor relationship, rules and recipes of good teaching for management and controlling the classroom events and argumentation in the instruction. The content of most teaching practice guides refers well this list of teachers' pedagogical thinking (see e.g. Cohen, L. et al. 1999).

For the professional development of teacher student it is obvious to become familiar with to issues of teachers’ pedagogical thinking. How can it happen in pre-service education and further on by teachers in in-service education. As Black and Atkin (1996) declare there are several areas in which innovations should happen. Those are learner-directed procedural learning; an awareness of the importance of a thorough learning of central concepts instead of continuos extension of their knowledge of all pedagogical and didactical subject, procedural skills such as the needed to solve instructional problems, to collect information and the criticise information, to communicate successfully, active, inquiring and both independent and in team-organised learning, application of learning and linking theoretical knowledge with instructional practice.

There are some notes and comments by trying to develop the expertise and profession knowledge of the student teachers/teachers:

1. It obvious that teachers find it very difficult to give up the habit of holding forth all the time, and of explaining things, even if they themselves would like to drop this habit;

2. Discarding the coursebook as a reliable guide in dealing with their subject in classroom creates uncertainty especially among novice teachers and teachers preparing pupils for their exams;

3. Learner-oriented teaching also lays a heavier rather than a lighter claim on the teachers’ academic expertise in order to guide pupils in their cognitive processes and promote their deeper understanding of what is being studied;

4. Creating links between subject matter and social contexts and suggesting applications of what is being learned often proves to be quite risky;

5. Teachers experience a certain loss of power over that happens in their lessons, over individual learning processes and over pupils’ command of the subject matter. This power was probably illusory in the past, but it manifests itself more clearly now;

6. Determining and assessing pupil progress and achievements certainly in the skills area, is far from simple; it takes lot of time; there is tension between testing and assessing on the one hand and formatively diagnosing for feed-back on the learning process on the other; moreover, there is often uncertainty about quality criteria;

7. Orientation towards the learning of the pupils makes the teacher uncertain about the division of roles between himself and the pupils and about his image with colleagues and parents (requires new orientation to pedagogical authority);

8. The relationship between teaching and education is in imbalance, in many cases teaching is behindcoming and education forecoming.

The results of the studies of Anderson (1995) and Black & Atkin (1996) show how fundamental the changes in the role and expertise of the teacher are. The complete professional repertoire of teachers is at stake. An extensive reconsideration is required not only of their methodology and the nature of the input materials, but also of their basis views of teaching-studying-learning process. That touches especially the becoming teachers. Even if we can solve some dilemmas in teacher education and even if the student teachers will give evidence of learning in their views, generally only little steps appeared to have been made in methodology and the creation of learning experiences for pupils. It should be asked, if we need a new teacher generation for the most important change in teaching-studying-learning process, that is for truly actively and independent learning. Are our students in teacher education in that kinds of situation, that they can reach this aim already? Are we ready to give our students opportunities to do so in their studies? So the ultimate question is how teacher educators can be given the possibility to learn how they can ”teach” their students to learn independently. So what it all boils down to is the learning of student teachers or to say it differently, their professional development and how this development can be stimulated in an effective way.

In the professional development of teacher students/teachers a number of partly overlapping phases are to be distinguished: initiation, implementation and institutionalisation. In applying this phasing to individual actors, the interface between initiation and implementation seems to be of crucial importance. The most important question is how to get the studying-learning process of actors started. Research provides us heuristics for the design of promising approaches. Such a design should emphatically recognise the studying-learning process character of the intended changes in the actor him/herself. With this in mind, one can try to use a number of appointments that apply to studying-learning process in general for actors who want to develop their pedagogical thinking. I’ll refer to study of Black and Atkin (1996):

1. Change in behaviour (learning) starts with the kind of disturbance of equilibrium. What needs doing is demonstrating to the student teacher/teacher that current practice is not conductive to realising the intended new way of acting. Acquainting actors with new ideas, sources and activities can make them aware of the possibilities to develop and intensify that there are alternatives for the current approach;

2. The fact that new ways and habits for the classroom life already do exist, offers moral support for the actors and is real challenge for them;

3. Demonstrating of classroom activities which reflect new ideas in several different learning environments make the actors’ understanding of them more profound and intensifies the credibility of these ideas;

4. Personal support (expert and nearby) is essential to minimise the innovation risk and the threatening implementation dip. Co-operation between actors in this is invaluable;

5. Most general principle that is mentioned in the literature of teachers’ pedagogical thinking is the encouragement of self-reflection, co-operation and interaction between actors. Networks of different kind of schools and actors offer more possibilities and effectiveness for the individual development.

In any case the most important determinant in supporting to develop teacher students/teachers’ pedagogical thinking is the student and his/her achieving the aims and the goals of the curriculum of teacher education. The teacher educator’s task is to try to guide him/her to the didactic relation (Figure 2). There is always the relation between the student and the content of the teacher education. Is that exactly the intention to learn to reflect and to evaluate, more than only to follow rules and recipes for good teaching? This relation is manifest as studying, and latent as learning and other changes. Further on the teacher educator should have a relation to the relation between teacher student and the content of studies. In other words the teacher educator has a relation to studying, and at the same time this relation is to the learning and other processes. And that can be called didactic relation (cf. Klingberg 1995 pp. 77-84).
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Figure 2. The didactic relation in the didactic triangle

To highlight the importance of the didactic relation in the professional development of teacher student/teacher it may be emphasised that concentrating on the contents of teacher education makes an educator an expert and concentrating on students makes the educator a caretaker of the pedagogical relation. To concentrate on the relation between the student and the content of teacher education or on studying is, however, the core of teacher’s profession. 
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Matti Meri:

Methods for Evaluation of theTeaching-Studying-Learning Process as basic for professionalism of teacher students/teachers
I  Interaktionanalyse

Categories

A. Teacher talk

1.1. Undirect influence

1.2. Accepts and clarifes an attitude or the feeling tone of learner in a nonthreatening manner.

1.3. Praises or encourages learner action or behavior

1.4. Accepts or uses ideas of learners

1.5. Asks questions

1.6. Direct influence

1.7. Giving facts or opinions about content or procedures, expressing own ideas, giving own explanations

1.8. Giving directions, commands or orders 

1.9. Giving statements intended to change learner behavior

B Learner talk

2. 1.  Talk by learners in response to teacher

3. Talk by learners which they initiate

The more the teacher use the categories of indirect influence and the more learners are expressing their ideas, initiating a new topic, they have freedom to develop opinions and a line of thought, like asking questions and going beyond the existing theme and structure of the lesson the more constructive the instruction is. 

The evaluation scheme is quite simple but useful in many cases.

We use quite a lot following evaluation scheme at the beginning of the practical studies

II General evaluation scheme of teaching

Atmosphere

        warm         _   _   _   _   _   _   _      cold

Cleareness of lesson      uncleare     _   _   _   _   _   _   _      cleare

Variablity of teaching

methods

        variable     _   _   _   _   _   _   _      unvariable

Knowledge of subject

content

       good
     _   _   _   _   _   _   _      poor
 

Target orientation
       diffuse       _   _   _   _   _   _   _      relevant

Learner commitment

for studying                   committed _   _   _   _   _   _   _     reserved

Learner achievement     low            _   _   _   _   _   _   _     high

In our evaluation of in-service teachers we are using following Classrom Observation Assessment Scale (0-5, where 0 means not at all and 5 very well), where the categories are:

III Classrom Observation Assessment Scale

1.1. Planning of lesson

1.1.1. In the planning document one can find

1.1.2. the specification of the starting point of the lesson

1.1.3. the specification of studying material used

1.1.4. the specification of guiding of the learners

1.1.5. the specification of  teaching methods especially

1.1.6. the phase of individual work

1.1.7. the specification of evaluation methods

1.1.8. In the realisation of planning document one can find

1.1.9. the planned starting point of the lesson

1.1.10. the studying material planned

1.1.11. the guiding technique planned

1.1.12. the amount of individual work planned

1.1.13. the evaluation methods planned

1.2. Classroom organisation and management

1.2.1. The management of timetable

1.2.2. the  accurate beginning of the lesson

1.2.3. the use of time in lesson for relevant tasks

1.2.4. avoid the hurriness in the lesson

1.2.5. allow enough time to the learners to do their works

1.2.6. change from one activity to an other easily

1.2.7. The organisation of lessons

1.2.8. serve to studying material all the time

1.2.9. use the social form of lesson adequate and elastic way

1.2.10. let learner propose and influence

1.2.11. use possibilities of the open studying environment

1.2.12. The management of learner behavior

1.2.13. planning of classroom organasation and management according the to learners’ needs

1.2.14. take care of rules and procedures used in the teaching-studying-learning process

1.2.15. monitor of learner behavior

1.2.16. strenghen the adequate behavior of learners 

1.2.17. take care of physical arrangement for progressing good classroom behavior

1.3. Supporting of studying-learning process

1.3.1. Strenghen of learning process

1.3.2. direct learners attention to process of t-s-learning

1.3.3. direct learners attention to the fokus/topic of learning

1.3.4. make learners aware of the targets and aims of the lesson

1.3.5. combine the subject content and the process to the experiences of learner 

1.3.6. define the starting point of teaching-stugying-learning process

1.3.7. The cycle of lesson – teaching process

1.3.8. give stimulating information and material

1.3.9. point out important point of views in new information

1.3.10. conceptualisise the subject content

1.3.11. direct learners attention to new information

1.3.12. monitoring learners activity toward individual work

1.3.13. give clear advice for individual work or home work

1.3.14. give clear rules for time tabeling

1.3.15. roam among learners and help them 

1.3.16. give feed back to the learners

3.2.10 is declaring one more if needed

3.2.11 make summaries at the end of lesson

1.3.17. The use of teaching-studying-learning material

1.3.18. use relevant material  for achievinig the aims of the lesson

1.3.19. help learners in using the material

1.3.20. use effectly the AV-equipment

1.3.21. use effectly the ITC

1.3.22. use complementary material in situations where it is necessary

1.3.23. offer the sufficient amount of adequate material

1.3.24. Communication and present techniques

1.3.25. use of correct syntax in speech

1.3.26. use of correct syntax and spelling in writings

1.3.27. show impression and enthusiasm in teaching

1.3.28. change the use of taching methods

1.3.29. express adequate nonverbal communication




1.3.30. Motivation for learning

1.3.31. give for the learners responsibility

1.3.32. allow the learners to give their ideas, proposals or let them to activate otherways

1.3.33. create a pleasant studying athmosphere

1.3.34. show respect for individual differences

1.3.35. give possibilities to share learners’ ideas and products of learning 

1.3.36. Evaluation of teaching-studying-learning process and of achieviments of the learning aims

1.3.37. evaluate the process of styding-learning in many different formal and informal ways 

1.3.38. use of relevant evaluation tehcniques in regard with classroom events

IV Labelling of  effective and uneffective teacher

Uneffective teacher 

· use more simple what, who, when questions

· use less wide why, how, what questions
· will not expand, discuss or take advantage of learners’ answers
· speak and declare much
· let learners do less questions and comments
· give less feed-back to the learners
· advice and give rules for the learners when working individual
Effective teacher  

· use less simple what, who, when questions

· use more wide why, how, what questions

· expand, discuss or take advantage of learners’ answers

· let learners speak and do their questions

· let learners do many questions and comments

· give much feed-back to the learners

· let learners work independent when working individual

I’ll translate some other kind of evaluation schema and sent them to You. Can You please give them to my colleagues who wanted to have them. I hope that they can use them for their purposies.

With best wishes

Matti
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